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English
Language Paper 2 Questions 1-4

BIG QUESTIONS

How can I revise 
for English 
Language? 

How will I be 
examined for 

questions 1-4 of 
Language Paper 2?

What is a 
summary?

How do I construct 
a summary?

How do I compare 
texts?

What are the 
language 

techniques?

How do I analyse a 
writer’s language?

How can I find out 
a writer’s attitude?
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Q1: Shade 4 true statements… 

[4 marks]

Q2: Write a summary of the 
similarities/differences….

[8 marks]

Q3: How has the writer used language to….

[12 marks]

Q4: Compare how the writers convey their 
different/similar attitudes to… 

[16 marks]

What do the questions look like?

How do I write a summary for Question 2?

A summary is when you tell somebody only important and relevant pieces of 
information. 
Step 1: The examiner will tell you what to focus on in the extracts and whether the 
extracts have different or similar ideas. 
Step 2: Read the extracts and pick out the information you are given, deciding how the 
extracts are similar or different. 
Step 3: Use evidence from the text to tell the examiner what each extract says about 
the idea and how  similar or different.

Analysis sentence starters

This suggests that…
This conveys that…
It implies that….
The word presents…
This portrays to the reader…
The language connotes that…

(The bold words are all synonyms 
for ‘show’)



Homework Links

- Use GCSEPod
Pass4English to keep 
your terminology 
knowledge fresh.

- Answer practise 
questions under 
exam conditions

Key Vocabulary

Analyse – to examine in 
detail, typically in order 
to explain and interpret.

Summary – a brief 
statement or account of 
the main points of 
something, not including 
needless information.

Comparison – a 
consideration of the 
similarities or 
dissimilarities between 
two things.

All of the language 
techniques as well as the 

key words for 
comparison.
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Technique Definition

Adjective A word that describes a noun.

Verb An action which can be physical, mental or a 
state of being.

Adverb A word that describes a verb (action). These 
usually end with –ly.

Pronoun These are used in the place of a name.

Connective Words which show the relationship between 
ideas such as time or agreement.

Simile A comparison using ‘like’ or ‘as’ to show the 
similarity between two ideas.

Metaphor A comparison where you state 
something is something that it’s not, based on 
a shared characteristic.

Onomatopoeia Words which make their own sound.

Personification Giving a non-human thing a human 
characteristic.

Simple 
Sentence

A sentence with one piece of information. 

Compound 
sentence

Two simple sentences joined using a 
connective.

Complex 
Sentence

A sentence which contains a subordinate 
clause. A subordinate clause is an extra piece of 
information which would not make sense on its 
own.

Semantic Field Where multiple words in a piece of writing 
suggest the same idea or theme, such as 
coldness, fear, isolation or excitement.

Oxymoron Two words which are the direct opposite next 
to one another.

Language Techniques
(for questions 3 and 4)

Comparative phrases
(for Questions 2 and 4)

Similar
Likewise,….
Similarly, …..
Both authors take the same 
approach…
This can also be seen in…
Both texts present…

Different
On the other hand,…
In contrast...
However,….
This is not the case in...
Alternatively,….
Conversely…

What is an attitude? (Question 4)

An attitude is a feeling, opinion or 
point of view. Therefore, the examiner 

is asking you how the writer feels
about the idea in question, based on 

the extract.



Mathematics Year/Group: 11F
Ch20 Types of equation Term: 4

Homework 
Links 

https://www.mathsg
enie.co.uk/gcse.html

Drawing 
other 

graphs: 
Cubic/recipr

ocal

Simultaneou
s equations

Changing 
the subject 
of a formula

BIG

QUESTIONS

How do we draw 
graphs for any 

equations?

What are 
simultaneous 
equations and 

how do we solve 
them?

How can we use 
algebra to prove 

mathematical 
statements?

