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ENGLISH
POWER & CONFLICT

BIG QUESTIONS

For all of poems the 
student will need to answer 
these two big questions:

Question 1

How does [poet’s name] 
present power/conflict 
through their choice of 
language, structure and 
form in [poem]?

Question 2

What is [insert poem] 
about?
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Homework Links

- Use GCSEPod to revise all of 
the poems – remember, 
you all have a free account

- Complete exam style 
responses in timed 
conditions

- Revise all of the poems and 
their links to the other 
poems.

Key Vocabulary
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Mathematics Year / Group: 10F*
Ch11 Ratio & Proportion           Term: 3-4*

BIG QUESTIONS

What does 
'proportion' 
mean and 

where do we 
use proportion 

in real life?

What does 
direct 

proportion 
look like on 

a graph?

Ratios



Homework 
Links 

MathsGenie.co.
uk/GCSE

Grade 3

- Ratio

- Proportion

Key Vocabulary

Proportion

Unitary

Direct

Inverse

Simplest

Factor

HCF

Proportion



Mathematics Year / Group: 10F*
Ch6 – Angles, polygons and parallel lines Term: 3-4*

BIG QUESTIONS

• How can we 
classify 
triangles and 
quadrilaterals
?

• What is a 
transversal, 
and what 
angles does it 
create?

• What are the 
angle 
properties of 
polygons?

• How can 
algebra be 
applied to 2D 
shapes?

Types of angles
• A right angle is exactly 90o and is represented by a 

little square.
• An acute angle is an angle less than 90o

• An obtuse angle is an angle between 90o and 180o

• A reflex angle is an angle over 180o

Angles in parallel lines
• Alternate angles are angles in a Z shape. These are 

always equal. On the diagram on the right, the x and 
y angles are alternate and are thus the same.

• Corresponding angles are also equal. These angles 
follow an F shape. On the diagram to the right, a and 
b are corresponding angles and have the same size.

• Co-interior angles add up to 180o. These follow a C-
shape. On the diagram to the right, r + s = 180o as 
they are co-interior.

Angles in parallel lines - Examples
• Angle y is an alternate angle to 126o therefore z = 126o as alternate angles are equal.
• Angle z is a corresponding angle to 126o therefore y = 126o as corresponding angles are 

equal.
• Angle x is co-interior to 126o so we know that x + 126 = 180 as co-interior angles sum to 

180o. Therefore x = 54o.



Homework 
Links 

MathsGenie.co.
uk/GCSE

Grade 2

- Angles

Grade 4

- Angles in 
parallel lines

- Angles in 
polygons

Key Vocabulary

Alternate

Corresponding

Co-interior

Vertically 
opposite

Exterior angle

Polygon

Angle facts
• Angles on a straight line add up to 180o

• Vertically opposite angles are equal.
• Angles in a triangle add up to 180o

• Angles in a quadrilateral (any four-sided shape) add 
up to 360o

• The total sum of interior angles in a polygon follow 
this rule: 180 x (n – 2) where n is the number of 
sides of the shape.

• The total sum of exterior angles of a polygon sum to 
360o

E.g. Find the size of x and y
• We know that angles in a triangle sum to 

180o. Therefore to find y, we add the angles 
we are given (62 + 51 = 113o) then subtract 
this from 180o (y = 180 – 113 = 67o)

• Angle x and angle y are on a straight line, so 
must add up to 180o. We have just calculated 
that y = 67o therefore x = 180 – 67 = 113o.

E.g. Find the size of x 
We know that angles in a quadrilateral add up to 
360o. Therefore we need to add up the three 
angles we know in order to see what is left: 100 
+ 60 + 95 = 255o. 
To find out the remaining angle, we subtract this 
from 360o : x = 360 – 255 = 105o

E.g. find the size of an interior angle of a regular octagon
We can use the formula 180 x (n – 2) where n = 8 as the octagon 
has 8 sides. This will give us the TOTAL sum of angles in the 
octagon: 180 x (8 – 2) = 1080o

As we only want one angle and the shape is regular, we divide this 
by 8:   1080o ÷ 8 = 135o



Mathematics Year / Group: 10H*
Ch10 Probability Term: 3*

BIG QUESTIONS

• How can we 
use 
experiments 
in 
probability 
to predict 
outcomes?

• What do we 
mean by 
mutually 
exclusive 
events?

• How can we 
calculate 
conditional 
probability 
given a 
diagram?

• How can we 
calculate
probability
from Venn 
diagrams?

Combined events
If we know the probability of two events, we can calculate the 
probabilities of both events happening by multiplying the probabilities 
(given as fractions or decimals) with one another.
E.g. Combined events
A fair dice is rolled then a fair coin is flipped.
a) What are the possible combinations of outcomes?
We want to write all of the different outcomes we can have. Start with 
1H, 1T then build up, making sure you don’t miss any: 

1H, 1T, 2H, 2T, 3H, 3T, 4H, 4T, 5H, 5T, 6H, 6T
b) What is the probability that we will get a 3 and heads?
The probability of a 3 is 1/6. The probability of heads is ½.
To find the probability of 3H, we multiply these fractions: 

1/6 x ½ = 1/12.

Mutually exclusive
• Two events are mutually exclusive if 

they cannot happen at the same time. 
E.g. you cannot roll a 3 and an even 
number on a dice at the same time.

• If you need to find the probability of 
either of two mutually exclusive events, 
you can add the probabilities.

• If you know the probability of a 
mutually exclusive event, you can find 
the probability of that even NOT 
happening by subtracting from 1.

E.g. Mutually exclusive events
a) What is the probability of picking an 

ace or a red jack from a pack of cards?
P(ace) = 4/52 as there are 4 aces.
P(red jack) = 2/52 as there are 4 jacks but 
only two of them are red.
P(ace or red jack) = 4/52 + 2/52 = 6/52
b) What is the probability of not picking a 

heart?
P(heart) = 13/52 as there are 13 hearts.
P(not heart) = 1 – P(heart) = 1 – 13/52 = 39/52



Homework Links 

MathsGenie.co.u
k/GCSE

Grade 4

- Probability

Grade 5

- Probability 
trees

- Venn diagrams

Key Vocabulary

Independent

Mutually exclusive

Conditional 
probability

Combined events

Tree diagrams

Venn diagrams

Experimental 
probability

Theoretical 
probability 

Tree diagrams
• Tree diagrams are a visual way of representing and 

calculating probability.
• Each branch represents an outcome, with the 

probability of that outcome next to it.
• Be careful, if you are given a question where things are 

picked but not replaced, then the probability will 
change for the second outcome as there will be a 
different amount of things to pick from.



Mathematics Year / Group: 10H*
Ch11 Multiplicative reasoning Term: 3-4*

BIG QUESTIONS

• How can we 
begin to 
appreciate and 
calculate 
concepts of 
growth within 
calculations?

• What is a 
compound 
measure?

• How do we 
solve problems 
involving 
inverse 
proportionality

?

Interest
• Simple interest is when the amount of 

interest stays the same for every year.
• Compound interest is when the amount of 

interest changes every year as you earn 
interest on your interest. 

Converting between units of speed
• Speed is often measured in meters per second 

(m/s) or kilometres per hour (kph). 
• To convert between these, use speed = 

distance/time and write the speed as a fraction.
E.g. convert 60 kph into m/s:
60 kph means we are traveling 60 kilometres every 
1 hour. We can write this as a fraction then convert 
the units for distance and time:
60 𝑘𝑚

1 ℎ𝑜𝑢𝑟
=

60,000𝑚

60 𝑚𝑖𝑛𝑢𝑡𝑒𝑠
=
60,000𝑚

3600 𝑠
= 16.7 𝑚/𝑠



Homework Links 

MathsGenie.co.
uk/GCSE

Grade 4

- Compound 
interest and 
depreciation

Grade 5

- Speed and 
density

Grade 7

- Direct and 
inverse 

proportion

Key Vocabulary

Appreciate 
/depreciate

Compound 
interest

Directly 
proportional

Inversely 
proportional



Science
Physics – P2 – Electricity
Year 10 Term 3

Big Ideas
• Objects can affect other objects at a distance.

The higher the resistance, the more difficult  
it is for current to flow.
Increasing resistance, reduces current.
Increasing voltage, increases current.

