
Knowledge Organiser 
Year 11
Term 3



CONTENTS
• English
• Maths
• Science
• History
• Geography
• Art
• Food Preparation
• BTEC Engineering
• BTEC Sport
• Drama
• Dance
• ICT
• Business
• MFL
• Child Development
• Health and Social



English
Language Paper 2 Questions 1-4

BIG QUESTIONS

How can I revise 
for English 
Language? 

How will I be 
examined for 

questions 1-4 of 
Language Paper 2?

What is a 
summary?

How do I construct 
a summary?

How do I compare 
texts?

What are the 
language 

techniques?

How do I analyse a 
writer’s language?

How can I find out 
a writer’s attitude?

3

Q1: Shade 4 true statements… 

[4 marks]

Q2: Write a summary of the 
similarities/differences….

[8 marks]

Q3: How has the writer used language to….

[12 marks]

Q4: Compare how the writers convey their 
different/similar attitudes to… 

[20 marks]

What do the questions look like?

How do I write a summary for Question 2?

A summary is when you tell somebody only important and relevant pieces of 
information. 
Step 1: The examiner will tell you what to focus on in the extracts and whether the 
extracts have different or similar ideas. 
Step 2: Read the extracts and pick out the information you are given, deciding how the 
extracts are similar or different. 
Step 3: Use evidence from the text to tell the examiner what each extract says about 
the idea and how  similar or different.

Analysis sentence starters

This suggests that…
This conveys that…
It implies that….
The word presents…
This portrays to the reader…
The language connotes that…

(The bold words are all synonyms 
for ‘show’)



Homework Links

- Use GCSEPod
Pass4English to keep 
your terminology 
knowledge fresh.

- Answer practise 
questions under 
exam conditions

Key Vocabulary

Analyse – to examine in 
detail, typically in order 
to explain and interpret.

Summary – a brief 
statement or account of 
the main points of 
something, not including 
needless information.

Comparison – a 
consideration of the 
similarities or 
dissimilarities between 
two things.

All of the language 
techniques as well as the 

key words for 
comparison.

4

Technique Definition

Adjective A word that describes a noun.

Verb An action which can be physical, mental or a state of 
being.

Adverb A word that describes a verb (action). These usually 
end with –ly.

Pronoun These are used in the place of a name.

Connective Words which show the relationship between ideas 
such as time or agreement.

Simile A comparison using ‘like’ or ‘as’ to show the 
similarity between two ideas.

Metaphor A comparison where you state 
something is something that it’s not, based on a 
shared characteristic.

Onomatopoeia Words which make their own sound.

Personification Giving a non-human thing a human characteristic.

Simple 
Sentence

A sentence with one piece of information. 

Compound 
sentence

Two simple sentences joined using a connective.

Complex 
Sentence

A sentence which contains a subordinate clause. A 
subordinate clause is an extra piece of information 
which would not make sense on its own.

Semantic Field Where multiple words in a piece of writing suggest 
the same idea or theme, such as coldness, fear, 
isolation or excitement.

Oxymoron Two words which are the direct opposite next to one 
another.

Language Techniques
(for questions 3 and 4)

Comparative phrases
(for Questions 2 and 4)

Similar
Likewise,….
Similarly, …..
Both authors take the same approach…
This can also be seen in…
Both texts present…

Different
On the other hand,…
In contrast...
However,….
This is not the case in...
Alternatively,….
Conversely…

What is an attitude? (Question 4)

An attitude is a feeling, opinion or point of 
view. Therefore, the examiner is asking 

you how the writer feels about the idea in 
question, based on the extract.



Example

Key Terms

Key Terms

Mathematics Year: 11F
Ch17 Circles, cylinders, cones & spheres Term: 3

BIG 
QUESTIONS

What are the 
circle formulas 

for area and 
circumference?

How do we 
apply circle 

formulas in the 
real world?

What is the 
main difference 

between 
surface area 

and volume of a 
cylinder and 

spheres?

Key Terms

Key Terms

Example

Example

Radius – the distance from the centre of a circle to the edge 

Diameter – the total distance across the width of a circle through the centre. 

Circumference – the total distance around the outside of a circle 

Chord – a straight line whose end points lie on a circle 

Tangent – a straight line which touches a circle at exactly one point 

Arc – a part of the circumference of a circle 

Sector – the region of a circle enclosed by two radii and their intercepted arc 

Segment – the region bounded by a chord and the arc created by the chord 

Area of a Circle

𝐴 = 𝜋𝑟2 which means ‘pi x 
radius squared’.

Example

If the radius was 5cm, then:

𝐴 = 𝜋 × 52 = 78.5𝑐𝑚2

Circumference of a Circle

𝐶 = 𝜋𝑑 which means ‘pi x 
diameter’

If the radius was 5cm, then:

𝐶 = 𝜋 × 10 = 31.4𝑐𝑚



Example

Key Terms

Homework Links 
Frog Quiz:
• Pythagoras’ Theorem 

(Foundation and Higher).
• Pythagoras (Year 9).
• Trigonometry: Right angled 

triangles (Higher).

Active Learn online 
tasks: Ch12.1-12.7

Further recommended support 
materials:
• Pixl Maths App – Graded 

questions.
• GCSEPOD Chapters and 

associated questions
• Corbett Maths textbook 

exercises
• Mathsgenie GCSE revision 

questions

Key Vocabulary
Area, perimeter, formula, 

length, width, 
measurement, volume, 
circle, circumference, 
radius, diameter, pi, 
segment, arc, sector, 

cylinder, sphere, cone, 
hemisphere.

Key Terms Example

Arc Length of a Sector - The arc 
length is part of the 
circumference.

Take the angle given as a 
fraction over 360° and multiply
by the circumference.

Area of a Sector - The area of a 
sector is part of the total area.

Take the angle given as a 
fraction over 360° and multiply
by the area.

Arc Length = 
115

360
× 𝜋 ×

8 = 8.03𝑐𝑚

Area = 
115

360
× 𝜋 × 42 =

16.1𝑐𝑚2

Volume of a Cylinder -𝑉 = 𝜋𝑟2ℎ

Surface Area of a Cylinder -
Curved Surface Area = 𝜋𝑑ℎ or 
2𝜋𝑟ℎ

Total SA = 2𝜋𝑟2 + 𝜋𝑑ℎ or
2𝜋𝑟2 + 2𝜋𝑟ℎ

Example

𝑇𝑜𝑡𝑎𝑙 𝑆𝐴 = 2𝜋(2)2+𝜋 4 5 = 28𝜋

Key Terms

Volume of a Cone –

𝑉 =
1

3
𝜋𝑟2ℎ

Surface Area of a Cone –
Curved Surface Area = 
𝜋𝑟𝑙
where 𝑙 = 𝑠𝑙𝑎𝑛𝑡 ℎ𝑒𝑖𝑔ℎ𝑡
Total SA = 𝜋𝑟𝑙 + 𝜋𝑟2

You may need to use Pythagoras’ 
Theorem to find the slant height

Example

𝑇𝑜𝑡𝑎𝑙 𝑆𝐴 = 𝜋 3 5 + 𝜋 3 2 = 24𝜋

Key Terms

Volume of a Sphere – 𝑉 =
4

3
𝜋𝑟3

Look out for hemispheres –
just halve the volume of a sphere.

Surface Area of a Sphere – 𝑆𝐴 =
4𝜋𝑟2

Look out for hemispheres – halve the SA of a 
sphere and add on a circle (𝜋𝑟2)

Find the volume of a sphere with 

diameter 10cm.

𝑉 =
4

3
𝜋(5)3=

500𝜋

3
𝑐𝑚3

Find the surface area of a sphere 

with radius 3cm.

𝑆𝐴 = 4𝜋(3)2= 36𝜋𝑐𝑚2



Mathematics Year: 11F
Ch18 – Fractions, Indices and Standard Form Term: 3

BIG 
QUESTIONS

How can we 
calculate 

using 
indices?

How can we 
write very big 

and very 
small 

numbers 
using 

standard 
Form?



Homework Links 
Frog Quiz:
• Fractions (Calculating with) F&H
• Index Laws F&H
• Index rules
• Converting between ordinary numbers 

and standard form F&H
• Adding and Subtracting Standard Index 

Form
• Reciprocals F&H
• Add/Subtract mixed numbers
• Mixed numbers and improper 

fractions

Active Learn online tasks: Ch18.1-18.5

Further recommended support materials:
• Pixl Maths App – Graded questions.
• GCSEPOD Chapters and associated 

questions
• Corbett Maths textbook exercises
• Mathsgenie GCSE revision questions

Key Vocabulary

Add, subtract, multiply, 
divide, mixed, 

improper, fraction, 
decimal, Power, 

reciprocal, index,  
indices, Standard form.



Key Terms

Mathematics Year: 11H
Ch13 Advanced Trigonometry Term: 3

BIG 
QUESTIONS

What is meant 
by 

SOHCAHTOA?

How can we 
find the area of 

a non-right 
angle triangle?

What does a 
trigonometric 

graph look 
like?

Key Terms

Key Terms

Example



Homework Links 
Frog Quiz:

• Basic trigonometry

• Trigonometry – Sine Rule H, Cosine 
Rule H

• Trigonometry Right angled triangles 
H, Non right angles triangles H

• 3D Pythagoras H (community)

Active Learn online tasks: Ch13.1-13.9

Further recommended support materials:

• Pixl Maths App – Graded questions.

• GCSEPOD Chapters and associated 
questions

• Corbett Maths textbook exercises

• Mathsgenie GCSE revision questions

Key Vocabulary

Axis, coordinates, sine, 
cosine, tan, angle, 

graph, transformations, 
side, angle, inverse, 
square root, 2D, 3D, 

diagonal, plane, cuboid.

Key Terms
Key Terms

Key Terms

Key Terms



Science
Biology – B5 – Homeostasis and Response
Year 11 Term 3

Big Ideas
• Organisms are organised on a cellular basis and have a finite life span
• Organisms require a supply of energy and materials for which they often depend on, or 

compete with, other organisms
• Genetic information is passed down from one generation of organisms to another.

Homeostasis is the regulation of the internal conditions of a 
cell or organism, to maintain optimum conditions for 
enzyme action and cell function, in response to internal or 
external changes.
For example: Regulation of blood glucose, body temperature 
and water levels.

Internal and external changes (stimuli) are detected by 
receptors. The information is then passed to central 
coordination system and will produce either a chemical or 
nervous response.

Information from receptors passes along cells (neurones) as 
electrical impulses to the central nervous system (CNS). The 
CNS is the brain and the spinal cord.
The CNS coordinates the response of effectors.

The electrical impulse cannot be transmitted across the synapse. The nerve releases a neurotransmitter 
which continues the signal across the synapse.

Receptor Detect stimuli.

Sensory neurone Long axon carries impulse from receptor to spinal 
cord.

Synapse Gap where neurones meet. Chemical message 
using neurotransmitter.

Relay neurone Allows impulses to travel between sensory and 
motor neurones in the spinal cord.

Motor neurone Long axon carries impulse from receptor to 
effector.

Effector Muscle or gland that carries out response.



Science
Biology – B5 – Homeostasis and Response
Year 11 Term 3

Big Ideas
• Organisms are organised on a cellular basis and have a finite life span
• Organisms require a supply of energy and materials for which they often depend on, or 

compete with, other organisms
• Genetic information is passed down from one generation of organisms to another.

The endocrine system is composed of glands which secrete 
hormones directly into the bloodstream, where it is carried 
to the target organ. This system is slower than the nervous 
system but the effects last longer.

Pituitary gland = master gland
Secretes several different hormones 
on to the bloodstream and stimulates 
other glands to produce hormones.

When body temperature gets too high; blood vessels 
dilate (vasodilation), sweat is produced from sweat 
glands.