Linear

Linear Cubic

Reciprocal

Cubic

Quadratic

https://www.mathsgenie.co.uk/gcse.html


Mathematics Year/ Group: 11F
Ch20 Types of equation Term: 4

Homework 
Links 

https://www.mathsg
enie.co.uk/gcse.html

Drawing 
other 

graphs: 
Cubic/recipr

ocal

Simultaneou
s equations

Changing 
the subject 
of a formula

BIG

QUESTIONS

How do we draw 
graphs for any 

equations?

What are 
simultaneous 
equations and 

how do we solve 
them?

How can we use 
algebra to prove 

mathematical 
statements?

https://www.mathsgenie.co.uk/gcse.html


Mathematics Year/Group: 11F
Ch19 Congruence, similarity and vectors Term: 4

Homework 
Links 

https://www.m
athsgenie.co.uk

/gcse.html

Similar shapes 
(lengths)

https://corbett
maths.com/con

tents/

Congruent 
shapes

BIG

QUESTIONS

What is the 
difference 
between 

similarity and 
congruence?

How can we 
solve problems 
involving vector 

notation?

https://www.mathsgenie.co.uk/gcse.html
https://corbettmaths.com/contents/


Mathematics Year/Group: 11F
Ch19 Congruence, similarity and vectors Term: 4

Homework 
Links 

https://www
.mathsgenie.
co.uk/gcse.h

tml

Similar 
shapes 

(lengths)

https://corb
ettmaths.co
m/contents/

Congruent 
shapes

BIG

QUESTIONS

What is the 
difference 
between 
similarity 

and 
congruence?

How can we 
solve 

problems 
involving 

vector 
notation?

https://www.mathsgenie.co.uk/gcse.html
https://corbettmaths.com/contents/


Mathematics Year/Group: 11H
Ch17 Further algebra Term: 4

Homework 
Links 

https://ww
w.mathsge
nie.co.uk/g

cse.html

Changing 
the subject 

of a 
formula

Algebraic 
fractions

Proof

BIG

QUESTIONS

What is algebraic 
manipulation?

How can we describe 
a quadratic 
sequence?

What does 
rationalising the 

denominator mean?

How do we 
transform the graph 

of a function?

How can we use 
algebra to prove 

mathematical 
statements?

https://www.mathsgenie.co.uk/gcse.html


Mathematics Year/Group: 11H
Ch17 Further algebra Term: 4

Homework 
Links 

https://ww
w.mathsge
nie.co.uk/g

cse.html

Changing 
the subject 

of a 
formula

Algebraic 
fractions

Proof

BIG

QUESTIONS

What is algebraic 
manipulation?

How can we describe 
a quadratic 
sequence?

What does 
rationalising the 

denominator mean?

How do we 
transform the graph 

of a function?

How can we use 
algebra to prove 

mathematical 
statements?

https://www.mathsgenie.co.uk/gcse.html


Communicable disease – a disease that can be 
spread between individuals.

Non-communicable disease – a disease that cannot be 
spread between individuals.

Pathogens are microorganisms that causes diseases.

Pathogens may infect plants or animals and can be spread 
by direct contact, in water or in the air.

Science
Biology – B3 – Infection and Response
Year 9 Term 4

Big Questions
• What causes disease?
• How do we fight disease?



Pathogen Disease Symptoms Method of transmission Control of spread

Virus Measles Fever, red skin rash. Droplet infect, coughs and sneezes. Vaccination as a child.

Virus HIV Initial flu like symptoms. Serious 
damage to the immune system.

Sexual contact, exchange of bodily fluids. Anti-retroviral drugs. Use of a condom.

Virus Tobacco 
mosaic virus

Mosaic pattern on the leaves. Enters in wounds in the epidermis caused by 
pests.

Remove infected leaves. Control of pests.

Bacteria Salmonella Fever, cramp, vomiting, 
diarrhoea

Food prepared in unhygienic conditions. Food 
not cooked properly.

Improve food hygiene. Wash hands. Cook food thoroughly. 
Vaccinate poultry.