Ammeter is set up in series with the other components in the circuit. 

Voltmeter is set up in parallel to the other components in the circuit. 

Current can be controlled by changing the potential 
difference of the cells or adding more components. 

Series circuits

A circuit with one 
loop

Parallel circuits

A circuit with two 
or more loops.

Energy is transferred (or work is done) 
when charge is flowing.



Science
Physics – P2 – Electricity
Year 10 Term 3

Big Ideas
• Objects can affect other objects at a distance.

Earth wire = green and yellow
Neutral wire = blue 
Live wire = brown

Step-up transformers: Increase voltage, decrease current. Increases efficiency,  reduces heat loss.

Step-down transformers: Decrease voltage, increase current. Makes electricity safer for houses.



Science
Physics – P4 – Atomic Structure
Year 10 Term 3

Big Ideas
• All matter in the universe is made of very small particles.

Atoms have the same number of protons and 
electrons, therefore their overall charge is neutral.

Ions are charged particles. When an atom gains an 
electron it becomes a negatively charged ion, 
called an anion. When an atom loses an electron it 
becomes a positively charged ion, called a cation

Atomic number is the number of protons an atom 
has in its nucleus.

Mass number is the number of protons and 
neutrons an atom has in its nucleus.

Particle Charge Size Found

Neutron 0 1 In the nucleus

Proton +1 1 In the nucleus

Electron -1 0 Orbits the nucleus



Science
Physics – P4 – Atomic Structure
Year 10 Term 3

Radioactive decay is where an unstable atom will randomly 
emit radiation in order to become stable.

Radioactivity is measured in Becquerel's. 

Radioactivity can be detected using a Geiger-Muller tube.

Decay
What is emitted

from the nucleus?

Change to 
mass 

number

Change to 
atomic number

Range in air
Ionising 
power

Penetration 
power

Alpha (α)
Helium nuclei 

(𝟐
𝟒𝑯𝒆)

-4 -2 Few cm
Very 

strong
Stopped by 

paper

Beta Electron (−𝟏
𝟎𝒆) 0 +1 Few m Medium 

Stopped by 
Aluminium

Gamma
Electromagnetic 

wave
0 0 Great distances Weak 

Stopped by 
thick lead

There are three types of radioactive decay; alpha, beta and 
gamma.

Big Ideas
• All matter in the universe is made of very small particles.



History Year 10 Term 3

Weimar and Nazi Germany, 1918–39, Topic 1: The Weimar Republic 1918-1929 

BIG 
QUESTIONS
The Weimar Republic 
1918-1929 

What was the Impact of 
WW1 on Germany?

What were the key terms of 
the Treaty of Versailles?

What was the impact of the 
Treaty of Versailles?

How strong was the 
Weimar constitution?

Who were the Spartacists 
and Wolfgang Kapp and 
what threat did they pose?

What was the Crisis of 
1923?

How did the Weimar 
Republic Recover?

How did society change 
during the 1920s?

SUMMARY OF THE PERIOD
The 1920s was a lean period for the Nazis where they struggled to get much support, partly due to the Golden Years 
following hyperinflation in 1923 when Weimar Germany was rebuilding.  The Nazis failed to get support when they tried to 
take over in 1923’s Munich Putsch and Hitler spent some time in jail.  During the Golden Years of Weimar Germany the 
economy was booming and there was an explosion of creativity in culture and the arts. During this period from 1924-1929 
the moderate centrist parties were popular and the general prosperity leading many to forget/forgive the government for 
the armistice, signing the treaty and the early chaos of the Weimar Republic. This meant there was limited support for 
extremist parties between 1924 and 1929.
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Key events and dates
9th November 1918: Kaiser Wilhelm II abdicates his throne
11th November 1918: The Armistice is signed
5th-12th January 1919: The Spartacist Uprising. The Spartacist League hold an uprising in Berlin. Leaders include Karl Liebknecht and 
Rosa Luxemburg. The Freikorps suppress the rebellion. 
February-June 1919: Weimar National Assembly established. The first Assembly of the Weimar Republic is established and drafts the 
Constitution. Friedrich Ebert is elected President. 
28th June 1919: Germany signs the Treaty of Versailles. Germany signs the Treaty of Versailles - the peace treaty that ends the First 
World War. 
11th August 1919: The Weimar Constitution is signed. The Constitution is signed and introduces much greater democracy.
13th March 1920: The Kapp Putsch. A revolt in Berlin led by Wolfgang Kapp supported by the Freikorps. A strike ends it
11th January 1923: Occupation of the Ruhr. French and Belgian troops occupy the Ruhr industrial region as Germany had stopped paying 
reparations. 
1923: Hyperinflation begins. Prices begin to rise rapidly made worse by the printing of money to pay striking workers in the Ruhr. The
Reichsmark becomes worthless.
13th August 1923: Stresemann becomes Chancellor and Foreign Minister. Gustav Stresemann becomes Chancellor and Foreign Minister.
8th November 1923: The Munich Putsch. The Nazis attempt a failed putsch in Munich. Hitler is sent to Landsberg prison for his role in it. 
August 1924: The Dawes Plan. The agreement helps Germany with its reparations.
18th July 1925: Mein Kampf published. Mein Kampf, Hitler’s book, is published with his ideas for Germany. 
16th October 1925: The Locarno Pact. Germany agrees to the border set out in the Treaty of Versailles.
14th February 1926: The Bamberg Conference. Hitler meets with leading Nazis to reorganize the party and cement his authority. 
8th September 1926: Germany joins the League of Nations. Germany is admitted to the League of Nations. 27th August 1928: Kellogg-
Briand Pact agreed. The Kellogg-Briand Pact binds nations into an agreement not to use war as a method of solving disputes. 
31st August 1929: Young Plan agreed. The Young Plan significantly reduces German reparations and gives Germany longer to pay them.
3rd October 1929: Gustav Stresemann dies. Former Chancellor and Foreign Minister who helped the Weimar Republic recover, dies of a 
stroke.



Key Vocabulary
Abdication: When a monarch leaves the throne

Republic: A country without a king or queen

Article 48: a constitutional mechanism allowing a president to create laws in times of crisis

Kaiser: King/Emperor

Armistice: agreement to end a war 

Constitution: The set of rules laying out how a country is run 

Reichstag: German Parliament 

Freikorps: Ex-military soldiers who wanted to overthrow the Republic 

Rentenmark: German currency introduced in 1923 to solve hyperinflation 

Dawes Plan: A 1924 package of loans from the USA to Germany 

Young Plan: A 1929 agreement lowering Germany’s reparations and giving it longer to pay 

Treaty of Versailles: The detailed peace terms forced on Germany in 1919, decided by the Big Three 

Coalition: A government of more than two political parties necessitated by 1 party not having enough seats to form a majority

Diktat: something which is forced on someone e.g. Treaty of Versailles on Germany
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Homework Links
https://www.bbc.co.uk/bitesize/guides/z9y64j6/revision/1 (excellent revision resource with multiple pages all covering the key aspects of 
Weimar Germany between 1918 and 1928)
https://www.youtube.com/watch?v=Br-QxsOJ-Jg (Andrew Marr explains the early part of Hitler’s rise to power)
https://www.youtube.com/watch?v=OMrhwr3V7-0 (Good summary of the weaknesses of the Weimar Republic)

Exam Style Question:
Explain why there were economic problems in the Weimar Republic from 1919-1923.  You may use the following in your answer:
• Reparations
• The Ruhr
You must also use information of your own. (12 marks) 

https://www.bbc.co.uk/bitesize/guides/z9y64j6/revision/1
https://www.youtube.com/watch?v=Br-QxsOJ-Jg
https://www.youtube.com/watch?v=OMrhwr3V7-0


Geography Year: 10
Lagos case study Term: 3 

BIG 
QUESTIONS
1. How is Lagos 
important: regionally; 
nationally and 
internationally

2. Why has Lagos 
experienced such rapid 
population growth?

3. What are push and 
pull factors and how 
have they contributed 
to increasing 
urbanisation in Lagos?

4. Explain some of the 
issues that could arise 
from lack of piped water 
and sanitation in Lagos

5. Should the informal 
economy be completely 
eradicated in Lagos? 

19

.