When body temperature gets too low; blood vessels 
contract (vasoconstriction), sweating stops, muscles 
contract causing the body to shiver.



Science
Biology – B5 – Homeostasis and Response
Year 11 Term 3

Big Ideas
• Organisms are organised on a cellular basis and have a finite life span
• Organisms require a supply of energy and materials for which they often depend on, or 

compete with, other organisms
• Genetic information is passed down from one generation of organisms to another.

The menstrual cycle is a 28 cycle, a process where the lining of the uterus builds up in 
preparation for fertilisation. If an egg is not fertilised, then the lining is shed during menstruation 
(period).

There are many different methods to control whether a woman becomes pregnant, this is 
called contraception. These methods are categorised as hormonal and non-hormonal 
methods.



Science
Chemistry – C2 – Bonding, Structure and the 
properties of matter
Year 11 Term 3

Big Ideas
• All the matter in the universe is made of very small particles.

Solid (s) Liquid (l) Gas (g)

(aq) – Aqueous solutions are formed when a substances is dissolved in water.

Ions are charged particles. Ions are formed when atoms lose or gain electrons.



Science
Chemistry – C2 – Bonding, Structure and the 
properties of matter
Year 11 Term 3

Big Ideas
• All the matter in the universe is made of very small particles.

Ionic 
bonding

Particles are 
oppositely charged 
ions

Occurs in compounds 
formed from metals 
combined with non-
metals

Covalent
bonding 

Particles are atoms 
that share pairs of 
electrons

Occurs in most non-
metallic elements and in 
compounds of non-
metals.

Metallic
bonding 

Particles are atoms
which share 
delocalised 
electrons

Occurs in metallic 
elements and alloys.



Big Ideas
• All the matter in the universe is made of very small particles.
• The total amount of energy in the universe is always the same but can be transferred 

from one store to another.

Science
Chemistry – C5 – Energy Changes
Year 11 Term 3

When a reaction takes place energy is transferred. 
Chemical bonds are either broken or formed.

Endothermic – Energy is taken in from the surroundings so the 
temperature of the surroundings decreases.
More energy is needed to break existing bonds, then is released 
making new bonds.
Examples: thermal decomposition, sports injury pack.

Exothermic – Energy is transferred to the surroundings so the 
temperature of the surroundings increases.
More energy is released from making new bonds then is needed 
for breaking existing bonds.
Examples: combustion, hand warmers.

Activation energy – the minimum amount of energy required for a 
reaction to take place.

Catalyst – provides an alternative pathway for the chemical reaction 
to take place by lowering the activation energy. Increase the rate of 
reaction.



Big Ideas
• All the matter in the universe is made of very small particles.
• The total amount of energy in the universe is always the same but can be transferred 

from one store to another.

Science
Chemistry – C5 – Energy Changes
Year 11 Term 3



Science
Chemistry – C6 – The rate and extent of 
chemical change
Year 11 Term 3

Big Ideas
• All the matter in the universe is made of very small particles.

Collison theory – Chemical reactions can only occur 
when reacting particles collide with each other with 
sufficient energy.

Catalysts increase the rate of reaction but are not 
used up.Quantity Unit

Mass g

Volume cm³

Rate of reaction g/cm³



Science
Chemistry – C6 – The rate and extent of 
chemical change
Year 11 Term 3

Big Ideas
• All the matter in the universe is made of very small particles.

Changing Concentration Increase concentration of reactant = increase products
Decrease concentration of product = Increase in reactants 
reacting

Changing Temperature If temperature is increase:
Endothermic reaction = products increase
Exothermic reaction = products decrease

Changing pressure Pressure increase = equilibrium position shifts to side of 
equation with smaller number of molecules.
Pressure decrease = equilibrium position shifts to side of 
equation with larger number of molecules.

Calculating gradient of a line:

𝑔𝑟𝑎𝑑𝑖𝑒𝑛𝑡 =
𝑐ℎ𝑎𝑛𝑔𝑒 𝑖𝑛 𝑦

𝑐ℎ𝑎𝑛𝑔𝑒 𝑖𝑛 𝑥



History Year 11 – Term 3
Anglo Saxon England and the Norman Conquest, 1060-66

BIG 
QUESTIONS
What could have 
disrupted the thriving life 
of Anglo-Saxon society to 
breed a new life and a 
new way of living?

How was Anglo-Saxon 
society organised?

How powerful was an 
Anglo-Saxon king?

How was England run?

Did England have a strong 
economy in Anglo-Saxon 
times?

Why was Harold 
Godwinson so important?

Why did Harold 
Godwinson stab his 
brother in the back?

Key Anglo-Saxon Vocabulary

Witan – The council that advised the king on issues of government. Made up of the most important Earls and Archbishops
Ceorls – Free peasant farmers not tied to their land
Thegns – Local lords that usually held more than 5 hides of land
Earls – The highest Anglo-Saxon aristocracy
Shire reeve – An official of the king; his sheriff. Sherriff’s managed the king’s estates, taxes and courts.
Danelaw – The part of England where Danish (Viking) power had been strongest and which had kept some of its Danish laws 
instead of Anglo-Saxon ones. 
Embassy – An official visit by a representative of one ruler to another ruler 
Housecarls – Highly trained troops that stayed with their lord wherever he went; a bodyguard
Fyrd – The men of the Anglo-Saxon army and fleet. Every 5 hides provides one man for the fyrd.
Geld tax – A tax on land, originally to pay off the Vikings (Danegeld). It went to the king.
Collective responsibility – The duty of all members of a tithing to hunt for a criminal (hue and cry)

20

Summary of the Anglo-Saxon Period
By the time of King Edward the Confessor (1042-66), England had been mostly under the control of Anglo-Saxons for 600 
years. Through those centuries, England had developed a very strong government. It also had a prosperous economy, 
boosted by extensive trade links across the North Sea and the Channel. England was a Christian country, but Christian 
teachings were mixed with ancient beliefs about how people should behave. One key belief was that, in return for 
protection from a lord, his people owed him service. For example, in return for land to farm, a man would owe military 
service to his lord. 
England had faced terrible threats for centuries: the Vikings. These Scandinavians had settlements along the coast of 
Europe. In England, their raids were followed by invasions, so that many parts of Northern England had Viking settlers. One 
reason the Anglo-Saxons had a very well organised government was because of the need for Anglo-Saxons to work together 
to deal with the Vikings. Across the channel Viking settlers had taken control of Normandy, they remained a real military 
threat.

Key Anglo-Saxon Dates
1042 – Edward the Confessor becomes King of England
1053 – Death of Earl Godwin. Harold Godwinson becomes Earl of Wessex
1055 – Tostig Godwinson is made Earl of Northumbria
1064- Harold’s embassy to Normandy
1065- Uprising against Earl Tostig: Tostig exiled
1066 – Edward the Confessor dies



Key Individuals involved at the end of the Anglo-Saxon Period

Edward the Confessor

A very religious king. Not a warrior king, but his earls and their Thegns were a powerful military force and he relied on his earls, especially Earl Godwin, to protect England 
from attack.

Earl Godwin

The father of Harold Godwinson. The house of Godwin began in 1018 during Kind Cnut’s reign, when Cnut made his favourite advisor. Godwin Earl of Wessex. Godwin was 
probably the son of an Anglo-Saxon Thegn.

Harold Godwinson, Earl of Wessex

Harold became the Earl of Wessex upon his father’s death in 1053. His sister had married the king in 1045 which made him brother-in-law to the king himself. Becoming the 
Earl of Wessex had made him very rich with influence over hundreds of Thegns and a powerful position as advisor to the king. He was also a very strong military leader. 

Tostig Godwinson, Earl of Northumbria

Tostig became Earl of Northumbria in 1055 after the death of Earl Siward. Northumbria had their own laws and customs compared to the southern upbringing that Tostig had 
received. He was not popular with the men in the North.

William of Normandy

Edward the Confessors mother was from Normandy and when the Vikings seized the throne, Edward was exiled there for 25 years. William claims Edward had promised him 
the throne as a result of this bond.
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Exam Style Questions

Describe two features of the Economy in Anglo-Saxon England. (4 marks)

Explain why the Godwin family were so powerful in Anglo-Saxon England? (12 marks) You may use the following in your answer:

• Earldoms

• Relationship with Edward the Confessor

Homework Links
https://www.bbc.co.uk/bitesize/guides/z8f4mnb/revision/1 (a number of pages summarizing life in Anglo-Saxon England)
https://www.youtube.com/watch?v=GoHhDXomCQ0(a great little BBC teach video summarizing key characteristics of Anglo-Saxon society)

https://www.bbc.co.uk/bitesize/guides/z8f4mnb/revision/1
https://www.youtube.com/watch?v=GoHhDXomCQ0


BIG 
QUESTIONS
Who would claim England 
after the death of Edward 

the Confessor?

Who was the best 
candidate to be Edward’s 
successor?

What happened when the 
Vikings invaded?

Why did William win the 
Battle of Hastings? Part   1 
Key Events and the Military

Why did William win the 
Battle of Hastings? Part 2 
Tactics Vs Leadership

Summary of why there were battles for the Kingdom of England in 1066

Edward the Confessor died on 5th January 1066, there was no heir to succeed him.
The Bayeux Tapestry shows the death of Edward the Confessor at his palace in Westminster. Edward is with a small circle of people: his 
wife Edith, who sits at his feet; Stigand, the Archbishop of Canterbury; one of Edward’s ministers and Harold Godwinson. Edward is shown 
holding out his hands to Harold. Other sources report that Edward said to Harold ‘I commend this woman (Edith) with all the kingdom to 
your protection.’ Harold understood this to mean that he was to be king – Harold II. However, others thought that they had better claims 
to the throne; a situation that made the year 1066, a very eventful one.
There was to be three major battles with only two coronations. You will see how Harold Godwinson fought both Harald Hardrada and
William of Normandy , leaving England in the hands of the Frenchman who would ultimately change the face of society, as they knew it. 
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Key dates of 1066

5 January – Edward the Confessor dies
6 January – Edward is buried
6 January- Harold’s coronation ceremony takes place
8 September – after waiting for a potential invasion for 9 months Harold sends his soldiers, the fyrd back to collect their harvest
19 September – Harold hears of Hardrada and Tostig’s invasion
20 September – The Battle of Gate Fulford. The English lose and Harold leaves London
25 September – The Battle of Stamford Bridge
28 September - Harold hears that William has landed in the South, Pevensey. Harold rushes southward.
6 October – Harold reaches London to collect men and supplies, he leaves to march South on the 12th
14 October – The Battle of Hastings

Key Individuals: Claimant to the throne in 1066

Harold Godwinson- based his claim on the king’s death bed words, his family connection to him (brother-in-law), and his role in 
recent years as the king’s right hand man, his influence with the Thegns and his proven military prowess.
Edgar Aethling- As Edward’s nephew, Edgar was directly descended from royal blood. At 6 years old he was left in Edward’s care 
when his father died but Edward did not attempt to boost Edgar’s chances of succession. With the threats of invasion ahead, the 
Witan may have been wise not to promote the teenagers claims to the throne.
Harald Hardrada- was the king of Norway. A fearsome Viking warrior who based his claim to the throne on secret Viking deals 
and treaties. A complicated claim but the point is, he felt his claim was strong enough to launch an invasion. He may not have 
originally intended to take up his claim but with the exiled Tostig at his side, he may have thought he had a better chance. 
William of Normandy- His claim was based on an agreement William was said was made between Edward the Confessor and 
himself around 1051, an agreement that was supposedly confirmed by Harold’s embassy to Normandy in 1064. William had 
come to England and Edward had promised him his throne, perhaps if Edward dies childless. William had managed to obtain the 
Pope’s backing for this claim, which proved very important in getting the support William needed to launch his invasion. 
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Key vocabulary

Succession – The process that decides who should be the next king or queen and ‘succeed’ to the throne.