Bacteria Gonorrhoea Green discharge from 
penis/vagina

Direct sexual contact. Exchange of bodily fluids Use of condoms. Treatment – antibiotics

Fungi Rose black 
spot

Purple/black spots on the leaves Spores carried by the wind and water Remove infected leaves. Spray with fungicide.

Protist Malaria Recurrent fever Animal vector (mosquito) Mosquito nets and insect repellent to prevent bites. Preventing 
the breeding of mosquitos.

Science
Biology – B3 – Infection and Response
Year 9 Term 4

Big Questions
• What causes disease?
• How do we fight disease?



Science
Biology – B3 – Infection and Response
Year 9 Term 4

Big Questions
• What causes disease?
• How do we fight disease?

Antibiotics are used to 
treat bacterial infections; 
they cannot treat viruses.

Some drugs can be extracted from plants and microorganisms 
to help treat human diseases.
Digitalis is a drug that can be made using foxgloves.
Aspirin is a drug that can made by using willow.
Penicillin is a drug that can be made by using a mould called 
penicillium.

Painkillers are drugs that treat the 
symptoms of disease, they do not cure 
the disease or kill pathogens.



Big Questions
• Why would photosynthesis be classified as an endothermic reaction?
• What variables could affect the temperature change achieved in a chemical reaction?
• What is needed to start a chemical reaction off?

Subject: Science
Topic: Chemistry – C5 – Energy Changes

When a reaction takes place energy is transferred. 
Chemical bonds are either broken or formed.

Endothermic – Energy is taken in from the surroundings, so the 
temperature of the surroundings decreases.
More energy is needed to break existing bonds, then is released 
making new bonds.
Examples: thermal decomposition, sports injury pack.

Exothermic – Energy is transferred to the surroundings, so the 
temperature of the surroundings increases.
More energy is released from making new bonds then is needed 
for breaking existing bonds.
Examples: combustion, hand warmers.

Activation energy – the minimum amount of energy required for a 
reaction to take place.

Catalyst – provides an alternative pathway for the chemical reaction 
to take place by lowering the activation energy. Increase the rate of 
reaction.



Big Questions
• What variables could affect the temperature change achieved in a chemical reaction?
• How do bond energies affect chemical reactions? (HT ONLY)

Subject: Science
Topic: Chemistry – C5 – Energy Changes



Subject: Science
Topic: Chemistry – C6 – The rate and extent 
of chemical change

Big Questions
• All the matter in the universe is made of very small particles.

Collison theory – Chemical reactions can only occur 
when reacting particles collide with each other with 
sufficient energy.

Catalysts increase the rate of reaction but are not 
used up.Quantity Unit

Mass g

Volume cm³

Rate of reaction g/cm³



Subject: Science
Topic: Chemistry – C6 – The rate and extent 
of chemical change

Big Questions
• All the matter in the universe is made of very small particles.

Changing Concentration Increase concentration of reactant = increase products
Decrease concentration of product = Increase in reactants 
reacting

Changing Temperature If temperature is increase:
Endothermic reaction = products increase
Exothermic reaction = products decrease

Changing pressure Pressure increase = equilibrium position shifts to side of 
equation with smaller number of molecules.
Pressure decrease = equilibrium position shifts to side of 
equation with larger number of molecules.

Calculating gradient of a line:

𝑔𝑟𝑎𝑑𝑖𝑒𝑛𝑡 =
𝑐ℎ𝑎𝑛𝑔𝑒 𝑖𝑛 𝑦

𝑐ℎ𝑎𝑛𝑔𝑒 𝑖𝑛 𝑥



Subject: Science
Topic: Chemistry – C9 – Chemistry of the 
Atmosphere

Big Questions
• How has the Earth’s atmosphere evolved?
• Are humans to blame for climate change?

The Earth was formed around 4.6 billion years ago, there are 
lots of conflicting theories about how the atmosphere was 
produced and the gases within it.

One theory suggests that intense volcanic activity released 
gases into the atmosphere – mainly carbon dioxide, with 
very little oxygen. Nitrogen gas would also have been 
released from volcanoes.
Water vapour in the Earth’s atmosphere would have 
condensed to create the seas and oceans.