Push factors –
negative reasons to 
leave a place

Pull factors – positive 
reasons that attract 
you to a place

• Land in the Niger 
Delta region is 
polluted by the oil 
industry

• The terrorist group, 
Boko Haram, is active 
in the north of 
Nigeria

• Farming pays low 
wages and requires a 
lot of hard work

• Land is degraded due 
to farming and other 
activities

• Few job opportunities 
exist other than 
farming

• Droughts and floods 
occur more often

• Education and health 
services are poor in 
rural areas

• Better access to 
healthcare

• Variety of 
employment 
opportunities

• Bigger range of 
recreational 
activities –
sporting 
events/theatres/
museums/shops/
restaurants/bars

• Higher chance of 
children gain an 
an education

Urbanisation is the increasing proportion of people 
living in towns and cities. Reasons for urbanisation 
include:
• Migration
• Natural Increase
• Location
• Economic development

• Lack of building regulations/laws mean that LIC 
cities can grow extremely rapidly and lead to 
informal settlements for example, Makoko in 
Lagos.

• More people migrating from rural areas for job 
opportunities due to drought, famine. Low skilled 
jobs such as street vendors or Danfo drivers.

• Lack of government support systems for homeless 
or unemployed people mean that slums like 
Makoko develop, increasing the size of Lagos.



Homework links

1. Look, cover, write, 
check and 
remember the 
keywords (and their 
definitions) listed 
below

2. Listen to GCSE pods 
about this topic

3. Use CGP revision 
guides and past 
papers to practice 
exam technique 
and knowledge 
application

Key vocabulary
Economic 
Inequalities 
Integrated transport 
systems 
Mega-cities
Migration 
Natural increase 
Pollution 
Sanitation
Social deprivation 
Social opportunities 
Squatter settlement 
Traffic congestion 
Urbanisation 
Urban sprawl 
Waste recycling
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Example of urban planning: floating school in Lagos 

Makoko floating slum
Built over a river. Make shift shelters made 
from tin and wood. poor sanitation, little 
piped water.
Many inhabitants work in the informal 
sector at landfill. Waste is recycled and 
sold to build further structures in Makoko.

Water Supply and pollution
10% of Lagos population has a piped water supply that 
has been treated and purified. 
90% rely on the street vendors or dig their own wells 
(or sink boreholes) to reach the groundwater supplies 
that lie below. 
Water in the surrounding lagoon or tidal creeks is 
obviously not suitable for drinking, due to it being salt 
water and heavily polluted. 
In 2012, the newly formed
Lagos State Water Regulatory Commission begun the 
job of regulating the water supplies, street vendors and 
issuing licences for boreholes. 
There is a lack of a proper sewage system in the city.
Sewage is disposed of through open drains, which leads 
out to the Lagoon.
Sewage can soak into the ground (through pit latrines 
and leaking septic tanks).
This finds its way into the wells and boreholes.
Even water from the vendors is contaminated.



Art Year: 10
Structures Term: 3

BIG 
QUESTIONS

How can the study 
of other artists help 
you find your own 
direction in the 
development of 
ideas?

Explain why 
primary sources are 
the richest form of 
research.

List different ways 
of recording your 
observations of the 
subject matter.

Why should you 
plan a wide range 
of ideas before 
selecting a final 
one?

How can the 
refining process 
help you to fully 
realise intentions?

Overarching Big Question

Select and hone skills acquired in Year 9 through 
the theme ‘Structures’ (2D/3D).
In art, the term structure pertains to the 
arrangement and mutual relation of the part of 
the body, object or composition. Structure refers 
to the relation of parts, to the relative proportions 
of the component elements. It also refers to the 
underlying skeleton which supports the whole 
figure, giving form to flesh. Investigate how artists 
use manmade and natural structures to inspire 
artwork. Use knowledge of  the theme to select 
and develop personal and meaningful ideas.



Homework Links 

Tasks linked to the theme 

‘Structures’ (2 hours per cycle)

Key Vocabulary

Shape/Form/Scale/
Texture/Tone/Colour/
Composition/Primary 
Source/Secondary Source

I will be expected to recall 
keywords learned in previous 
projects and use them in the 
appropriate context.

RECORD
I will learn to record...
• images and information appropriate to a given theme
• using wet and dry media 
• using drawing and photography
• building on my knowledge and understanding of how artists   

use materials and imagery to create meaningful work
• ideas for a work of art specialising in 2D or 3D

DEVELOP
I will learn how to develop...
• my observation skills using a range of media, techniques and     

processes.
• my knowledge and understanding of 2D/3D styles and     

techniques
• my drawing and planning skills
• ideas in response to a given theme, linking to artists’ work.
• my higher order thinking skills

REFINE
I will learn how to...
• select and experiment with a range of 2D/3D media and    

techniques
• select ideas to adapt and improve e.g. adjustments to size, 

colour and composition.
• develop a piece of work from one media into another

EVALUATE
I will learn how to...
• analyse and reflect on the development of my own work, 

through annotation, making connections to artists and 
suggesting ways I could I improve.

• evaluate artists using analytical writing skills and forming 
opinions

PRESENT OUTCOMES
I will learn how to...
Produce one or more finished outcomes in 2D or 3D



Subject: Food and nutrition
Topic: Macronutrients & Micro nutrients

BIG QUESTIONS

What are 
macronutrients?

What are 
micronutrients?

How will I plan a 
balanced meal?

How many 
nutrients are 

needed by 
different age 

groups?

Over arching Biq Question

Through a series of activities pupils will investigate 
nutritional value, sources and functions of 
Macronutrients and micronutrients. 
They will discover the chemical and nutritional 
changes when cooked or exposed to oxygen. 
Pupils will investigate Bread making techniques 
and methods
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Fat soluble 
vitamins
Vitamin A
Vitamin D
Vitamin E
Vitamin K

Water soluble vitamins
Vitamin C
Ascorbic acid
Vitamin B1 Thiamine
Vitamin B2 Riboflavin
Vitamin B3 Niacin
Vitamin B9 Folic Acid
Vitamin B12 Cobalamin

Minerals
Calcium

Iron
Sodium
Phosphorus

Trace 
elements
Fluoride
iodine

Fibre & water
Sometimes called non 
starch polysaccharide 
or roughage, a type of 
carbohydrate for a 
healthy digestive 
system.

Micronutrients



Homework Links

Food a fact of life

www.Bbcbitesize.co.uk

www.Iiluminate.digital/aqafood

Key Vocabulary

• Carbohydrates- Bodies main source of 
energy, protein sparer, adds bulk to faeces

• Vitamin A- Antioxidant, healthy skin, 
vision in dim light, growth and 
development, produces mucous for 
mucous membrane. 

• Vitamin C - Antioxidant, protects the body 
from infection, helps the absorption of 
iron, maintains corrective tissue, keeps 
blood vessels healthy and heals wounds.

• B group vitamins-releases energy and 
keeps the nervous system to work

• Vitamin E -Antioxidant, keeps skin and 
eyes healthy, forming red blood cells. 

• Vitamin K -Making blood clot, heal 
wounds, maintaining bone health. 

• Calcium - Builds strong bones and teeth, 
controlling muscle contractions including 
heartbeat, normal blood clotting. 

• Iron - Makes haemoglobin in red blood 
cells to carry oxygen around the body. 
Vitamin C is needed so iron can be 
absorbed from food during digestion. 

• Dietary fibre - Healthy digestive system 
that functions properly, weight control, 
prevents some bowel diseases, provides 
soluble fibre that can help reduce 
cholesterol levels. 

• Magnesium - It helps to maintain normal 
nerve and muscle function, supports a 
healthy immune system, keeps the 
heartbeat steady, and helps bones remain 
strong. It also helps adjust blood glucose 
levels. It aids in 
the production of energy and protein

• Potassium - It helps your nerves to 
function and muscles to contract. It helps 
your heartbeat stay regular. It also helps 
move nutrients into cells and waste 
products out of cells
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Sports Science Year: 9-11
Unit 1 – Fitness for Sport and Exercise Term: 1-4

BIG QUESTIONS

1) Can I define all 
11 Components 
of Fitness (6 
Health-related, 
5 Skill-related)?

2) Can I calculate a 
person’s 
Maximum Heart 
Rate using 220 
– Age?

3) Can I identify 
and explain 
Training 
Methods for 
each of the 
Components of 
Fitness?