Claimant – Someone who declares that something belongs to them

Shield wall – A military tactic used by both Viking and Anglo-Saxon armies. Troops are set in a line, several men deep. The men at the front

overlapped their shields, with spears sticking out, to create a strong defence formation 

Knight - a man who served his king or lord as a mounted soldier in armour 

Mercenary - a professional soldier hired to serve in a foreign army

23

Exam Style Questions

“The English lost because their military tactics and strategies were outdated compared to the Normans”. How far do you agree? (16 marks)

You may use the following in your answer:

- Cavalry

- Shield Wall

Describe two Key features of the Harold Godwinson’s claim to the English throne in 1066 (4 marks)

Homework Links
https://www.bbc.co.uk/bitesize/guides/zyvwp39/revision/1 (Summarises the Battle of Gate Fulford)
https://www.youtube.com/watch?v=m9NdbxQWdJ8
https://www.bbc.co.uk/bitesize/guides/zq9mv4j/revision/2 (summarises the Battle of Stamford Bridge)
https://www.youtube.com/watch?v=qtW7H7yPZLg
https://www.bbc.co.uk/bitesize/guides/zq9mv4j/revision/3 (Summarises the Battle of Hastings)
https://www.youtube.com/watch?v=zigjVCFzZ38

https://www.bbc.co.uk/bitesize/guides/zyvwp39/revision/1
https://www.youtube.com/watch?v=m9NdbxQWdJ8
https://www.bbc.co.uk/bitesize/guides/zq9mv4j/revision/2
https://www.youtube.com/watch?v=qtW7H7yPZLg
https://www.bbc.co.uk/bitesize/guides/zq9mv4j/revision/3
https://www.youtube.com/watch?v=zigjVCFzZ38


BIG QUESTIONS
How did William I secure 
power in England, 1066-87?

How did William gain control 
of England by the end of 
1067? 1, Submission 2, 
Castles 3, Reward?

What happened when Edwin 
and Morcar rebelled in 1068?

1069-1071 – Three years, 
three rebellions – How did 
William survive?

What was the Harrying of 
The North?

How did land ownership 
change after 1066

Why did a wedding lead to 
rebellion, execution and 
death?

How did England change 
under the Normans?

What was the feudal system?

What changes did William 
impose on the Church, Legal 
System and Economy?

What was the Domesday 
Book?

Why did the Death of William 
lead to rebellion?

Key Vocabulary used to demonstrate the maintenance of power
Submission: Formal acceptance of and surrender of authority
Marcher earldom: Anglo-Saxon term for the new Earldoms set up on the border with Wales 
Motte and Bailey: (Motte) The mound of earth a castle stood on. (Bailey) The outer part of the castle, surrounding the 
motte and protected by a fence or wall. 
Palisade: The fence around the Motte and Bailey 
Keep: A strong wooden structure on top of the motte. 
Harrying: An archaic (old) word meaning to lay waste to something, to devastate it. 
Guerrilla war: When small bands attack a larger force by surprise and then disappear back into the local population. It 
is a modern term. 
Genocide: A deliberate and organised attempt to exterminate an entire group of people. 
Tenants-in-chief: The large landowners of Norman England who held their land directly from the king (known as Earls 
in Anglo-Saxon England) 
Forfeiture: To lose something as punishment for committing a crime or bad action. 
Tenure: ‘To hold’ in Latin – it is a short, but precise, way of talking about landholding and landownership 
Vassal: Someone who held their land in return for services to their Norman lord. 
Reconciliation: To find ways for former enemies to forgive each other. 
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Summary of how William maintained control and Normanised England
While the leaders of Anglo-Saxon England accepted William as their king, it would take many years before he could 
feel secure. He needed to reward his followers with land and money, which meant Anglo-Saxons losing power to the 
Normans. This would lead to rebellions which William was able to protect against using castles. But the Normans could 
impose other methods of control, namely social and economic ones; taking away the Anglo-Saxons’ use of land. By 
1075 the kingdom was free of rebellions, however this was when his own followers mounted a rebellion against him 
and challenged his control of the kingdom. 
The feudal system brought in by William had many similarities to how Anglo-Saxon society was organised. Historians 
have identified lots of continuity and change throughout Norman England. It was obviously governed by different 
people but its purpose was not only to maintain Norman control but boost the power and wealth of the king. The 
Domesday book was the crowning achievement of William’s government of England: a record of who owned what and 
how much they owed the king in taxation. How did the Anglo-Saxons fare in this new Norman world and would 
William’s death, ultimately bring Peace?



Key Events to Maintain Control

William builds castles (motte and bailey) to help establish control by intimidating the local Anglo-Saxons.

William introduces the Marcher Earldoms to 1, appease his followers by giving them lands 2, protect 
from attacks from the Welsh.

The revolt of Edwin and Morcar: With William out of the country these Earls felt they could take 
advantage and plan a rebellion to protest at the tyranny of William’s rule. 

Edgar Aethling returns with the backing of Malcolm III of Scotland – rebels from Northumbria join him.

Robert Cumin a leading Norman Baron is murdered by the rebels, William will avenge this death in 
spectacular style

The Danish also arrive to launch an attack but William is able to pay them off. They do not step foot on 
English territory.

Hereward the Wake launches an attack on the Normans from the island of Ely.

William launches the Harrying of the North, destroying land within a 60 mile radius, killing people, 
animals and crops to demonstrate his power and the lengths he would go to put down these rebellions.

William makes huge changes to landownership in England. New Earldoms, forfeiture and land grabs.  
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Homework Links
https://www.bbc.co.uk/bitesize/guides/zdvdmp3/revision/1 (Feudal System & Domesday Book)
https://www.bbc.co.uk/bitesize/guides/z87vdmn/revision/1 (establishing control)
https://www.bbc.co.uk/bitesize/guides/zsjnb9q/revision/5 (Norman Conquest) 
https://www.bbc.co.uk/bitesize/guides/zwtc2p3/revision/2 (Castles)
https://www.bbc.co.uk/bitesize/guides/zsjnb9q/revision/5 (The Harrying of the North)

Key dates in Maintaining Power

1066 – Submission of the Earls

1068 – The revolt of Edwin and Morcar

1069 – The rebellions in the North, Edgar Aethling.

1070 – 71 – The return of the Danes and the rebellion at Ely 
(Hereward the Wake)

1069-70 – The Harrying of the North led by William I

1071 – Major changes to Landholding under the Normans

1075 – Rebellion of Roger and Ralph (Norman rebels)

Major Anglo-Saxon earldoms forfeited to the king:

1066 – Godwinson’s

1070 – Morcar / 1071 – Edwin

1076 - Waltheof

Differences between Castles and Burhs

What is the main purpose of a Castle?

What is the main function of a Burh?

What are the similarities and differences between these fortifications?

https://www.bbc.co.uk/bitesize/guides/zdvdmp3/revision/1
https://www.bbc.co.uk/bitesize/guides/z87vdmn/revision/1
https://www.bbc.co.uk/bitesize/guides/zsjnb9q/revision/5
https://www.bbc.co.uk/bitesize/guides/zwtc2p3/revision/2
https://www.bbc.co.uk/bitesize/guides/zsjnb9q/revision/5


Key vocabulary of Norman England
Feudal system: The system of land offered in return for rent and loyalty in Norman England
Hierarchy - a system in which members of an organization or society are ranked according to relative status or authority. 
Fief: Land held by a vassal in return for service to a lord. Also called a ‘feud’ (i.e. feudalism)
Knight service: The duty to provide a mounted knight to the king in exchange for a grant of land. The vassal had to ensure he had the right armour, 
weapons and equipment to carry out their service.
Homage: To demonstrate allegiance to another person publically
Tenants-in-chief: The large landowners of Norman England who held their land directly from the king (known as Earls in Anglo-Saxon England) 
Forfeiture: To lose something as punishment for committing a crime or bad action. 
Vassal: Someone who held their land in return for services to their Norman lord. 
Regents: Someone appointed to act for a king or queen when they are underage, unable to rule because of illness or out of the country
Demesne: The land that the king or a tenant keep for his own use rather than granting it as a fief to an under-tenant. It is pronounced ‘de-mean’.
Forest laws: New laws introduced by William to protect animals and vegetation. Not always a forest but all ‘green areas’ belonging to the king.
Domesday book: A survey ordered by William to investigate the landholdings of each shire: who held what land, what taxes they owed the king, and 
whether they could pay anymore.
Aristocracy: The people in society who are seen as being important because of their wealth and power, which they have often inherited from their 
parents and ancestors. 
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Exam Style Questions – Norman England

Give two key features of the Feudal System. (4 marks)

Give two key features of the role of a tenant-in-chief.       (4 marks)

Give two key features of the Domesday Book in Norman England.       (4 marks)

Exam Style Questions – Maintaining  Control

The main reason for the Harrying of the North was to prevent another Danish invasion. How far do you agree? You may use the following in your answer (16 marks)

• Robert Cumin

• Danelaw



Key Individuals Norman England

William the Conqueror – The victor of the Battle of Hastings and William I of England.

Archbishop Stigand – The Anglo-Saxon Archbishop that retained his position until  1070

Archbishop Lanfranc – A loyal follower of William, a Norman replacement for Stigand

Odo of Bayeux – William’s half brother who acted as his regent when William was in Normandy

William FitzOsbern – William’s best friend and loyal follower, also acting as regent in his absence. His 
son however, would rebel against William in 1075 after failing to inherit his fathers lands and power. 

Robert Curthose – William’s eldest don who was set to inherit Normandy after William’s death. A 
tempestuous relationship with his father resulting in Robert rebelling against his father in 1087.

William Rufus – William’s second son who was set to inherit England following his death. Successfully 
triumphed against Robert and Odo who attempted to take the kingdom from him.
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Exam Style Questions

Describe two features the revolt of the Earls in 1075. (4 marks)

To what extent would you agree that there was more continuity than change in the Norman colonisation of Anglo-Saxon economy and society?:

• Tenants-in-chief

• Feudal System

Homework Links
https://www.bbc.co.uk/bitesize/guides/zdvdmp3/revision/1 (Feudal System & Domesday Book)
https://www.bbc.co.uk/bitesize/guides/zgvjnbk/revision/2 (Normanisation of the Church)
https://www.bbc.co.uk/bitesize/guides/zxgwp39/revision/2 (Normanisation overview)
https://www.bbc.co.uk/bitesize/guides/zc8pcwx/revision/5 (The reign of William Rufus & Odo’s rebellion)

Key dates in Norman England

1070 – Stigand was replaced by Lanfranc as the Archbishop of 
Canterbury.

1076 – William fought with his son Robert during a rebellion 
in Rouen, France.

1080 – William restored Robert as his chosen heir for 
Normandy

1082 – William imprisons his brother Odo

1086 – Domesday Book is published

1087 – Death of William I

1088 – Odo leads a rebellion against William II (Rufus) with his 
brother Robert Curthose

https://www.bbc.co.uk/bitesize/guides/zdvdmp3/revision/1
https://www.bbc.co.uk/bitesize/guides/zgvjnbk/revision/2
https://www.bbc.co.uk/bitesize/guides/zxgwp39/revision/2
https://www.bbc.co.uk/bitesize/guides/zc8pcwx/revision/5


Geography Year: 11
Map skills / issue evaluation (paper 3) Term: 3

BIG QUESTIONS

1. Do you know 
the location of 
the 7 
continents, 3 
countries 
within each 
continent and 
the 5 oceans 
without 
looking at an 
atlas?