Algae first produced oxygen around 2.7 billion 
years ago. As plants evolved, over time the levels 
of oxygen in the atmosphere increase. As the 
levels of oxygen increased, the atmosphere was 
able to sustain more complex and developed life 
(animals).

Oxygen is produced by plants during photosynthesis.

Carbon dioxide levels have decreased in the 
atmosphere as it dissolved in the oceans 
and seas, forming carbonate compounds. 

How did carbon dioxide levels decrease?
• Carbon dioxide could then be precipitated, for example 

by forming limestone (calcium carbonate).
• Plants in the oceans absorbed carbon dioxide for 

photosynthesis.
• Organisms in the food chain were turned into fossil 

fuels, containing carbon.
• Crude oil formed under high pressure and temperature 

over time.

Human activities have resulted in increased levels of 
greenhouse gases in the atmosphere:
• Farming cattle and rice releases lots of methane.
• Burning fossil fuels releases lots of carbon dioxide.
• Deforestation means excess carbon dioxide is not being 

absorbed for photosynthesis.



Subject: Science
Topic: Chemistry – C9 – Chemistry of the 
Atmosphere

Big Questions
• What are the solutions to reduce our carbon footprint?
• How are the products of combustion harmful to human health and the environment?

Greenhouse gases: 
• Carbon dioxide
• Water vapour
• Methane

During the daylight, the sun 
warms up the Earth’s surface. 
During the night, as the Earth 
begins to cool and release the 
heat back into the atmosphere, 
so of the heat is trapped by the 
greenhouse gases in the 
atmosphere.

If the green house effect becomes to 
strong, the Earth will become to 
warm. Releasing greenhouse gases 
makes the greenhouse effect stronger.

Carbon footprint is the total amount of greenhouse gases 
emitted over the full life cycle of a product/service/event.

Global warming is different to climate change, 
and is used to explain how the Earth’s climate 
has changed over the past 200 years. 
Scientists believe that the warming of the 
climate is due to human activities.

There is a strong correlation 
between the percentage of carbon 
dioxide in the atmosphere and 
increase in global temperatures. 
The impact of this is:
• Polar ice caps melting 
• Sea levels rising 
• Habitats and rainfall patterns 

changing.



History Year 11 Term 4

Weimar and Nazi Germany, 1918–39, Topic 1: The Weimar Republic 1918-1929 

BIG 
QUESTIONS
The Weimar Republic 
1918-1929 

What was the Impact of 
WW1 on Germany?

What were the key terms of 
the Treaty of Versailles?

What was the impact of the 
Treaty of Versailles?

How strong was the 
Weimar constitution?

Who were the Spartacists 
and Wolfgang Kapp and 
what threat did they pose?

What was the Crisis of 
1923?

How did the Weimar 
Republic Recover?

How did society change 
during the 1920s?