4) Do I understand 
the importance 
of fitness 
testing and why 
reliability and 
validity are so 
crucial?

5) Can I identify 
and explain all 
the fitness 
tests, noting 
pros and cons?

Assessment 

Grades =

Pass, Merit, 

Distinction



Homework Links 

www.theeverlearner.com

Key Vocabulary
 Components of 

Fitness
 Exercise Intensities
 Borg Scale
 RPE
 Aerobic Training 

Threshold
 Principles of Training
 Training Methods
 VO2 Max
 Fitness Testing



Drama Year: 10
Unit 2 Performing – Devising/Script Term: 3

Big Questions

What are rehearsal 
techniques and why are 
they important?

How important is it to 
rehearse and learn your 
lines quickly?

What is 
characterisation?

What are the production 
elements and how can 
they enhance a 
performance?

What are the 5 
justifiable points when 
creating and portraying a 
character?

What are the vocal 
performance skills?

What are the physical 
performance skills?

What is Thought Process 
and how can you use 
this to inform your 
planned movement?

Physical
Performance Skills

Vocal Performance 
Skills

Facial Expressions Pitch

Eye Contact Pace

Gestures Pause

Planned Movement Emphasis

Levels Projection

Space Accent

Body Language Intonation

Rehearsal Techniques
Once your group has explored the script, 
you need to focus on developing your 
characterisation.
There are several rehearsal techniques 
you can use to explore your character:
Hot Seating
a strategy in which a character or 
characters, played by the teacher or a 
student, are interviewed by the rest of the 
group. ... Before engaging in this strategy, 
prepare the person or people who will be 
in the hot seat to successfully take on 
their role.
Given Circumstances
This technique refers to the “who, where, 
what, when, why, and how” of the 
characters: Who are you? (Name, age, 
gender, nationality, physical health, 
mental health, etc. List as much 
information down as possible!
Storytelling/questioning 
Ask a member of the group to stop your 
character during a scene and ask how you 
are feeling at this moment. This can help 
you consider how you can show this 
clearly to an audience, using your 
knowledge of skills
‘Say It Again’
This technique focuses on vocal skills. For 
key lines of dialogue, the actor playing the 
role must speak a line, the other group 
members will say ‘Say it again’ then the 
actor will say it in a different way, 
changing the way vocal skills are used. 
This is a good way of planning how to say 
specific lines!

Production Elements
Consider how the following production 
elements could enhance your 
performance:
Lighting – create an atmosphere during 
key moments
Music – Atmosphere can also be created 
by music and sound
Costume – This can communicate 
meaning to an audience clearly
Set – Where does the scene take place? 
Set can communicate this to an audience
Style – Abstract? Naturalistic? 
Minimalist?

KEY WORDS
Characterisation
Thought Process
Interaction
Reaction
Motivation
Relationships
Subtext
Personality
Situation
Communication 



Drama                                  Year:  10                       Term 3                                
Topic: HTS Unit 3

Big Questions

● Where was HTS 
originally performed?

● What is Verbatim 
Theatre?

● What style of 
performance is HTS 
Original 
performance?

● What is Anorexia?

● What are the 4 main 
types of stage?

● What are some 
appropriate rehearsal 
techniques for HTS

● How should I plan my 
time in the exam?

What is Anorexia Nervosa?

Anorexia nervosa – oftentimes simply called 
anorexia – is a serious medical and mental health 
condition that can be life-threatening without 
treatment.
Some of the more common anorexia 
symptoms include:

● An obsessive fear of weight gain
● Refusal to maintain a healthy body 

weight
● Distorted body image
● Restricting caloric intake
● Purging calories consumed

Anorexia nervosa is the most deadly mental illness, 
with a higher mortality (death) rate than any other 
mental illness. Due to this complexity, 
this condition requires 
comprehensive anorexia treatment from an 
experienced, multi-disciplinary approach to include 
medical and psychiatric stabilization, nutritional 
intervention and psychological support.

Anorexia and co-occurring issues:

Anorexia often occurs alongside other mental 
illnesses, including:

● Depression
● Anxiety disorders
● Mood disorders
● Personality disorders
● Obsessive compulsive disorders
● Substance abuse

Mark Wheeller’s play uses the 
words from Catherine’s diaries 
and also of those most closely 
involved and affected. This is 
known as Verbatim Theatre. 
The play has 31 characters in 
all: 6 female, 3 male and 22 
characters of either sex.
The main characters are:
Catherine Dunbar 
John Dunbar (Catherine’s 
father), Maureen Dunbar
(Catherine’s mother) Simon 
Dunbar (Catherine’s older 
brother) Anna Dunbar 
(Catherine’s younger sister).

Hard to Swallow was originally 
performed by the Oaklands Youth 
Theatre at the Edinburgh Festival 

August 1988.

Structure & Style: It is based on 

the true story of a girl called 
Catherine Dunbar who suffered from 
anorexia. The play was adapted from 
the book ‘Catherine’ by Maureen 
Dunbar.  It is a mix of abstract stylised 
scenes and naturalistic scenes and the 
stage directions will clearly state the 
intended style for each scene. There 
are stylised and physical theatre 
scenes. The play is teaching the 
audience about anorexia. 

Hard To Swallow by Mark 
Wheeller

Written in 1979
Main Themes- High expectations, 
family, anorexia, Death, loss
Unit 3 Interpreting Theatre:
Worth 40% of overall grade



Rehearsal techniques:

Hot seating – answering 

questions in character Improvisation 
– making up a new scene, but playing 
your character in the play. 

Conscience alley – The cast 

makes two lines and one actor walks 
down the middle, listening to advice. 

Character-based drama 
game – e.g. park bench Thought 

tracking – saying what your character 
would be thinking at any moment. 

A vocal or physical warm 
up – to prepare the actor for the 

scene Role on the wall – a 

drawn outline of your character, filled 
in with information 

Stages 
Proscenium 
Arch/Endon 
Traverse 
Thrust 
In the round 

Key Terminology
Costume
colour, fabric, time-period, 
texture, style, fit, worn, 
torn, material 
Words to describe 
movement

defined, fluid, erratic, 
smooth, open, closed, 
naturalistic, non 
naturalistic, graceful, 
exaggerated, mimed, 
energetic. refined 
Words to describe voice
tone, pitch, pace, pause, 
accent, inflection, volume, 
emphasis, intonation, 
articulation, projection 
Lighting 
angle, position, intensity, 
coloured - gel, profile spot, 
gobo, floodlight, shadow, 

uplighting.
Sound and Music 
tempo, pitch, tone, rhythm, 
atmosphere, volume

Timing breakdown for 
exam questions 
10 min read of script and questions 
2 marks = 2 mins 3 marks = 4 mins 4 
marks = 5 mins 6 marks = 9 mins 15 
marks = 18 mins

Original staging 
conditions -
Downstage left was 
the meal table with 
cutlery and white 
plates and 5 chairs. 
Downstage right was 
Catherine's bedroom 
desk. At the back 
across the middle was 
a raised area. 
Catherine’s face was 
painted white to show 
the difference after 
she was sent home 
from school. It was 
usually performed end 
on.Always read the stage directions for 

the scene you are writing about. 
Most of the information and even 
ideas on character or staging will be 
in the stage directions



Dance Year: 10
Emancipation of Expressionism Term: 3 

BIG 
QUESTIONS

How does the lighting 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Emancipation of 
Expressionism? 

How does the costume 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Emancipation of 
Expressionism? 

How does the set design 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Emancipation of 
Expressionism? 

How does the music  
contribute to the audience’s 

understanding of the 
choreographic intent of 

Emancipation of 
Expressionism? 

How does the choreographic 
approach support our 

understanding of 
Emancipation of 
Expressionism? 

Why has the choreographer 
made the decisions 

regarding each component? 
What is the impact of that 

decision? 

Choreographic Intent:
• An emotional journey 
• Order and chaos 
• Kenrick seeks to express himself by using hip hop as a 

tool to create art that affects an audience in a theatrical 
setting. He wants the audience to feel that they are 
witnessing and sharing an emotional journey through the 
piece and appreciating hip hop dance as an art form. 
Each section is a scene, a moment in life, and the whole 
work is a journey. The theme of order and chaos 
highlights the restrictions of an individual style of hip hop 
dance. Kenrick seeks to create variations within these 
parameters in order to create a sense of chaos in 
contrast with the potential limitations of set styles. Often 
individual dancers split from the ensemble and at other 
times the ensemble are all in unison. Kenrick uses these 
contrasts to show different relationships between order 
and chaos. 