2. Explain the link 
between lines 
of longitude 
and time zones

3. Give at least 3 
sets of data 
that could be 
appropriately 
shown as a 
flow line map.

4. Use PEA to 
describe the 
distribution of 
3 different 
global biomes.
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Homework links

1. Look, cover, write, 
check and 
remember the 
keywords (and 
their definitions) 
listed below

2. Listen to GCSE 
pods about this 
topic

3. Use CGP revision 
guides and exam 
question booklet 
to practice exam 
technique and 
knowledge 
application

Key vocabulary
1. Pattern
2. Evidence
3. Data
4. Anomaly 
5. Distribution
6. Choropleth
7. Proportional
8. Latitude
9. Longitude
10. Equator
11. Prime Meridian 
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Paper 3: issue evaluation practice – complete tasks below



Art Year: 11
Extended Coursework Term: 3

BIG 
QUESTIONS

How can the study of 
other artists help you 
find your own 
direction in the 
development of 
ideas?

Explain why primary 
sources are the 
richest form of 
research.

List different ways of 
recording your 
observations of the 
subject matter.

Why should you plan 
a wide range of ideas 
before selecting a 
final one?

How can the refining 
process help you to 
fully realise 
intentions?

Overarching Big Question
This extended coursework stage will provide students with the opportunity to 
demonstrate their ability to draw together different areas of knowledge, skill 
and understanding from initial engagement with their project starting points 
through to their realisation of intentions.
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Homework Links 

Further develop coursework at 
home for a minimum of 2 hours 
per week…

• Research of 
artists including studies, 
info, evaluation

• Research of images (using 
mind map)

• Collect primary sources
• Drawings
• Annotation
• Ideas

Key Vocabulary
Tone/Texture/Shape/
Colour/Form/Scale/
Media/Technique/
Composition/Research/
Primary source/
Secondary Source

I will be expected to recall 
keywords learned in previous 
projects and use them in the 
appropriate context.

RECORD

I will independently record...
• images and information appropriate to my coursework
• using wet, dry and digital media 
• examples of artists’ work appropriate to my coursework
• information about artists, showing appreciation of how 

they use media and techniques to create meaningful 
work.

DEVELOP

I will independently develop...
• my observation skills using a range of media, techniques 

and processes.
• artwork and ideas from primary sources
• my knowledge and understanding of artist styles and 

techniques
• my drawing and planning skills
• ideas in response to a given theme, linking to artists’ 

work
• my higher order thinking skills

REFINE

I will independently...
• experiment making the most of media and techniques  

relevant to my intentions
• select ideas to adapt and improve e.g. adjustments to size, 

colour and composition.
• develop a piece of work from one media into another

EVALUATE

I will independently...
• analyse and reflect on the development of my own work,   

through annotation making connections to artists and     
suggesting ways I could I improve.

• evaluate artists using analytical writing skills and forming 
opinions.

PRESENT OUTCOMES

I will independently...
prepare a plan for one or more final pieces linked to my 
coursework themes.
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Young Children (1-
4)

School Children (5-
12)

Teenagers Adults Elderly Adults (65+)

- Rapid growth spurts

- Eatwell Guide should 
not be followed if 
under 2

- Active lifestyle

- Small stomachs

- Small meals 
throughout day

- Develop good habits 
young

- Try new foods

 Vitamin D

 Calcium

 Protein

- Growing fast

- Physically active

- Should follow the 
Eatwell Guide

- Many need some small 
snacks

- Important to have a 
balanced diet to avoid 
obesity

 Protein

 Vitamin A

 Vitamin D

 Calcium

- Boys- growing new 
muscle tissue, need 
for increased protein

- Girls- increase in need 
for iron due to 
menstruation (periods)

- Calcium and Vit D 
required as peak bone 
mass acquired during 
teens.

- Balanced diet, include 
oily fish

 Protein

 Vitamins A, Bs, C, D, E

 Carbohydrate

 Healthy fats

 Iron

- Regular well-balanced 
diet

- Not growing anymore

- Eatwell Guide should be 
followed

- Need to maintain 
healthy weight

- Reduce junk foods

- Take plenty of exercise
 Calcium rich foods

 High Iron and Vit C foods 
(Women)

- Follow well balanced diet
- Fewer calories needed

- Osteoporosis common if lack 
of Vit D and calcium.

- Digestive system is slower-
important to have fibre in 
diet and water to prevent 
DIVERTICULITIS/ BOWEL 
CANCER.

- Iron deficiency ANAEMIA 
may become an issue as body 
finds in difficult to absorb 
iron.

- High blood pressure: reduce 
salt intake

 All Vit groups, particularly B12 
and A to prevent worsening 
eyesight

 Calcium and Vit D to prevent 
osteoporosis



Lacto- Vegetarian Lacto-Ovo 

Vegetarian
Vegan Coeliac Disease

Lactose 

intolerant
High- Fibre Diet

NO
Meat
Poultry
Fish
Lard
Gelatine
Eggs

YES
Dairy products

Deficiencies
Unlikely-
Ensure 
additional iron 
and Vitamin C 
taken.

NO
Meat
Poultry
Fish
Lard
Gelatine

YES
Dairy products
Eggs

Main type of 
vegetarian diet 
in UK.

NO
Meat
Poultry
Fish
Lard
Gelatine
Eggs
Dairy products
Animal derived 
products 
(honey and 
leather)

YES
Plant based 
alternatives-
Nut milks and 
cheeses
Aquafaba

Soya

Deficiencies

Vit B12

NO
Gluten which is 
found in:
Wheat, rye, 
barley and 
some 
processed oats.

YES
Alternatives-
gluten free 
products 
including flour 
and baked 
goods.

Gluten is a 
MAIN allergen 
so will need to 
be shown as an 
ingredient.

NO
Dairy products

YES
Alternatives-
nut milks, dairy 
free spreads, 
margarine.

Deficiencies
Calcium, ensure 
alternatives 
are 
FORTIFIED.

This means you 
cannot digest 
lactose, it will 
ferment and 
produces gases 
plus abdominal 
pain.

NO
Low fibre 
foods (refined 
white 
carbohydrates)

YES
High fibre, 
wholegrain 
foods.

Prevents 
constipation, 
helps have an 
healthy gut, 
can lower 
chance of CHD, 
Type 2 
diabetes and 
some cancers .

Special Diets

Why?- personal choice, essential for health, part of religion or culture, allergy or intolerance

Homework 
Links

Food a fact 
of life.

BBC 
Bitesize

GCSE 
ebook

Key 
Vocabulary

Deficiency

Intolerance

Choice

Balanced 
Diet

Nutrition



Heat exchange/transfer
Cooking requires heat energy to be transferred from the heat 
source, e.g. the cooker hob, to the food. This is called heat 
transfer or heat exchange. There are three ways that heat is 
transferred to the food. 
They are: 
 conduction – direct contact with food on a surface, e.g. 

stir-frying;
 convection - currents of hot air or hot liquid transfer the 

heat energy to the food, e.g. baking;
 radiation - energy in the form of rays, e.g. grilling.

Many methods of cooking use a combination of these. The 
amount of heat and cooking time will vary according to the type 
of food being cooked and the method being used.

Cooking methods

These are based on the cooking medium used: 
moist/water based methods of cooking, e.g. boiling, 

steaming, stewing, braising;
dry methods of cooking, e.g. grilling, baking roasting, 

toasting, BBQ;
fat-based methods of cooking – stir, shallow and 

deep fat frying.

Cooking for health
Take into account healthy eating recommendations to ensure that 
dishes/meals are part of a varied, balanced diet.
 Planning - does the meal meet the nutritional needs and 

preferences of those it is being cooked for? Base your meals on 
starchy food.

 Choosing - choose low fat/sugar/salt versions, where possible. 
 Preparing - limit the amount of fat added (try a spray oil) and 

replace salt with other flavourings, such as herbs and spices. 
 Cooking - use cooking practices which reduce the amount of fat 

needed and minimise vitamin losses from fruit and vegetables. 
 Serving - serve the meal in proportions which reflect current 

healthy eating advice. Do not forget to include a drink. 

Healthier cooking methods
 Grill or BBQ foods rather than fry to 

allow fat to drain away.
 Drain or skim fat from liquids, e.g. 

sauces, stews and casseroles.
 Dry fry using non-stick pans, so no need 

for oil.
 Oven bake rather than fry.
 Steam or microwave vegetables.

Key terms

Conduction: The exchange of 
heat by direct contact with 
foods on a surface e.g. stir-
frying or plate freezing.

Convection: The exchange of 

heat by the application of a gas 

or liquid current e.g. boiling 

potatoes or blast chilling.

Heat transfer: Transference of 
heat energy between objects.

Radiation: Radiation is energy 
in the form of rays e.g. grilling.

Homework Links
Vegetable cuts

dice – 1cm square
batons – 5-6.5cm long x 

1 cm square

julienne/match stick – 5-

6.5cm long x 3 mm square

fine julienne  – 5-6.5cm 

long x 1.5mm square

Food skills
There are a number of food skills which enable a 
variety of increasingly complex dishes to be 
prepared and made.
These can include:
 beating, combining, creaming, mixing, 

stirring and whisking;
 blitzing, pureeing and blending.
 kneading, folding, forming and shaping;
 knife skills;
 rubbing-in and rolling-out;
 use of the cooker: 

boiling/simmering/poaching, frying, grilling, 
roasting and baking;



BTEC Engineering Year: 11
Term: 3

BIG 
QUESTIONS

Can you think of:

 4 companies that 
manufacture 
mobile phones?

 5 key words used in 
the design process?

 4 materials used to 
model designs?

Civil Engineering Mechanical Engineering

Chemical Engineering

Electrical Engineering Aerospace Engineering

Quality Engineering

Civil Engineering
Mechanical Engineering
Electrical engineering

What engineers working together can do.

Mechanical  Engineering
Electrical Engineering
Chemical Engineering

Engineering Sectors

 Civil Engineering. Civil engineering is a professional engineering discipline that deals with the design, construction, and maintenance of the 

physical and naturally built environment.

 Mechanical Engineering. Mechanical engineering deals with the design and construction of machines.

 Chemical Engineering. chemical engineering, works principally in the chemical industry to convert basic raw materials into a variety of 

products

 Electrical Engineering. Electrical engineering is a professional engineering discipline that generally deals with the study and application of 

electricity, electronics, and electromagnetism.

 Aerospace Engineering. Aerospace engineering is the primary field of engineering concerned with the development of aircraft and

 spacecraft.

 Quality Engineering. Quality engineering is the discipline of engineering concerned with the principles and practice of product and service 

quality assurance and control.



Key Vocabulary

Acceleration, 
Activation, 
Analysis, Angle, 
Assembly, 
Automation.

Balance, Battery, 
Bearing, Blueprint, 
Building.

Calculation, 
Communication, 
Component, 
Concept, 
Construction,  
Control.

Depth, Design, 
Device, Diagram, 
Diameter, 
Dimension, 
Direction.

Electrical, 
Electronics, 
Element, Energy, 
Engine, Excavation.

Fabrication, 
Flexible, Flow, 
Fluid, Fuel.

Gears, Generate, 
Generator, 
Grading.

Information, 

Injection, 
Installation, 
Instrument.

Lever, Lift, Liquid, 
Load.

Machine, 
Manufacturing, 
Measurement, 
Mould.

Object, Operation.

Pneumatic, 
Precision, Process, 
Production, 
Project.

Refine, 
Refrigeration, 
Regulation, Repair, 
Rotation.

Sequence, Shape, 
Slide, Strength, 
Structure,  
Suspension.

Technology, Tools, 
Transmission.

Vacuum, Valve, 
Vertical, Vibration.

Weight, Weld, 
Withstand, Worker.

Sketch your ideas on paper.
Sketching Techniques.
Construct your design using simple shapes (eg. 
squares, triangles and circles)
Use thin faint lines to construct the shape.
Use a black fine line pen to outline your sketch.
Use shading to identify detail .
Annotate  each of the sketches key points.