SUMMARY OF THE PERIOD
The 1920s was a lean period for the Nazis where they struggled to get much support, partly due to the Golden Years 
following Hyperinflation in 1923 where Weimar Germany was rebuilding.  The Nazis failed to get support when they tried to 
take over in 1923’s Munich Putsch and Hitler spent some time in jail.  During the Golden Years of Weimar Germany the 
economy was booming and there was an explosion of creativity in culture and the arts. During this period from 1924-1929 
the moderate centrist parties were popular and the general prosperity leading many to forget/forgive the government for 
the armistice, signing the treaty and the early chaos of the Weimar Republic. This meant there was limited support for 
extremist parties between 1924 and 1929.
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Key events and dates
9th November 1918: Kaiser Wilhelm II abdicates his throne
11th November 1918: The Armistice is signed
5th-12th January 1919: The Spartacist Uprising. The Spartacist League hold an uprising in Berlin. Leaders include Karl Liebknecht and Rosa 
Luxemburg. The Freikorps suppress the rebellion. 
February-June 1919: Weimar National Assembly established. The first Assembly of the Weimar Republic is established and drafts the 
Constitution. Friedrich Ebert is elected President. 
28th June 1919: Germany signs the Treaty of Versailles. Germany signs the Treaty of Versailles - the peace treaty that ends the First World 
War. 
11th August 1919: The Weimar Constitution is signed. The Constitution is signed and introduces much greater democracy.
13th March 1920: The Kapp Putsch. A revolt in Berlin led by Wolfgang Kapp supported by the Freikorps. A strike ends it
11th January 1923: Occupation of the Ruhr. French and Belgian troops occupy the Ruhr industrial region as Germany had stopped paying 
reparations. 
1923: Hyperinflation begins. Prices begin to rise rapidly made worse by the printing of money to pay striking workers in the Ruhr. The
Reichsmark becomes worthless.
13th August 1923: Stresemann becomes Chancellor and Foreign Minister. Gustav Stresemann becomes Chancellor and Foreign Minister.
8th November 1923: The Munich Putsch. The Nazis attempt a failed putsch in Munich. Hitler is sent to Landsberg prison for his role in it.
August 1924: The Dawes Plan. The agreement helps Germany with its reparations.
18th July 1925: Mein Kampf published. Mein Kampf, Hitler’s book is published with his ideas for Germany.
16th October 1925: The Locarno Pact. Germany agrees to the border set out in the Treaty of Versailles.
14th February 1926: The Bamberg Conference. Hitler meets with leading Nazis to reorganize the party and cement his authority. 
8th September 1926: Germany joins the League of Nations. Germany is admitted to the League of Nations. 
27th August 1928: Kellogg-Briand Pact agreed. The Kellogg-Briand Pact binds nations into an agreement not to use war as a method of 
solving disputes.
31st August 1929: Young Plan agreed. The Young Plan significantly reduces German reparations and gives Germany longer to pay them.
3rd October 1929: Gustav Stresemann dies. Former Chancellor and Foreign Minister who helped the Weimar Republic recover, dies of a 
stroke.



Key Vocabulary
Abdication: When a monarch leaves the throne

Republic: A country without a king or queen

Article 48: a constitutional mechanism allowing a president to create laws in times of crisis

Kaiser: King/Emperor

Armistice: agreement to end a war 

Constitution: The set of rules laying out how a country is run 

Reichstag: German Parliament 

Freikorps: Ex-military soldiers who wanted to overthrow the Republic 

Rentenmark: German currency introduced in 1923 to solve hyperinflation 

Dawes Plan: A 1924 package of loans from the USA to Germany 

Young Plan: A 1929 agreement lowering Germany’s reparations and giving it longer to pay 

Treaty of Versailles: The detailed peace terms forced on Germany in 1919, decided by the Big Three 

Coalition: A government of more than two political parties necessitated by 1 party not having enough seats to form a majority

Diktat: something which is forced on someone e.g. Treaty of Versailles on Germany

21

Homework Links
https://www.bbc.co.uk/bitesize/guides/z9y64j6/revision/1 (excellent revision resource with multiple pages all covering the key aspects of 
Weimar Germany between 1918 and 1928)
https://www.youtube.com/watch?v=Br-QxsOJ-Jg (Andrew Marr explains the early part of Hitler’s rise to power)
https://www.youtube.com/watch?v=OMrhwr3V7-0 (Good summary of the weaknesses of the Weimar Republic)

Exam Style Question:
Explain why there were economic problems in the Weimar Republic from 1919-1923.  You may use the following in your answer:
• Reparations
• The Ruhr
You must also use information of your own. (12 marks) 

https://www.bbc.co.uk/bitesize/guides/z9y64j6/revision/1
https://www.youtube.com/watch?v=Br-QxsOJ-Jg
https://www.youtube.com/watch?v=OMrhwr3V7-0


History Year 11 Term 3

Weimar and Nazi Germany, 1918–39, Topic Hitler’s Rise to Power and the Creation of a Dictatorship

BIG 
QUESTIONS
Hitler’s Rise to Power and 

the creation of a 
dictatorship

Hitler’s early years – How 
was a Monster made?