Choreographer: Kenrick H20 Sandy
Performed by: Boy Blue Entertainment 
Performance: May 2013
Dancers: : 17 dancers (8 female / 9 male)
Kenrick is one of the dancers in the performance and 
several of the dancers feature in key solos and have 
leading roles. 
Structure: 4 sections 

Choreographic Approach:
• Exploring hip hop movement in a contemporary way
• Musicality and the relationship between movement and 

music 
• Exploring and abstracting hip hop movement and 

‘signature’ company movements in a contemporary 
way.
Working closely with the accompaniment and paying 
particular attention to musicality. 

• Whilst the choreographer and the dancers created 
material for the work, Kenrick very specifically selects 
certain movement vocabulary and ‘signature’ motifs 
(Ninja Walk, Ninja Glide, Ninja Static and Chariots of 
Fire), choreographic devices, formations and use of 
space. 

Stimulus:
• Til Enda [the music for Section 4] 
• Freedom of expression through hip hop movement 
The importance of being free to express ourselves 
both as individuals and through the use of hip hop 
movement vocabulary are central to Kenrick’s initial 
ideas for the work. 

Dance Style: 
Hip hop including popping, locking, krumping, animation, 
waving, waacking, breaking 

Hip hop dance is closely associated with hip hop music and 
has a very specific vocabulary of dance moves, which fall 
under a range of styles known as breaking, locking and 
popping. It appeals to many people because it is both fun 
and physically demanding. Hip hop dance evolved along 
with hip hop music, in the 1970s within groups of African 
American street gangs from the streets of South Bronx and 
Brooklyn, NY. 



Homework Links 

VLE – video links

http://boyblueent.com/
?page_id=16352

Key Vocabulary

Costume 

Lighting 

Set design / Physical Setting  

Accompaniment 

Choreographic intent 

Choreographic approach 

Stimulus 

Artistic intention

Staging and 
Set: 

A black 
backcloth lifts 
to reveal a 
white 
cyclorama 
behind

Smoke/fog is 
used

Proscenium 
arch

No set

Lighting:
• Genesis: Pale blue circles of light on the floor, snapping to intense blue wash. 
• Growth & Struggle: White side- light offstage right. Low intensity blue wash upstage left. 
• Flow & Connection Between People: Pale blue wash fading to low intensity white sidelighting. 
• Empowerment: Blue wash 
• Co-Designed by Kenrick Sandy with the Sadler’s Wells Theatre lighting team.

A prominent feature is the lighting from above the stage casting an intense blue colour on the dancers. Some 
are spotlights from above the stage used to highlight individual dancers and groups of dancers (each in their 
own light) and some create a wash of blue across the stage. The edges of the stage are not lit creating a very 
central focus. The lighting is designed to create moods and different moments as well as work with both the 
formations and the accompaniment. It is also used to highlight particular transitions. A pair of white lights from 
off-stage right feature in the second section and are significant in the focus of the dancers and relationship 
between the soloist, the group entering the stage space and the ideas of adversity and confronting the trials 
and tribulations of life. 

• Sometimes the lighting fades and at other times snaps to black out for dramatic effect and to create distinction 
between sections and transitions. The intensity of the lighting varies considerably in the different sections. 

Costume: 

• Pale blue T shirt 
• Stonewashed denim jeans 
• Grey hi top trainers with white 

sole 
• The costume was designed to 

represent the company –
casual, enhance the shape of 
the dancers and create a 
‘clean’ look. Kenrick wanted 
the dancers’ hair tied back 
where necessary to ensure 
facial expressions were clearly 
visible. Some dancers wear 
everyday jewellery to enhance 
both the individuality and 
everyday qualities of the piece. 

Aural Setting: 

Genesis: 
music in two parts.
1: laser sounds & electronic rhythms with ‘heartbeat’ pulse
2: strong repetitive beat with scratch- ing sounds [Ninja 
Walk.] 
Growth & Struggle: 
a peaceful song with the lyric ‘I feel you’re the one’. 
Pulsating electronic drum rhythm. 
Flow & Connection :
2 melodies: 1: rapid running violin notes underneath
2: high pitched violin playing long piercing notes over the 
top. 
Empowerment: 
Soft piano begins - then harsh, ‘gun like’, aggressive 
electronic rhythm. Two violin melodies: 
1: punchy, staccato accents 2: smoother & fluid 



Structure: 
The dance is in 4 sections and although not titles, Kenrick describes them as being based around the following 
ideas:

1. Genesis (start - 2min 12sec) - the start of life and a feeling starts to grow and create from the womb of expressionism. There is a sense 
of an electrical current affecting the dancers. He explores ideas of struggling to be free, find individual expression, conformity and order. 
Kenrick says ‘section one I would say is.... the birth or maybe the genesis. It is the start. It is that moment where the impulse of a feeling 
or a movement starts to grow and create. So at the very beginning when you see the guys in the spot lights they are all moving like an 
electrical current is hitting them and that to me is like them back in the womb, the womb of... Expressionism’. 

2. Growth and struggle (2min 12sec - 3min 21sec) - starting with an individual dancer's expression contrasted by others entering from 
stage right. What may appear aggressive suggests the struggle for the recognition of individual passion and expression. It ends in a rugby 
scrum inspired formation with an ensemble supporting the individual dancer. Kenrick says ‘section two, for me is about growth and 
about struggle. It’s about... in that piece where you see the people walking past and one guy is expressive into the light. To me that was 
about everyday life, we tend to want to express ourselves and people just walk by and we’re just living our life, but sometimes there is a 
bit of a struggle and people want to hold you back or stop you from what it is, so there is a level of aggression that comes out within your 
passion. And that piece was about, you know, how passion can grow and become very, very, very strong to a point where it does look 
aggressive. But what it is, is that you are just really, really passionate about what you do’. 

3. The connection and flow between people (3min 21sec - 6min 30sec) - developing from a duet to a full ensemble. There are aspects of 
memory, manipulation, flow, merge and play between individuals in a relationship. An energy flows through the dancers, sometimes
controlled by an individual and sometimes in group unison. Kenrick says ‘section three is about flow, it’s about relationships it’s about 
connection. The duet at the beginning is about this energy and it flows from one person to another. That’s what happens sometimes in a 
relationship where you express yourselves, you know, you may have an argument where you express yourself, you may have a memory 
or a moment where you express yourself. It’s also about how the relationship can easily manipulate each other... as well as ... gel, merge, 
play that’s that first section’. 

4. Empowerment (6min 30sec - 10min 39 sec) - The energy is captured and released with a new found raw, super human power. The 
release of individual energy (now more chaotic) continues to contrast with the powerful order of group unison. Within the idea of 
empowerment, this section also showcases the individual skills and expressionism of the core dancers. The contrasting lyrical qualities 
and frenetic percussive elements of the accompaniment are echoed in the contrasting actions and dynamics. There is an incessant 
quality as the section builds to a crescendo where the dancers are fully empowered. The section finishes with the dancers huddling 
together in unity before a final black- out and bow. The last section, which is Til Enda, is about empowerment, it’s about .... superpowers, 
super human powers it’s about letting yourself go to the fullest. That is where the true feeling of the emancipation of expressionism is for 
me. I am always about empowerment, pushing people, motivating people. I don’t believe that all dancers should just do choreography, 
and just “five , six seven, eight”. You also need to have an individualisation within our work and in that piece you see that the core 
dancers are all showcasing their skills... and to me it is important that they do that because it’s growth, it grows them as a dancer. So that 
last section is about empowerment which then creates the whole piece to have a journey, from the beginning up until the point, the 
crescendo, that moment where you feel fully empowered.



Dance Year: 10
Dance Technique – Skills for Performance Term: 3

BIG 
QUESTIONS
Define all skills listed.

Can you identify and offer 
specific movement 
examples of the 5 basic 
body actions? 

How do expressive skills 
contribute to the overall 
performance of a piece of 
dance? 

How do physical skills 
contribute to the overall 
performance of a piece of 
dance? 

What is the difference 
between mental skills for 
process and mental skills 
for performance? 