Produce  Orthographic 
drawings in 2D Design
Draw a 3rd Angle working 
drawing in 2D Design complete 
with title block, follow the 
instructions in the booklet 
Creating a orthographic 
Drawing in 2D Design.

Modelling you design
Designs can be modelled using many techniques including card, clay, Styrofoam and as a computer model, scaled or full size.

Plan: The points that you will check the process of 
manufacture. 
Reflect: Are there enough checks to maintain the 
quality of the product.
Do: Use your plan to complete your checks. 
Reflect: Do you need to change the frequency of 
your checks.
Check: Have you  achieve the standard required.

Reflect: Are there any changes needed to the 
improve the quality of the product.
Change: Implement the changes identified.
Reflect: Have these changes improved the quality of 
the product.
Repeat the process until the required quality 
standard is achieved. 

Define: Design Brief a written plan that identifies a problem to 
be solved, its criteria, and its constraints.

Communicate: Using designs and drawings.
Identify: Areas that may prevent the brief being met in your 

design.
Brainstorm: Using a design review take notes and comments on 

you designs.
Select: select the design that best fits the brief.
Iterate: Taking into account notes and comments made in the 

design review, improve you design.
Prototype: Produce a model of your design the best fits the brief.
Test: Can your design be made? Does it fit the brief? Does it 

meet with the set quality standards? Can it be made to 
any specified budget?







Sports Science Year: 9-11
Unit 1 – Fitness for Sport and Exercise Term: 1-4

BIG QUESTIONS

1) Can I define all 
11 Components 
of Fitness (6 
Health-related, 
5 Skill-related)?

2) Can I calculate a 
person’s 
Maximum Heart 
Rate using 220 
– Age?

3) Can I identify 
and explain 
Training 
Methods for 
each of the 
Components of 
Fitness?

4) Do I understand 
the importance 
of fitness 
testing and why 
reliability and 
validity are so 
crucial?

5) Can I identify 
and explain all 
the fitness 
tests, noting 
pros and cons?

Assessment 

Grades =

Pass, Merit, 

Distinction



Homework Links 

www.theeverlearner.com

Key Vocabulary
 Components of 

Fitness
 Exercise Intensities
 Borg Scale
 RPE
 Aerobic Training 

Threshold
 Principles of Training
 Training Methods
 VO2 Max
 Fitness Testing



Drama Year: 11
Unit 2 Performing – Devising/Script Term: 3

Big Questions

What are rehearsal 
techniques and why are 
they important?

How important is it to 
rehearse and learn your 
lines quickly?

What is 
characterisation?

What are the production 
elements and how can 
they enhance a 
performance?

What are the 5 
justifiable points when 
creating and portraying a 
character?

What are the vocal 
performance skills?

What are the physical 
performance skills?

What is Thought Process 
and how can you use 
this to inform your 
planned movement?

Physical
Performance Skills

Vocal Performance 
Skills

Facial Expressions Pitch

Eye Contact Pace

Gestures Pause

Planned Movement Emphasis

Levels Projection

Space Accent

Body Language Intonation

Rehearsal Techniques
Once your group has explored the script, 
you need to focus on developing your 
characterisation.
There are several rehearsal techniques 
you can use to explore your character:
Hot Seating
a strategy in which a character or 
characters, played by the teacher or a 
student, are interviewed by the rest of the 
group. ... Before engaging in this strategy, 
prepare the person or people who will be 
in the hot seat to successfully take on 
their role.
Given Circumstances
This technique refers to the “who, where, 
what, when, why, and how” of the 
characters: Who are you? (Name, age, 
gender, nationality, physical health, 
mental health, etc. List as much 
information down as possible!
Storytelling/questioning 
Ask a member of the group to stop your 
character during a scene and ask how you 
are feeling at this moment. This can help 
you consider how you can show this 
clearly to an audience, using your 
knowledge of skills
‘Say It Again’
This technique focuses on vocal skills. For 
key lines of dialogue, the actor playing the 
role must speak a line, the other group 
members will say ‘Say it again’ then the 
actor will say it in a different way, 
changing the way vocal skills are used. 
This is a good way of planning how to say 
specific lines!

Production Elements
Consider how the following production 
elements could enhance your 
performance:
Lighting – create an atmosphere during 
key moments
Music – Atmosphere can also be created 
by music and sound
Costume – This can communicate 
meaning to an audience clearly
Set – Where does the scene take place? 
Set can communicate this to an audience
Style – Abstract? Naturalistic? 
Minimalist?

KEY WORDS
Characterisation
Thought Process
Interaction
Reaction
Motivation
Relationships
Subtext
Personality
Situation
Communication 



Drama                                  Year:  11                       Topic:  HTS Unit 3                                Term: 3

Big Questions

● Where was HTS 
originally performed?

● What is Verbatim 
Theatre?

● What style of 
performance is HTS 
Original 
performance?

● What is Anorexia?

● What are the 4 main 
types of stage?

● What are aome 
apporpriate rehearsal 
techniques for HTS

● How should I plan my 
time in the exam?

What is Anorexia Nervosa?

Anorexia nervosa – oftentimes simply called anorexia – is a 
serious medical and mental health condition that can be life-
threatening without treatment.
Some of the more common anorexia symptoms include:

● An obsessive fear of weight gain
● Refusal to maintain a healthy body weight
● Distorted body image
● Restricting caloric intake
● Purging calories consumed

Anorexia nervosa is the most deadly mental illness, with 
a higher mortality (death) rate than any other mental 
illness. Due to this complexity, this condition requires 
comprehensive anorexia treatment from an experienced, 
multidisciplinary approach to include medical and psychiatric 
stabilization, nutritional intervention and psychological 
support.

Anorexia and co-occuring issues

Anorexia often occurs alongside other mental illnesses, 
including:

● Depression
● Anxiety disorders
● Mood disorders
● Personality disorders

● Obsessive compulsive disorders

● Substance abuse

Mark Wheeller’s play uses the 
words from Catherine’s diaries 
and also of those most closely 
involved and affected. This is 
known as Verbatim Theatre. 
The play has 31 characters in 
all: 6 female, 3 male and 22 
characters of either sex.
The main characters are:
Catherine Dunbar 
John Dunbar (Catherine’s 
father), Maureen Dunbar
(Catherine’s mother) Simon 
Dunbar (Catherine’s older 
brother) Anna Dunbar 
(Catherine’s younger sister).

GCSE DRAMA COMPONENT 3 
KNOWLEDGE ORGANISER Hard to 
Swallow was originally performed 
by the Oaklands Youth Theatre at 
the Edinburgh Festival August 

1988.

Structure & Style: It is based on the 

true story of a girl called Catherine 
Dunbar who suffered from Anorexia. 
The play was adapted from the book 
‘Catherine’ by Maureen Dunbar.        It is 
a mix of Abstract stylised scenes and 
naturalistic scenes and the stage 
directions will clearly state the intended 
style for each scene. There are stylised 
and physical theatre scenes. The play is 
teaching the audience about anorexia. 

Hard To Swallow by Mark 
Wheeller

Written in 1979
Main Themes- High expectations, 
family, anorexia, Death, loss
Unit 3 Interpreting Theatre:
Worth 40% of overall grade



Rehearsal techniques:

Hot seating – answering questions 

in character Improvisation – making up 
a new scene, but playing your 
character in the play. 

Conscience alley – The cast 

makes two lines and one actor walks 
down the middle, listening to advice. 

Character-based drama 
game – e.g. park bench Thought 

tracking – saying what your character 
would be thinking at any moment. 

A vocal or physical warm up 
– to prepare the actor for the scene 

Role on the wall – a drawn 

outline of your character, filled in with 
information 

Stages 
Proscenium 
Arch/Endon 
Traverse 
Thrust 
In the round 

Key Terminology
Costume
colour, fabric, time-period, 
texture, style, fit, worn, torn, 
material 
Words to describe 
movement

defined, fluid, erratic, 
smooth, open, closed, 
naturalistic, non 
naturalistic, graceful, 
exaggerated, mimed, 
energetic. refined 
Words to describe voice
tone, pitch, pace, pause, 
accent, inflection, volume, 
emphasis, intonation, 
articulation, projection 
Lighting 
angle, position, intensity, 
coloured - gel, profile spot, 
gobo, floodlight, shadow, 

uplighting.
Sound and Music 
tempo, pitch, tone, rhythm, 
atmosphere, volume

Timing breakdown for 
exam questions 
10 min read of script and questions 
2 marks = 2 mins 3 marks = 4 mins 4 
marks = 5 mins 6 marks = 9 mins 15 
marks = 18 mins 

Original staging 
conditions -
Downstage left was 
the meal table with 
cutlery and white 
plates and 5 chairs 
Downstage right was 
Catherine's bedroom 
desk At the back 
across the middle was 
a raised area 
Catherine’s face was 
painted white to show 
the difference after 
she was sent home 
from school. It was 
usually performed end 
on.

Always read the stage directions for the 
scene you are writing about. Most of 
the information and even ideas on 
character or staging will be in the stage 
directions



Dance Year: 11
Paper Breakdown – Section C Term: 3

THE ANTHOLOGY : What you need to know
This section gives a 3 page spread of factual information about each Anthology work. 
1: Stimulus, Choreographic Intent, Choreographic Approach. You must know this information as all questions will ask you to refer to it. 
2: Production Feature Content. Here you will find descriptive words and phrases for set, lighting, aural setting, costume, props, use of 
camera, number & gender of dancers. 
3: Movement content. You do not need to know everything in this section as it is likely that you will have focused on just a few sections 
from each work. Find the sections you have focused on, and learn those. Movement has been colour-coded to help you as follows: 
ACTION DYNAMICS SPACE RELATIONSHIPS CHOREOGRAPHIC DEVICES This is because the 6 mark Anthology question could ask you to 
discuss any of these from any of the 6 works. It’s good to know what they are! 

This section focuses on factual information. You need to know this BUT there will not be any questions that just ask you to describe. 

All of the questions in Section C ask you to either EXPLAIN or DISCUSS. You will therefore need to apply the content in this section to a 
range of possible questions. 

THE ANTHOLOGY : Applying what you know 
All of the questions in Section C ask you to either EXPLAIN or DISCUSS. You will therefore need to apply the content from Chapter 3 to a 
range of possible questions. 
The questions will ask you to explain or discuss how the content tells us about the meaning of the dances. Meaning can be asked for in 
several ways. You could be asked to discuss: 
● Choreographic intent/intention ● Meaning
● Dance idea
● Theme 
They all mean the same thing - what the dance is about. 
You could also be asked to discuss the mood or stimulus of the dance, so be prepared! 
This chapter uses the content from Chapter 3 to find meaning. There are two pages per work. 



Dance Year: 11
Paper Breakdown – Section C Term: 3

BIG 
QUESTIONS
How does the costume 
contribute to the 
overall effectiveness of 
the work? 

How does the lighting 
contribute to the 
overall effectiveness of 
the work? 

How does the physical 
setting contribute to 
the overall effectiveness 
of the work? 

How does the use of 
camera contribute to 
the overall effectiveness 
of the work? 

How does the music 
contribute to the 
overall effectiveness of 
the work? 

Costume: 

 The garments of clothing 

 Footwear / lack of footwear 

 Accessories / lack of accessories

 Hair and makeup 

When describing the costume you must comment on ALL of the 

following to secure the highest level of marks: 

 Texture 

 Colour

 Material – what is the garment made of 

 Flow/shape/fitting 

 Pattern 

 Decoration 

Significance of costume: 

 Complements lighting 

 Complements set design

 Contributes to choreographic intent 

 Defines character 

 Enhances/sculpts body 

 Allows dancers to move freely resulting in the movement being 

clear to the audience

 Adds colour

 Supports narrative 

 Defines gender 

 Identifies groups of dancers 

 Suggests erta

 Adds to mood suggests geographical context 

 Suggests social context

 Suggests historical context 

 Supports stimulus 

Aural Setting/Accompaniment:

 Type of aural setting used; song, instrumental, orchestral, 

spoken word, silence, natural sound, found sound, body 

percussion (Remember: some aural settings may be a 

combination of more than one) 

 Style of music 

 Music structure

 Instruments used 

 Speed 

 Pitch – how high or low the sounds are

Significance of costume: 

 Complements lighting 

 Complements set design

 Complements costume 

 Contributes to choreographic intent

 Creates mood/atmosphere 

 Supports narrative 

 Suggests era 

 Supports the structure of the dance 

 Complements movement 

 Shows geographical location 

 Supports stimulus 

 Highlights a dancer/character 

 Supports genre
Dance for Camera:  

 Placement

 Angle

 Special effects

 Proximity

Dance for camera only applies to Within Her Eyes – please see 

dance for camera help sheet to support your understanding of 

this. 



Compare and contrast how 
the costume is used in work 1 
and 2. 

Compare and contrast how 
the costume is used in work 1 
and 2 to communicate the 
choreographic intent of the 
work. 

Compare how  lighting and 
music have been used to 
communicate the 
choreographic intent of the 
piece. 

Compare how  lighting and 
music have been used to 
communicate the 
choreographic intent of the 
piece. 

What is the significance of 
physical setting in the dance 
work? 

Homework Links 

VLE videos - watch works 
and use revision guide to 
support

Lighting 
When describing the lighting specifically you 

must refer to: 

 Colour

 Placement

 Direction

 Angles

 Intensity

If describing the lighting you must only talk 

about the lighting. You MUST NOT REFER TO 

SET DESIGN. 

Significance of Lighting:

 Complements set design  

 Complements music

 Complements costume 

 Contributes to choreographic intent

 Creates mood/atmosphere 

 Supports narrative 

 Suggests era 

 Restricts stage space 

 Supports the structure of the dance 

 Shows geographical location 

 Supports stimulus 

 Highlights a dancer/character 

 Supports genre

 Adds colour 

 Adds interest

Set Design/Physical Setting
When describing set you may analyse lighting as part of this feature however when 
answering a question specifically on lighting you must not refer to other aspects of 
set design. 
 Performance environment
 Projection
 Set including furniture, screens, structures, backdrops
 Props 
 Lighting
When describing the set design you must comment on ALL of the following to secure 

the highest level of marks: 

 Texture

 Colour

 Material – what is the garment made of 

 Flow/shape/fitting of garment

 Decoration 

When describing the lighting specifically you must refer to colour, placement, 

direction, angles and intensity.  

Significance of Physical Setting:

 Complements lighting 

 Complements music

 Complements costume 

 Contributes to choreographic intent

 Creates mood/atmosphere 

 Supports narrative 

 Suggests era 

 Restricts stage space 

 Supports the structure of the dance 

 Aids movement (Eg: movement on a table) 

 Shows geographical location 

 Supports stimulus 

 Highlights a dancer/character 

 Supports genre

 Adds colour 

 Divides/restricts dancers space 

 Adds interest



Dance Year: 11
Paper Breakdown – Section C Exemplar Term: 3

Discuss how the number and gender of dancers and the staging/set in Infra, contribute to the stimuli of the work. [12 marks] 

There is an even gender split in Infra and so a variety of different human relationships can be shown in the movement. This is especially apparent 
in the section where the six male/female duets are trapped in rectangles of light. Each duet shows a different relationship, for example the duet in 
box 3 using moments of close and tender contact work, whilst that in box 1 is more separate and angular. These duets could suggest a friendly or 
loving relationship contrasted with one that is more awkward and distant and is effective because it gives the audience a glimpse into the 
relationships going on ‘behind closed doors’. In this way the number and gender of dancers has linked to the stimulus of ‘below’ – the dancers 
showing us a snapshot of personal life below the surface of a city. 

The 12 dancers are supplemented towards the end by a crowd of people who walk across the stage from right to left. In the middle a single female 
slowly collapses with a silent scream. This crowd of people could suggest normal city life where hoards of workers walk the streets in a 
monotonous daily grind. It is particularly effective because having so many people walking in one direction makes the lone dancer stand out as 
different and ironically, alone, setting a dramatic mood of tension. This could suggest that people can be surrounded by crowds and yet still feel 
very isolated in their own private grief. The use of the crowd supports two of the stimuli for the work: again the idea of life below the surface of a 
city where one person’s grief is lost in daily life, but also The Waste Land poem. The Waste Land talks of a crowd of people walking across London 
Bridge. These additional people, all walking across the stage, could be that crowd. 

The set design supports these stimuli further. A black box set with a large LED screen high upstage, white figures in outdoor clothing walk to and 
fro above the action. The dancers are literally ‘below’ the figures and appear as if they are underground – underneath the surface of a city. In 
addition, the position of the screen high upstage could possibly suggest a bridge. In this way, the set supports the stimulus of The Waste Land as 
well. The effect is maximised in the collapse in the crowd section. Whilst the figures have always crossed the stage in random directions, now they 
all mirror the crowd onstage and walk from stage right to stage left. The effect is large as suddenly the stage is full of real and virtual people going 
in one direction, creating climax and adding to the dramatic effect. 

The set is black and empty allowing the white LED figures to stand out. The monochrome colour palette works well with the black, white and grey 
costumes to suggest an underground location or subterranean world. The effect of the dancers in this underground world of a city could also 
suggest people waiting for and travelling on tube trains. The London Bombings of 2005 were another stimulus for Infra, where bombs were placed 
on the London Underground and so the set design has supported this too. The blackness and emptiness of the set creates impact with this 
stimulus in mind because it is bleak and dark, creating uncertainty and mystery for the audience. 



Dance Year: 11
Paper Breakdown – Section C Exemplar Term: 3

Using your knowledge of the similarities and differences in the lighting used in Emancipation of Expressionism and Artificial 

Things, discuss how lighting is used to enhance our appreciation of these two works. [12 marks] 

The lighting for Dave and Laura’s Duet in Artificial Things is two white spotlights which create pools of light centre stage and 

downstage right. These white, round pools resemble snow or perhaps a snowglobe and so support the stimulus which mentions 

watching the action through a snowglobe. In contrast, the lighting in EofE does not support the stimulus but it does support the 

costume. The lighting is blue for much of the dance and this works well with the blue T shirts and jeans. The blueness creates a

dramatic impact for the audience. 

In the Gliding section of Artificial Things, David and Amy move Laura’s chair to create a trio. The lighting is a cold blue wash covering 

the stage and could suggest a winter landscape, placing the dance outdoors. It could also bring us in mind of an ice rink, which is 

effective because it supports the slippery, sliding and gliding nature of the movement on stage at this point. Similarly the pale blue 

pools of light on the floor at the start of Genesis in EofE, also suggest a location. However this time it could symbolise an enclosed 

watery environment suitable for the idea behind this section – the beginning of life. The rest of the stage is in darkness, closing down 

the space. This is important because the dance starts here in darkness and builds in intensity to show the growth and development as 

life builds. 

Similarly, the lighting for Artificial Things also supports its theme – moving on from life’s limitations. This is because there is a timeline 

suggested by the lighting. The dance begins with the stage in darkness, save for two pools of light, builds in colour and intensity as it 

progresses and then ends with a deep blue wash and central pool of white light for Dave’s Solo. This could suggest that time has

passed for the dancers. This is important because it brings some resolution for the audience at the end of the dance. There is also 

some resolution at the end of EofE. The black backdrop flies out to reveal a white cyclorama which is lit a pale purple. This change 

brings a huge lift to the climax of the dance because it is lighter and freer than before. This helps to create extra impact for the 

Empowerment idea that the dancers are trying to communicate. 

The lighting in Artificial Things brings contrast in colour between the cold white and blues and a warmer amber sidelight from stage left. 

The amber is used to highlight the dancers in the Family Portraits tableaux section as well as moments where Dave sits on the display 

cabinet, watching his fellow dancers. It could also suggest warmth –and given that it is stage left where typical indoor furniture is 

placed, perhaps out of the snow. The lighting in Section 2 of EofE, Growth and Struggle, also highlights the dancers. Two high intensity 

white sidelights beam in from stage right, throwing a shaft of light into the darkness. A group of dancers walk through this light in 
silhouette, the mood from the sidelights creating mystery and an eerie atmosphere. 



Dance Year: 11
Dance Technique – Skills for Performance Term: 3

BIG 
QUESTIONS
Define all skills listed.

Can you identify and offer 
specific movement 
examples of the 5 basic 
body actions? 

How do expressive skills 
contribute to the overall 
performance of a piece of 
dance? 

How do physical skills 
contribute to the overall 
performance of a piece of 
dance? 

What is the difference 
between mental skills for 
process and mental skills 
for performance? 

How might a dancer 
improve their expressive 
skills? 

How can a physical skill 
be improved over time? 

Can you define each of 
the 5 basic body actions? 

Expressive Skills: aspects that contribute to performance artistry and that engage the 

audience. 

Projection – The energy the dancer uses to connect with and draw the audience in 

Focus – The use of the eyes to enhance performance or interpretative qualities 

Spatial awareness – Consciousness of the surrounding space and its effective use 

Facial expressions – use of the face to show mood, character or feeling

Phrasing – The way in which the energy is distributed in the execution of a movement phrase

Musicality – the ability to make the unique qualities of the accompaniment evident in performance 

Sensitivity to other Dancers – Awareness of and connection to other dancers 

Physical Skills: aspects enabling effective performance 

Posture – The way the body is held  

Alignment – Correct placement of body parts in relation to each other 

Balance - A steady or held position achieved by an even distribution of weight

Coordination – The efficient combination of body parts 

Control – The ability to start and stop movement, change direction and hold a shape efficiently 

Flexibility - The range of movement in the joints (involving muscles, tendons and ligaments) 

Mobility – The range of movement in a joint; the ability to move fluently from action to action 

Stamina – Ability to maintain physical and mental energy over periods of time  

Extension – Lengthening of one or more muscles or limbs 
Isolation: an independent movement of part of the body  



What is the overall impact of 
technical skills in a 
performance? 

What is the acronym to 
remember physical skills?

Describe an exercise you could 
do to improve strength. 

Describe an exercise you could 
do to improve your mental 
skills and how could this be 
developed over time? 

Why do we need movement 
memory? 

Homework Links

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL

vocabulary listed. 

You must be able to 
distinguish what 

category each skill falls 
under 

EG: strength is a physical 
skill NOT a mental skill  

Mental Skills: skills needed during a performance

Movement memory – the automatic recall of learned movement material without conscious 

thought 

Commitment – dedication to a performance

Concentration – the power to focus all of one’s attention 

Confidence – the feeling or belief that one can have in one’s performance or work 

Mental Skills: skills in preparation for a performance 

Systematic repetition – repeating something in an ordered way 

Mental rehearsal – thinking through or visualising the dance 

Rehearsal discipline – attributes and skills required for refining a performance – effective use of 

a rehearsal and time 

Planning of rehearsal – organisation of when to go over material 

Response to feedback – implementing changes and making improvements based on 

feedback/opinion given to you 

Capacity to improve – willing to make changes and better, relearn, implement or adapt to make 

something better

Technical Skills: the accuracy of content 

 Action Content; 5BBA, use of different body parts 

 Spatial Content; size, direction, level, pathway

 Dynamic Content; flow, speed, force

 Relationship Content; lead and follow, mirroring, action and reaction, accumulation, 

complement and contrast, counterpoint, contact, formations

 Timing Content

 Rhythmic Content

The Five Basic Body Actions: 5BBA 
Jump, Turn, Travel, Stillness and Gesture

https://www.aqa.org.uk/resources/dance/gcse/dance/teach/subject-specific-vocabulary


Dance Year: 11
Choreography- Technical Skills Term: 3

BIG 
QUESTIONS
How can a motif be 
developed through action 
content? 