How might a dancer 
improve their expressive 
skills? 

How can a physical skill 
be improved over time? 

Can you define each of 
the 5 basic body actions? 

Expressive Skills: aspects that contribute to performance artistry and that engage the 

audience. 

Projection – The energy the dancer uses to connect with and draw the audience in 

Focus – The use of the eyes to enhance performance or interpretative qualities 

Spatial awareness – Consciousness of the surrounding space and its effective use 

Facial expressions – use of the face to show mood, character or feeling

Phrasing – The way in which the energy is distributed in the execution of a movement phrase

Musicality – the ability to make the unique qualities of the accompaniment evident in performance 

Sensitivity to other Dancers – Awareness of and connection to other dancers 

Physical Skills: aspects enabling effective performance 

Posture – The way the body is held  

Alignment – Correct placement of body parts in relation to each other 

Balance - A steady or held position achieved by an even distribution of weight

Coordination – The efficient combination of body parts 

Control – The ability to start and stop movement, change direction and hold a shape efficiently 

Flexibility - The range of movement in the joints (involving muscles, tendons and ligaments) 

Mobility – The range of movement in a joint; the ability to move fluently from action to action 

Stamina – Ability to maintain physical and mental energy over periods of time  

Extension – Lengthening of one or more muscles or limbs 
Isolation: an independent movement of part of the body  



What is the overall impact of 
technical skills in a 
performance? 

What is the acronym to 
remember physical skills?

Describe an exercise you could 
do to improve strength. 

Describe an exercise you could 
do to improve your mental 
skills and how could this be 
developed over time? 

Why do we need movement 
memory? 

Homework Links

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL

vocabulary listed. 

You must be able to 
distinguish what 

category each skill falls 
under 

EG: strength is a physical 
skill NOT a mental skill  

Mental Skills: skills needed during a performance

Movement memory – the automatic recall of learned movement material without conscious 

thought 

Commitment – dedication to a performance

Concentration – the power to focus all of one’s attention 

Confidence – the feeling or belief that one can have in one’s performance or work 

Mental Skills: skills in preparation for a performance 

Systematic repetition – repeating something in an ordered way 

Mental rehearsal – thinking through or visualising the dance 

Rehearsal discipline – attributes and skills required for refining a performance – effective use of 

a rehearsal and time 

Planning of rehearsal – organisation of when to go over material 

Response to feedback – implementing changes and making improvements based on 

feedback/opinion given to you 

Capacity to improve – willing to make changes and better, relearn, implement or adapt to make 

something better

Technical Skills: the accuracy of content 

 Action Content; 5BBA, use of different body parts 

 Spatial Content; size, direction, level, pathway

 Dynamic Content; flow, speed, force

 Relationship Content; lead and follow, mirroring, action and reaction, accumulation, 

complement and contrast, counterpoint, contact, formations

 Timing Content

 Rhythmic Content

The Five Basic Body Actions: 5BBA 
Jump, Turn, Travel, Stillness and Gesture

https://www.aqa.org.uk/resources/dance/gcse/dance/teach/subject-specific-vocabulary


Dance Year: 10
Choreography- Technical Skills Term: 3

BIG 
QUESTIONS
How can a motif be 
developed through action 
content? 

How can a motif be 
developed through spatial 
content? 

How can a motif be 
developed through 
dynamic content? 

How can a motif be 
developed through 
relationship content? 

Can you identify and 
define each content 
category? 

What is action content? 

What is dynamic content?

What is relationship 
content? 

What is spatial content?

What is rhythmic 
content? 

Action Content: the movement

A range of action content must be used in your practical work.

You must show variation of the 5 Basic Body Actions; travel, turn, gesture, 

stillness and jump 

You may choose to develop a motif through action content using the 
checklist below.

 Adding an action to a phrase 
 Taking an action away 
 Repeating an action 
 Performing an action on a different body part 
 Re-order motif 

Example: 
Motif = jump, turn, seat roll, reach arms to ceiling, fall 
Motif developed = jump, jump, seat roll, reach arms to ceiling, fall 
handstand (jump repeated, turn taken away, new action added) 

Dynamic Content: how an action 

is performed

A range of dynamic ontent must 

be used in your practical work.

Fast/slow – speed 

Sudden/sustained – execution 

Acceleration/deceleration – tempo 

Strong/light – force 

Direct/indirect – route 

Flowing/abrupt - flow

A range of dynamics must be included 
in your practical work. When 
describing a movement always refer to 
a dynamic. 
Example: 
 jump slowly
 abruptly turn to face the front 

and then reach your arms out to 
the sides in a strong motion 

Rhythmic Content: repeated 

patterns of sounds or 

movements 

A range of rhythmic content must 

be used in your practical work.

Technical Skills: These include accuracy of action, timing, 
dynamic, rhythmic and spatial content and the reproduction of 
movement in a stylistically accurate way.
There are 6 technical skills. Each category is followed by the 
word ‘content’. 
1. Action content 
2. Dynamic content 
3. Spatial content 
4. Relationship content 
5. Timing content 
6. Rhythmic content 



Give examples of formations.

Describe a motif that includes 
contrast and complementary.

Why might a choreographer 
use mirroring in their dance 
work? 

When performing contact, 
how can dancers perform safe 
practice? 

Why might a choreographer 
use levels in their dance work? 
What could levels represent? 

Homework Links 

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL
vocabulary listed. You 
MUST be ale to give 

movement examples of 
each skill listed. 

Relationship Content: with who the action is 

performed

A range of relationship content must be used in your 

practical work.

Mirroring – reflecting the actions of another dancer as if there is a mirror line

Example: dancer 1 extends right arm whilst leaning to the right but dancer 2 

extends left arm to the left 

Action and reaction – a dancer responds to the action of another dancer’s 

action 

Example: dancer 1 elbows to left, dancer 2 falls to floor after dancer 1 has 

performed their action 

Accumulation – the movements are added to existing movements in a 

successive manner 

Example: A, AB, ABC = jump, jump + turn, jump + turn + slide 

Complementary – perform actions or shapes that are similar but not exactly 

the same as another dancer’s actions

Example: dancer 1 performs seat roll whilst dancer two performs an elevated 

turn 

Contrast – movements or shapes that have nothing in common

Example: fast dynamics of sharp elevated actions vs slow fluid arm gestures

Counterpoint – when dancers perform different phrases simultaneously

Example: floor phrase in one place vs elevation 

Contact – a moment of physical contact which could be in the form of a  

counterbalance, touch or lift 

Example: fan lift, hand on shoulder, and sacrifice lift 

Formations – where the dancers stand in the space
Example: zig zag, circular, vertical line, diagonal line, horizontal line, cluster, 
sporadic

Spatial Content: where an action is 

performed

A range of spatial content must be 

used in your practical work.

Pathways; circular, linear, diagonal, zig – zag 

Levels; floor work, mid-level, standing, elevation

Direction; left, right, front, back, diagonal front, 

diagonal back 

Size of movement; small, medium and large 

Spatial design; upstage, centre stage, downstage, 
stage right, stage left 

You may choose to develop a motif through spatial 
content using the checklist above.

Example:
Change of levels

Version 1: Reach right arm to ceiling, left arm up to 
ceiling whilst jumping in the air.
Version 2: The dancer could kneel and perform the 
same arm actions.   

Timing Content: The use of time or 

counts when matching movements to 

sound and/or other dancers

A range of timing content must be 

used in your practical work.

https://www.aqa.org.uk/resources/dance/gcse/dance/teach/subject-specific-vocabulary


ICT
Year: 10

Develop and review a user interface Term: 3

BIG 
QUESTIONS

• Learners will 
select and 
investigate two 
different types of 
user interface. 
They will assess 
how: 

• effectively the 
user interface 
meets the 
audience's 
requirements, 
including their 
accessibility 
needs, skills level 
and 
demographics 

• effectively 
different design 
principles have 
been used to 
allow both 
appropriate and 
effective user 
interactions with 
hardware devices

BIG QUESTIONS

1. How can you 
ascertain (find out) 
the intended 
audience of a 
product and 
understand its 
purpose?

2. Why is it important 
to get feedback on 
your work?

3. What are the three 
best ways to gain 
feedback on your 
product?

4. Why should you 
evaluate your work?

5. What are the key 
points to consider 
when evaluating 
your work?



Homework Links 

Link in Teams

Homework 1: Use the test 
table given to you by your 

teacher and test a product of 
your choice. If you are stuck for 

ideas, use this website.

http://arngren.net

Homework 2: Create 10 
questions to test your product 

using Microsoft forms and send 
this along with your finished 

interface. Record the feedback 
in your assignment.