How can a motif be 
developed through spatial 
content? 

How can a motif be 
developed through 
dynamic content? 

How can a motif be 
developed through 
relationship content? 

Can you identify and 
define each content 
category? 

What is action content? 

What is dynamic content?

What is relationship 
content? 

What is spatial content?

What is rhythmic 
content? 

Action Content: the movement

A range of action content must be used in your practical work.

You must show variation of the 5 Basic Body Actions; travel, turn, gesture, 

stillness and jump 

You may choose to develop a motif through action content using the 
checklist below.

 Adding an action to a phrase 
 Taking an action away 
 Repeating an action 
 Performing an action on a different body part 
 Re-order motif 

Example: 
Motif = jump, turn, seat roll, reach arms to ceiling, fall 
Motif developed = jump, jump, seat roll, reach arms to ceiling, fall 
handstand (jump repeated, turn taken away, new action added) 

Dynamic Content: how an action 

is performed

A range of dynamic ontent must 

be used in your practical work.

Fast/slow – speed 

Sudden/sustained – execution 

Acceleration/deceleration – tempo 

Strong/light – force 

Direct/indirect – route 

Flowing/abrupt - flow

A range of dynamics must be included 
in your practical work. When 
describing a movement always refer to 
a dynamic. 
Example: 
 jump slowly
 abruptly turn to face the front 

and then reach your arms out to 
the sides in a strong motion 

Rhythmic Content: repeated 

patterns of sounds or 

movements 

A range of rhythmic content must 

be used in your practical work.

Technical Skills: These include accuracy of action, timing, 
dynamic, rhythmic and spatial content and the reproduction of 
movement in a stylistically accurate way.
There are 6 technical skills. Each category is followed by the 
word ‘content’. 
1. Action content 
2. Dynamic content 
3. Spatial content 
4. Relationship content 
5. Timing content 
6. Rhythmic content 



Give examples of formations.

Describe a motif that includes 
contrast and complementary.

Why might a choreographer 
use mirroring in their dance 
work? 

When performing contact, 
how can dancers perform safe 
practice? 

Why might a choreographer 
use levels in their dance work? 
What could levels represent? 

Homework Links 

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL
vocabulary listed. You 
MUST be able to give 

movement examples of 
each skill listed. 

Relationship Content: with who the action is 

performed

A range of relationship content must be used in your 

practical work.

Mirroring – reflecting the actions of another dancer as if there is a mirror line

Example: dancer 1 extends right arm whilst leaning to the right but dancer 2 

extends left arm to the left 

Action and reaction – a dancer responds to the action of another dancer’s 

action 

Example: dancer 1 elbows to left, dancer 2 falls to floor after dancer 1 has 

performed their action 

Accumulation – the movements are added to existing movements in a 

successive manner 

Example: A, AB, ABC = jump, jump + turn, jump + turn + slide 

Complementary – perform actions or shapes that are similar but not exactly 

the same as another dancer’s actions

Example: dancer 1 performs seat roll whilst dancer two performs an elevated 

turn 

Contrast – movements or shapes that have nothing in common

Example: fast dynamics of sharp elevated actions vs slow fluid arm gestures

Counterpoint – when dancers perform different phrases simultaneously

Example: floor phrase in one place vs elevation 

Contact – a moment of physical contact which could be in the form of a  

counterbalance, touch or lift 

Example: fan lift, hand on shoulder, and sacrifice lift 

Formations – where the dancers stand in the space
Example: zig zag, circular, vertical line, diagonal line, horizontal line, cluster, 
sporadic

Spatial Content: where an action is 

performed

A range of spatial content must be 

used in your practical work.

Pathways; circular, linear, diagonal, zig – zag 

Levels; floor work, mid-level, standing, elevation

Direction; left, right, front, back, diagonal front, 

diagonal back 

Size of movement; small, medium and large 

Spatial design; upstage, centre stage, downstage, 
stage right, stage left 

You may choose to develop a motif through spatial 
content using the checklist above.

Example:
Change of levels

Version 1: Reach right arm to ceiling, left arm up to 
ceiling whilst jumping in the air.
Version 2: The dancer could kneel and perform the 
same arm actions.   

Timing Content: The use of time or 

counts when matching movements to 

sound and/or other dancers

A range of timing content must be 

used in your practical work.

https://www.aqa.org.uk/resources/dance/gcse/dance/teach/subject-specific-vocabulary


ICT Year11
Planning and communication in Digital Systems Term: 3 - Exam

BIG 
QUESTIONS

• Learners will 
select and 
investigate two 
different types of 
user interface. 
They will assess 
how: 

• effectively the 
user interface 
meets the 
audience's 
requirements, 
including their 
accessibility 
needs, skills level 
and 
demographics 

• effectively 
different design 
principles have 
been used to 
allow both 
appropriate and 
effective user 
interactions with 
hardware devices

BIG QUESTIONS

1. How do 
organisations 
show how the 
information and 
data flows round a 
system?

2. Why would an 
organisation need 
to know how data 
and information 
travels around a 
system?

3. How do 
organisations use 
tables and written 
information to 
interpret and 
explain systems 
and data?

4. What are the key 
symbols used for 
DFD’s, IFD’s, 
Flowcharts and 
system diagrams?

Food ordering systemExample: 5 second rule



Homework Links 

Access to all tasks and 
quizzes can be found 

here:

https://www.knowitallninja.co
m/courses/effective-digital-

working-practices/

Homework 1 and 2: 
Responsible use – complete 1 

task

Legal and ethical – Complete 2 
tasks

Homework 3 and 4: Legal and 
ethical – Complete 2 tasks

Forms of notation – Complete 
1 task.

Homework 5: 
Forms of notation – Complete 

2 tasks.

Key Vocabulary

Data flow diagram

Information flow Diagram

Flowchart

System diagram

Variable

Range, minimum, maximum,

Example of a IFD
Furniture shop

https://www.knowitallninja.com/courses/effective-digital-working-practices/


Business Year 11
Ethical and Environmental considerations Term 3

BIG 
QUESTIONS
• Explain and apply 

the term ‘ethical 
considerations’

• Analyse and 
evaluate the 
impact of ethical 
considerations on 
businesses

• Explain and apply 
the term 
‘environmental 
considerations’

• Analyse and 
evaluate the 
impact of 
environmental 
considerations on 
businesses

Ethics is:
about what is 

right and wrong

Ethics involves treating workers, suppliers and customers 
right however what is right and wrong changes over time 

so it can be hard for businesses to keep up.

Ethical marketing
Marketing activities 
that seek to give 
customers 
information to 
make good choices 
Environmentally 
friendly 
Describes 
consumers and 
businesses that act 
to make production 
sustainable
Sustainable 
production
The share of the 
total market for a 
product 

Benefits of being environmentally friendly

Increased sales Reduced costs

Reduced tax bills Reduce resource scarcity

Sustainable 
production 

Saving water

Switching off 
lights

Recycling 
Solar & wind 

energy

Sustainable 
construction



Business Year 11
Economic Climate Term: 3

BIG 
QUESTIONS
• Define the term 

‘economic climate’

• Explain the 
possible impact of 
changes in the 
economic climate 
on businesses 

• Evaluate the 
impact of changes 
in the economic 
climate of business

• Analyse how 
businesses may 
respond to changes 
in the economic 
climate

• Recommend 
strategies that 
businesses can use 
to respond to 
changes in the 
economic climate

Homework: Read the 
case studies on 
Jaguar Land Rover 
and Aldi and answer 
the questions 
explaining how 
employment levels 
and GDP effect these 
businesses

Economic climate:
refers to how well 

the country is 
doing in terms of 

the levels of 
income and 
employment

Income 
The amount of money 
people receive from 
work

Customers 
Buyers of goods and 
services

Consumer income
The total amount of 
income that all 
customers in the 
country receiveA
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Response to economic 
change

P
ro

d
u

ct
io

n

 Sell the product at a lower 
cost to beat competition (less 
profit though!)
 Improve quality control to 
reduce wastage
 Increase productivity 
through technology

H
R  Increase productivity by 

motivating workers

Fi
n

an
ce

 Reduce costs by improving 
cash flow, reducing interest 
payments on overdrafts or 
loans
 Change loans to get a lower 
interest rate

M
ar

ke
ti

n
g 

 Change the marketing mix 
- Change the product to 

appeal to  
different customers 

- Increase promotion 
- Different pricing 

strategies 
- Sell using e-commerce



Subject: Business Studies Year 10 & 11
Topic: GCSE Term: Whole Year

BIG 
QUESTIONS

• How do I answer 
the 9 mark GCSE 
question?

Definition - Is there a term in the question that can be defined? (if no, do not force a definition, go 
straight into Application.)

Example – Analyse the effectiveness of a partnership as a form of business ownership? 
‘A partnership is when two or more people come together to start a business……’

THINK 
DACE!

Definition

Application

Counter-argument

Evaluation

- Apply your understanding/knowledge
Application - Link the answer to the case study

- What are the advantages? 
- Make sure to explain all knowledge applied

Evaluation - Summarise the advantages against the disadvantages! State your opinion, make sure 
you explain why you have come to this decision? Relate back to the business and the effects it 
would have. 

Example – In conclusion, I think a partnership is an effective form of ownership because…

Example – One advantage of a 
business taking the form of a 
partnership would be…………….This 
is an advantage because…… 

- Are there disadvantages?
Counter-argument - Link answer to counteract the advantages.

- No disadvantages? What would
happen to the business without it?

Example – However, a 
disadvantage of this business 
ownership would be…………….This 
is a disadvantage because…… 











Child Development                                                    Year:11
Unit 2  Promoting Children’s Development Through Play               Term:3

BIG QUESTIONS

You are about to start work in 
an early years setting. In 
preparation for this, the 
manager has asked you to 
attend for an induction day to 
observe how play is structured 
and the different play 
opportunities available for the 
children to support their play 
and development. You have been 
asked to observe the key 
worker and other adults, to look 
at how they support children at 
different stages of 
development. 

This will help you understand 
how to provide age-appropriate 
play opportunities for children 
and know how to support them.

You will need to-

 Describe how children play 
at each age range, using 
appropriate examples.

 Describe how adults in early 
years settings support 
children’s play at each age 
range, using appropriate 
examples.

 Identify two ways in which 
children play at each age 
range.

 Identify two ways in which 
adults in early years 
settings support the play of 
children in each age range.

Learning Aim A- Understand how play promotes children’s development in early years settings 

A.1 How children play at different ages/stages of development

The nature of play is that it is enjoyable and motivating for children of all ages. 

a. Play from birth up to two years:

b. Significant time spent playing with adults, e.g. playing close to familiar adults, watching other 

children playing 

c. Focus on moving and touching things and, until around eighteen months, putting things in their 

mouths, 

d. Games and actions are repeated and remain enjoyable

Play at two up to five years:

a. Increasing interest in being with others and from three years starting to actively play  with others, 

b. Play becomes more complex and requires greater gross and fine motor coordination

c. Talk becomes central to play, especially during construction and imaginative play

d. Children may need adults to play with them and to provide supervision and support

Play at five up to eight years:

a. Begin to increasingly organise and structure their play with minimum adult support, 

b. They may introduce their own rules, 

c. Play is complex and requires increasing levels of skill



Child Development                                                    Year:11

Unit 2  Promoting Children’s Development Through Play              Term:3

BIG QUESTIONS
You are about to start work in 
an early years setting. In 
preparation for this, the 
manager has asked you to 
attend for an induction day to 
observe how play is structured 
and the different play 
opportunities available for the 
children to support their play 
and development. You have been 
asked to observe the key 
worker and other adults, to look 
at how they support children at 
different stages of 
development. 