Homework 3: Use the 
template provided to you by 
your teacher to write a short 

evaluation of your user 
interface and the planning 

techniques you used. 

Key Vocabulary

Audience

Purpose

Ease of use

Suitability

Refine

Feedback

Iteration

https://www.knowitallninja.com/lessons/communication-technologies/


Business Year 10
Market Research Term: 3

BIG 
QUESTIONS
• Define the different 

methods of market 
research undertaken 
by businesses

• Explain how and 
why primary and 
secondary market 
research are used

• Explain the 
advantages and 
disadvantages of 
methods of research 

• Evaluate the 
purpose of market 
research

• Interpret 
quantitative and 
qualitative research

Homework:  Design a 
questionnaire on a new type 
of energy bar, Zonetime, an 
exciting combination of exotic 
fruits and nuts with a new 
energy formula.

Before a business starts, it 
is important that the 

owners know exactly who 
their customers are likely 

to be.

Primary Pros Cons 

Questionnaire

 Cheaper than 
interviews
 Easily target certain 
people

 Difficult to predict how
many will be completed
 people may not 
understand the questions

Interviews

• Questions can be 
explained
• Customers can be 
easily targeted

• Expensive
• Customers may feel
uncomfortable

Trials
• Save money before 
making products 
widely available

• Costly to set up

Focus groups
• Data is accurate to 
the target market

• Only small groups that 
take part so expensive

Target market 
The group of 
customers who a 
business aims to 
sell its products to

Primary research
Data collected first-
hand (field 
research)

Secondary 
research 
Data collected by 
others (desk 
research)

Qualitative data
Data based on 
opinions of those 
being asked

Quantitative data
Data based on 
facts or numbers



Business Year 10
Marketing Mix - Product Term: 3

BIG 
QUESTIONS
• Identify the 

different parts of 
the marketing mix

• Explain why 
branding is so 
important to 
many businesses

• Explain each stage 
of the Product Life 
Cycle

• Recommend how 
a business could 
extend its Product 
Life Cycle

• Explain how the 
different parts of 
the marketing mix 
work together to 
help inform 
business decisions 
at different stages 
in the Product Life 
Cycle

The product is a vital element of the marketing mix.  
The product or service must be something customers 

actually want.

Advertising a new product more widely can 
increase sales and extend the life of a product.

Reducing the price of a product can help to 
maintain sales and extend the life of a product.

Selling in new markets i.e. abroad, opens the 
product up to a wider range of new customers 

and so extends the life of the product

Introduction
A product is first 
made available for 
sale
Growth
Sales are growing 
strongly
Maturity
Sales are at their 
highest level
Decline
Sales are falling



Subject: Business Studies Year 10 & 11
Topic: GCSE Term: Whole Year

BIG 
QUESTIONS
• How do I answer 

the 9 mark GCSE 
question?

Definition - Is there a term in the question that can be defined? (if no, do not force a definition, go 
straight into Application.)

Example – Analyse the effectiveness of a partnership as a form of business ownership? 
‘A partnership is when two or more people come together to start a business……’

THINK 
DACE!

Definition

Application

Counter-argument

Evaluation

- Apply your understanding/knowledge
Application - Link the answer to the case study

- What are the advantages? 
- Make sure to explain all knowledge applied

Evaluation - Summarise the advantages against the disadvantages! State your opinion, make sure 
you explain why you have come to this decision? Relate back to the business and the effects it 
would have. 

Example – In conclusion, I think a partnership is an effective form of ownership because…

Example – One advantage of a 
business taking the form of a 
partnership would be…………….This 
is an advantage because…… 

- Are there disadvantages?
Counter-argument - Link answer to counteract the advantages.

- No disadvantages? What would
happen to the business without it?

Example – However, a 
disadvantage of this business 
ownership would be…………….This 
is a disadvantage because…… 











Child Development                                            Year:10

Unit 3  The Principles of Early years Practice                Term: 3

BIG QUESTIONS

Learning Aim A-
Understand the 
importance of 

inclusive practice

1.What is inclusive 
practice?

2.Why is inclusive 
practice important 
in early years 
settings?

3.How can non-
inclusive practice in 
early years settings 
affect a child’s 
development?

A.1 How children benefit from inclusive practice

The positive effects of inclusive practice on children’s outcomes, 
including: 

a. development of a positive self-image affecting confidence, motivation 
and positive attitudes towards others

b. developmental benefits as any needs are identified and a wide range 
of opportunities is available and, if necessary, adapted to meet needs

c. opportunities to play and socialise with other children and thus gain 
social skills and learn to express feelings and emotions 

d. develop self-efficacy, a ‘can-do’ attitude, which gives children 
confidence to try out new activities or cope in unfamiliar situations and 
develop emotional wellbeing as a result of being accepted and cared 
about by others

e. Positive benefits to health outcomes as physical needs are met 
through inclusive practice. 

f. Development of enduring positive attitudes towards others as a result 
of observing how to value and support others regardless of their age, 
disability, race, background, gender or lifestyle.

A.2 How non-inclusive practice may affect children’s outcomes

How outcomes for children may be affected by non-inclusive 
practice:

a. poor self-image as a result of feeling unwanted, helpless or inferior 
with low self-efficacy as children may have ‘learnt helplessness’ or see 
themselves as victims

b. Delayed development as a result of late identification of needs or 
needs not being met.



Homework Links

Research from the following websites-

 www.education.gov.uk 

 www.foundationyears.org.uk 

 www.earlyyearsmatters.co.uk/eyfs/a-unique-
child/play-learning/

 http://www.earlyyearsmatters.co.uk/eyfs/posit
ive-relationships/key-person-attachment/

 http://www.playengland.org.uk/media/120426/
free-play-in-early-childhood.pdf 

Key Terms LA-A/B

Inclusive practice-ways of working that make 
children feel welcomed and ensure that their needs 
are met

Key person- an adult who develops a strong 
consistent relationship with a child and their 
family, to ensure that a child’s emotional needs are 
met

Self-efficacy- a belief in one’s own potential 
abilities

Nurtured- feeling valued, protected and supported 
because someone is taking care of you.

Diabetes- a chronic disease where the pancreas 
does not make enough of an essential hormone 
called insulin, or where the body can’t use the 
insulin it makes.

Muscular dystrophy- a disease that causes the 
muscles to become gradually weaker over time.

Asthma- a long-term disease in which the airways 
become inflamed and narrow.

Eczema- a skin condition that causes skin to 
become red and itchy

Insulin- a hormone that is essential to the health 
of the body. It helps regulate the amount of sugar 
in the blood

Sensory Impairment-a difficulty with one of your 
senses, e.g. your sight, hearing or touch

Tasks that need to be completed for this assignment

As part of your preparation for work, the manager of the setting has asked you to look at 
inclusive practice. This will help you to understand why early years settings place great 
importance on ensuring all children and their families are valued and supported.

Using relevant resources such as a PowerPoint®, you should prepare and carry out a 
presentation that provides information to parents on the benefits of inclusive practice in 
early years. 

You should provide information that demonstrates ways in which children may be affected 
by inclusive and non-inclusive practice. Include examples to support your presentation.

In addition to this, you should also provide a supplementary hand-out, using case studies and 
examples, that compares the effects of inclusive and non-inclusive practice on children’s 
outcomes.

Examples should be included within your presentation and hand-out along with relevant 
images to support your evidence.

A. Describe how children benefit from inclusive practice in early years settings. Then 
explain the potential impact on children of inclusive and non-inclusive practice in early 
years settings, using appropriate examples

B. Describe ways in which children may be affected by non-inclusive practice in early 
years settings and then compare how inclusive and non-inclusive practice affects 
children in early years settings, using case studies.