In the second part of your 
booklet, you will be assessing 
play and development 
opportunities for children, you 
should provide the following 
information

You will need to-
 Describe play opportunities 

for each age range and how 
development will be 
promoted, using appropriate 
examples

 Identify play opportunities 
for each age range and the 
development that will be 
promoted.

Learning Aim A- Understand how play promotes children’s development in early years settings 

A.2  How and why adults support children’s play at different ages

Understand how and why adults in early year’s settings support children’s play at different ages to promote 
development.

Birth up to two years:

a. Playing with children to help them learn that play with others is enjoyable

b. Choosing items that are safe

c. Showing how toys are used to help children play with them, 

Two up to five years:

d. Encouraging children to select resources to develop independence, 

e. Supervising children to ensure safety, 

f. Joining in play with children to show how to take turns, share equipment and be cooperative

g. Setting up play opportunities attractively to encourage children to try them and so learn new 
skills, 

Five up to eight years:

h. Allowing children longer periods in which to play with minimum adult supervision in order for 
children to develop imagination, turn taking and confidence

i. Teaching children how to play games that require logic, or counting to support mathematical 
skills, 

j. Providing more challenging opportunities for physical play, 

k. Discussing with children how they might play safely to help them learn to manage risk



Homework Links

Research from the following websites-

 www.education.gov.uk 

 www.foundationyears.org.uk 

 www.earlyyearsmatters.co.uk/eyfs/a-
unique-child/play-learning/

 http://www.earlyyearsmatters.co.uk/eyfs
/positive-relationships/key-person-
attachment/

 http://www.playengland.org.uk/media/120
426/free-play-in-early-childhood.pdf 

Key Terms LA-A/B

Mouthing-putting items in the mouth as a 
way of playing and as a way of exploring 
them

Cooperative play- taking part in play with 
other children

Self-conscious- being aware of oneself 
and of what others might think about you

Heuristic play- play in which children  
learn from discovering a range of objects

Treasure basket play- discovery play for 
babies where all the objects are made 
from natural materials

Small world play- play with miniature 
characters, animals or other objects

Loose part play- play in which children 
can explore objects that have been 
deliberately left outdoors for them to 
find

Tasks that need to be completed for this assignment

You are about to start work in an early years setting. In preparation for this, the manager 
has asked you to attend for an induction day to observe how play is structured and the 
different play opportunities available for the children to support their play and 
development. You have been asked to observe the key worker and other adults, to look at 
how they support children at different stages of development. 

This will help you understand how to provide age-appropriate play opportunities for children 
and know how to support them.

The setting supports children aged 0-2 years – 2-5 Years, they also provide after-school 
care for children aged 5-8 years. The manager has asked you to observe children and staff 
from all three areas as you will be working with children across the age range. 

Task 1

In the first part of your booklet you will assess the support given by adults in the setting, 
to children’s play and development, you should provide the following information:

A. Using a case study and your own examples, consider the strengths and weaknesses of the 
support offered by the key person and other adults in the setting to promote the children’s 
learning and development, with examples from across the three age ranges 0-2 years, 2-5 
years and 5-8 years..

B. You must include examples to show your understanding about how children play in each 
age range and how their play changes according to their age and stage of development, 
including the importance of age appropriate adult support and supervision.

C. You must include examples to show your understanding about how children play in each 
age range and how their play changes according to their age and stage of development, 
including the importance of age appropriate adult support and supervision



Child Development                                                    Year:11

Topic: Unit 2  Promoting Children’s Development Through Play                Term:3

BIG QUESTIONS

You have been asked by 
the manager of 
Footsteps Children’s 
Centre to put together 
an information pack 
about play opportunities 
to promote the learning 
and development of 
children that staff will 
be able to refer to. The 
children who attend the 
centre are aged from 
birth up to eight years. 
You need to: Describe 
play opportunities for 
each age range and how 
development will be 
promoted, using 
appropriate examples.

 Explain how two 
selected play 
opportunities for 
each age range 
promote different 
areas of child 
development. 

 Assess the value of 
two selected play 
opportunities on all 
areas of a child’s 
development.

 Identify two ways in 
which adults in early 
years settings 
support the play of 
children in each age 
range.

Learning aim B: Understand how different play opportunities promote children’s development

B.1 Play opportunities and how they promote children’s development

Play opportunities from birth up to two years: 
a. Physical play provision of equipment to promote fine and gross motor skills, e.g. rattles, baby gym, push and 
pull toys, stacking beakers
b.  Heuristic play – play with collections of objects and everyday materials of different shapes, textures and 
sizes in a treasure basket for babies until mobile and in containers for toddlers, to promote concentration, 
imagination and learning about shape, size and texture 
c. Games played with an adult – e.g. knocking down stacking beakers whereby babies learn to take turns and 
make eye contact, hiding toys under a cushion 
d. Sensory play – e.g. water, shaving foam, dried pasta, gloop (mixture of cornflour and water) to help 
concentration, fine motor skills, learning about texture and promotion of confidence 
e. Imaginative play with adults – e.g. toy telephones, puppets, toy kitchens 
f. Construction play with adults (from nine months) – e.g. stacking beakers, using small wooden bricks, lift up 
puzzles.

Two up to five years:

a. Physical play to help children learn coordination and balance, and to develop gross motor movements and 
learn social skills, e.g. balls, climbing frames, hoops, tricycles 

b. Heuristic play, e.g. play with collections of objects and everyday materials of different shapes, textures and 
sizes to encourage sorting skills and language, and to allow children to discover new objects

c. Simple board games (from three years) , e.g. picture lotto, snap, magnetic fish game to promote turn taking, 
counting, problem-solving 

d. Sensory play, e.g. sand, water, dough to help concentration, fine motor skills, early writing movements, 
encouraging communication

e. Imaginative play, e.g. dressing-up clothes, home corner, toy cars, toy farm animals and people, in order for 
children to develop communication, social skills and imagination 

f. Construction play, e.g. wooden blocks, building blocks to encourage turn taking and imagination, and for 
children to learn about textures, shapes and problem-solving.



Child Development                                                    Year:11

Unit 2  Promoting Children’s Development Through Play            Term:  3

BIG QUESTIONS

You have been asked by 
the manager of Footsteps 
Children’s Centre to put 
together an information 
pack about play 
opportunities to promote 
the learning and 
development of children 
that staff will be able to 
refer to. The children who 
attend the centre are 
aged from birth up to 
eight years. You need to: 
Describe play 
opportunities for each age 
range and how 
development will be 
promoted, using 
appropriate examples.

 Explain how two 
selected play 
opportunities for each 
age range promote 
different areas of 
child development. 

 Assess the value of 
two selected play 
opportunities on all 
areas of a child’s 
development.

 Identify two ways in 
which adults in early 
years settings support 
the play of children in 
each age range.

Learning aim B: Understand how different play opportunities promote children’s development

B.1 Play opportunities and how they promote children’s development

Play opportunities from five up to eight years:

a. Physical play and games, e.g. climbing frames, scooters, football, skipping – to help children learn 
co-ordination and balance, and to develop gross motor movements and learn social skills 

b. Heuristic play (loose part play), e.g. play with natural and synthetic objects left outdoors for 
children to find and discover their properties, to support children’s cooperation, language, problem-
solving and imagination games 

c. Games, usually board games with rules, e.g. noughts and crosses, beetle drive, happy families, this 
promotes logic, counting, problem-solving and memory; word games e.g. I Spy, twenty questions to 
support communication, problem-solving and literacy 

d. Sensory play, e.g. paint, provision of art and craft areas to help children develop imagination, fine 
motor movements and confidence 

e. Imaginative play, e.g. dressing up, re-enacting films, television shows, plays to help children learn, 
explore ideas, develop confidence, support communication and literacy skills, express emotions and 
creativity

f. Construction play, e.g. building dens outdoors, technical kits to make models – to encourage 
children’s imagination, problem-solving, creativity and physical skills.



Homework Links

Research from the following websites-

 www.education.gov.uk 

 www.foundationyears.org.uk 

 www.earlyyearsmatters.co.uk/eyfs/a-
unique-child/play-learning/

 http://www.earlyyearsmatters.co.uk/eyfs
/positive-relationships/key-person-
attachment/

 http://www.playengland.org.uk/media/120
426/free-play-in-early-childhood.pdf 

Key Terms LA-A/B

Mouthing-putting items in the mouth as a 
way of playing and as a way of exploring 
them

Cooperative play- taking part in play with 
other children

Self-conscious- being aware of oneself 
and of what others might think about you

Heuristic play- play in which children  
learn from discovering a range of objects

Treasure basket play- discovery play for 
babies where all the objects are made 
from natural materials

Small world play- play with miniature 
characters, animals or other objects

Loose part play- play in which children 
can explore objects that have been 
deliberately left outdoors for them to 
find

Task that needs to be completed for this assignment
You are about to start work in an early years setting. In preparation for this, the manager 

has asked you to attend for an induction day to observe how play is structured and the 

different play opportunities available for the children to support their play and 

development. You have been asked to observe the key worker and other adults, to look at 

how they support children at different stages of development. 

This will help you understand how to provide age-appropriate play opportunities for children 

and know how to support them.

The setting supports children aged 0-2 years – 2-5 Years, they also provide after-school 

care for children aged 5-8 years. The manager has asked you to observe children and staff 

from all three areas as you will be working with children across the age range. 

Task 2
In the second part of your booklet, you will be assessing play and development opportunities 
for children, 
You should provide the following information: 
For each age range, 0-2 years, 2-5 years, 5-8 years, you must provide examples of play 
opportunities (physical, heuristic, games, sensory, imaginative and construction play) and 
explain which area of development (physical, social, emotional, language and cognitive 
development) and stage of development they would promote for the children.
You must then choose two play opportunities for each age range, 0-2 years, 2-5 years, 5-8 
years, explain how each play opportunity would promote different areas of development, 
giving detailed examples to assess the value of each play opportunity in supporting children’s 
physical, social, emotional, language and cognitive development. 



Health and Social Care                                              Year:11

Component 3         Term: 3

Big Questions:

1. What is the 
purpose of a 
health and 
wellbeing plan?

2. Why might an 
individual face 
obstacles to 
improving 
their health 
and wellbeing?

3. How can you 
ensure a 
health and 
wellbeing plan 
takes into 
account a 
person’s 
needs, wishes 
and 
circumstances
?

C1 Health and wellbeing improvement plans
You will explore the features of health and wellbeing 
improvement plans, in particular support services and 
also care values in terms of the need for a person-
centred approach.

The importance of a person-centred approach that takes 
into account an individual’s needs, wishes and 
circumstances.

Information to be included in plan:

• recommended actions to improve health and 
wellbeing 

• short-term (less than six months) and long-term 
targets

• appropriate sources of support (formal and/or 
informal)



Key Terms LA- C

Collaboratively – involves 
working well together

Empathy – is being able 
to understand and share 
the feelings and views 
of another person

Goal – is what you want 
to achieve in the long 
term

Norm – is something 
that is usual, typical or 
standard

Targets – are 
challenges to help you 
reach your goal

Review – involves 
assessing  or inspecting 
something 

C2 Obstacles to implementing plans

You will explore the obstacles that individuals can face when 
implementing plans and how they may be mitigated.

Potential obstacles:

• emotional/psychological – lack of motivation, low self-esteem, 
acceptance of current state

• time constraints– work and family commitments

• availability of resources– financial, physical, e.g. equipment

• unachievable targets– unachievable for the individual or unrealistic 
timescale

• lack of support, e.g. from family and friends

• other factors specific to individual –ability/disability, addiction

• barriers to accessing identified services

How you will be assessed:

The final part of the assessment involves designing a health and 
wellbeing improvement plan for the person in the case study.  You will 
then give a rationale for your plan, explaining how it takes into account 
the person’s needs, wishes and circumstances. You will then need to 
describe the obstacles the person may face and suggest how these 
could be minimised.

.