Health and Social Care                                     Year: 10

Component 2 Health and Social Care Services and Values   Term:  3

BIG 
QUESTIONS

Learning aim A: 
Understand 

different types of 
health and social 
care services and 

barriers to 
accessing them

1. What is the 
difference between 
primary, secondary 
and tertiary care?

2. Who provides 
informal social care?

3. Why do some 
people need extra 
support?

A1: Primary Care Services

Explore the health and social care services that are available and why individuals may 
need to use them

Different health care services and how they meet service user needs:

a. Primary care, e.g. GPs, dental care, optometry, community health care

b. Secondary and tertiary care, e.g. specialist medical care

c. Allied health professionals, e.g. physiotherapy, occupational therapy, speech and 
language therapy, dieticians.

d. Different social care services and how they meet service user needs: services for 
children and young people, e.g. foster care, residential care, youth work  services 
for adults or children with specific needs (learning disabilities, sensory 
impairments, long-term health issues), e.g. residential care, respite care, 
domiciliary care services for older adults, e.g. residential care, domiciliary care

e. The role of informal social care provided by relatives, friends and neighbours



Homework Links

Research from the following websites-

 www.nhs.gov.uk

 www.healthcare.gov.uk

 www.bupa.co.uk

 Community Care.

Key Terms LA-A

Physiotherapy-involves massages, exercise 
and other treatments to help people gain 
physical health

Neurological- problems related to the brain, 
spinal cord and nerves, i.e. brain injury, 
stroke or multiple sclerosis

Identity- is how you describe yourself

Sensory impairment- is a weakness or 
difficulty that prevents a person from doing 
something.

Respite Care- provides temporary care for an 
individual, which will give the usual carer a 
short break.

Domiciliary Care- is care and support given at 
home by a care worker to help a person with 
their daily life

Stigma- is when you feel that others 
disapprove of your circumstances and you 
have strong feelings of shame or 
embarrassment about something

Confidentiality – is not passing on information 
or discussing a private conversation to anyone 
else.

Burnout-is when a person becomes exhausted 
and stressed usually due to excess pressure 
and frustration at work.

Tasks that need to be completed for this assignment

This assignment  is about the different types of Health and Social Care 
services and the barriers individuals sometimes face when they are trying to 
access the services. You will need to  choose one of the case studies attached 
to base your work on.

For this task, you must produce a review of the health and social care services 
in your area, and how they would meet the needs of the individuals in the case 
study you have chosen to use.

Section 1

 For this section, you must explain how the health and social care services in 
your area will meet the needs of each of the individuals in your chosen case 
study.

 In your work, you must refer to the health and the social care needs of your 
chosen individuals and link these to the service that will meet that need.

Task 1

A. Explain how health and social care services meet the needs of individuals in 
a given scenario.

B. Analyse the extent to which health and social care services meet the 
needs of individuals in a given scenario, explaining how barriers for one 
service can be overcome.

C. Assess the suitability of health and social care services for individuals in a 
given scenario, making justified and realistic suggestions for how barriers 
for one service can be overcome.

https://www.nhs.gov.uk/
http://www.healthcare.gov.uk/
http://www.bupa.co.uk/


RE and World Views Year 10 Term 3
Buddhism

BIG 
QUESTIONS

What are the 3 
Marks of Existence?

What is Anicca?

What is Anatta?

What is Dukkha?

What are the 4 
noble truths?

Why are they 
important?

How does the 4 
Noble truths 

influence a Buddhist 
today?
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Which of the Three Marks of Existence is the Most Important?

Dukkha Anicca Anatta 

This was the Buddha’s key message/teaching:  

what I teach is the suffering and cessation of 

suffering.” The notion of suffering is what 

prompted the Buddha to begin His quest e.g. 

the Four Sights. 

If Buddhists acknowledge this, all other 

teaching are easier to accept. 

Offers a reason to explain WHY people suffer, 

goes beyond merely stating the fact. For 

example, gross/subtle. Do we need somebody 

to state that life is full of suffering, isn’t this self-

evident?  

For the monastic community an understanding of 

anatta leads to Nibbana because it removes the 

obstacles of attachment and pride and it is taught until 

this is grasped, Buddhists are stuck in the cycle of 

samsara. 

Unless people understand that life is 

unsatisfactory/suffering, they are not likely to 

search for a solution i.e. follow the path of 

the Buddha. 

If the concept is fully understood it may 

motivate Buddhists to do something, not only 

for themselves, but others too. For example, 

the impermanence of life may encourage a 

Buddhist to live a full/happy life and/or support 

those coming to terms with a loss (metta). 

However, most lay Buddhists are more concerned with 

the practicalities of life rather than speculations on the 

nature of existence. This doctrine is theoretical and not 

rarely experienced as a reality in daily life. It too 

difficult and complex for most Buddhists to 

understand.

All three are equally important because they are parts of a whole view of the meaning of life and without any one of these, the underlying principles which 

Buddhism addresses are incomplete.

The Four Noble Truths:One teaching about the Four Noble Truths is that suffering exists. This is supported
by the Pali Canon, which states, ‘Now this monks is the noble truth of suffering.’ This means that for Buddhists
suffering is a fundamental part of life/existence deriving from fundamental and inescapable aspects of life such
as, birth, sickness, death etc.

One teaching about the Four Noble Truths is that suffering can be overcome. This is supported by the
Dhammapada, which states, ‘the Noble Eightfold Path leads to the cessation of suffering.’ This means that if Buddhists put into
practise the Buddha’s Dhamma they can overcome the dukkha they encounter e.g. Right Livelihood, Right
Intention, putting them on the path to Nibbana.



Homework Links

https://www.bbc.co.uk
/bitesize/topics/zfxchb

k

http://www.bbc.co.uk/
religion/religions/budd
hism/beliefs/fournobl
etruths_1.shtml#h1

https://www.bbc.co.uk
/bitesize/topics/zh4mr

j6/articles/zdbvjhv

http://www.bbc.co.uk/
education/topics/z8tb

4wx 
http://www.bbc.co.uk/
religion/religions/budd

hism/ 
http://www.bbc.co.uk/
religion/religions/budd
hism/beliefs/fournobl

etruths_1.shtml 
http://www.clear-

vision.org/Schools/Stu
dents/Ages-12-

14/Noble-Eightfold-
Path.aspx

• The First Noble Truth: Suffering: 

• Suffering may encourage a Buddhist to examine why they are suffering. Today, this means a Buddhist may
consider the samudaya in their lives and try to overcome it. For example, desire less material possessions
(overcoming greed), be less envious of others (overcoming jealousy).

• Suffering may encourage a Buddhist to overcome its roots/effects. Today, this means that a Buddhist may
not only try to overcome suffering through spiritual practice, for example, following/putting into action the
Eightfold Path, but may also respond practically, for example, donating/volunteering with charity (Karuna
Trust).

• The Second Noble Truth: Causes of Suffering

• The Buddha taught that one of the primary causes of suffering is ‘craving’ (tanha) – this refers to a
wanting/desire. Life is so full of suffering according to the Buddha because people become attached, however,
everything is impermanent, thus those objects, people, wishes, desires, etc. people become attached too
eventually disappear/change; when this occurs individuals experience suffering.

• The Third Noble Truth: The Realisation Suffering Can Be Overcome

• Nibbana may encourage a Buddhist to engage in Buddhist practice. Today, this means a Buddhist may follow
the eight practices(8 fold path) set out in the Buddha’s Dhamma to overcome/escape suffering. This involves
following the ‘Middle Way’ and a number of ‘Right’ actions/thoughts e.g. livelihood/mindfulness.

• Nibbana may encourage a Buddhist to engage in Buddhist practice. Today, this means a Buddhist may engage
in Vipassana Meditation. This is because it will allow a Buddhist to gain a clear insight into the true nature of
reality, enabling them to be aware of their craving and thus giving them insight allowing them to take steps to
reduce it.

• The Fourth Noble Truth: The Path to Overcome Suffering: the Eightfold Path 

• The Fourth Noble Truth is the Buddha’s ‘cure’ to suffering. He prescribes 8 practices that a Buddhist can
follow to help them overcome suffering and thus achieve Nibbana. Despite being known as a ‘path’ the teaching
is often depicted as a wheel, this is to emphasise that each of the practices can be followed at the same time.
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https://www.bbc.co.uk/bitesize/topics/zfxchbk
http://www.bbc.co.uk/religion/religions/buddhism/beliefs/fournobletruths_1.shtml#h1
https://www.bbc.co.uk/bitesize/topics/zh4mrj6/articles/zdbvjhv