What happened when Hitler 
tried to seize power in 1923

How did the Nazi party 
change after the Munich 
Putsch?1924-28

What happened when Wall 
Street crashed?

Why did people support 
Hitler?

How was Hitler able to 
become chancellor?

Who started the Reichstag 
Fire and how did it benefit 
Hitler?

How did Hitler become 
dictator in Germany?

How did the Nazis use terror 
and the legal system to 
maintain control in 
Germany?

SUMMARY OF THE PERIOD
After the failed Munich Putsch of 1923 the Nazi party changed and Hitler decided that power needed to be acquired 
democratically. The Nazis remained in relative obscurity until the Wall Street Crash of 1929 which led to mass 
unemployment as part of the Great Depression. Many Germans turned to political extremes as the moderate centrist 
Weimar parties seemed unable to do anything to resolve the situation. By 1932 Hitler was leader of Germany’s largest 
political party and following the political deal between von Papen and Hindenburg, Hitler was granted the title of chancellor
of Germany in January 1933. By August 1934 Hitler managed to turn the constitutional position of chancellor into a 
dictator’s role by capitalising on the Reichstag Fire to gain emergence powers, which helped him subsequently pass the 
Enabling Act, which allowed him to pass any laws he wanted without them being voted on in the Reichstag. He used this to 
ban other political parties and trade unions and when Hindenburg died in August 1934 he took the role of president as well 
as chancellor and became Fuhrer of Germany. A dictatorship had been established. 
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Key events and dates:

29th October 1929: Wall Street Crash
31st July 1932: Nazis largest party in the Reichstag 
30th January 1933: Hitler appointed Chancellor
27th February 1933: Reichstag Fire rips through the Reichstag building and Dutch Communist Van der Lubbe is arrested and 
executed for starting it.
28th February 1933: Reichstag Fire decree The Nazis use the fire to pass a decree banning the Communist Party and 
suspending some civil liberties.
23rd March 1933: The Enabling Act passes the Reichstag. The Enabling Act gives Hitler complete authority in Germany.
1st April 1933: Boycott of Jewish shops and businesses. The Nazis organise a boycott of Jewish shops and businesses. The 
SA are used to intimidate customers.
26th April 1933: Establishment of the Gestapo The official secret police of Nazi Germany is created by Hermann Göring. 
20th July 1933: Concordat with the Catholic Church. The Nazis and Catholic Church sign an agreement to leave each other 
alone.
30th June 1934: Night of the Long Knives. Hitler removes enemies of the party through a purge of critics. Victims include 
Ernst Röhm (the Head of the SA) and other leading Nazis.
2nd August 1934: Death of President Hindenburg
Hindenburg dies of Lung Cancer. Hitler proclaims the merging of the roles of Chancellor and President. Hitler is undisputed 
ruler of Germany.



Key Vocabulary

Propaganda: Use of media to control public attitudes

Nationalism: political view in which all policies are organised to make the nation stronger and more independent

Socialism: Political view that stresses that a country’s land, businesses and wealth should belong to the workers

SA: Paramilitary Stormtroopers under the command of Ernst Rohm

Putsch: Seizure of power/coup d’etat

25 Point programm: political manifesto of the Nazi party

Real Wages: Measure which reflects the buying power of wages rather than their stated monetary value

Chancellor: German head of government in his role as leader of the largest political party 

Dictator: ruler with absolute control

Reichstag: German parliament

Enabling Act: Law passed by the Nazis in March 1933 allowing Hitler to pass laws without the approval of the Reichstag 

Police State: use of terror and police/troops to scare population into obedience

Article 48: constitutional device allowing the president of Germany to pass laws at times of crisis
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Homework Links:

https://www.bbc.co.uk/bitesize/guides/z3bp82p/revision/1 (a number of pages summarizing all key information for the Nazis rise to power

https://www.youtube.com/watch?v=a2YEUhHFMHY (good summary of the rise fo the Nazis from 1923-1929)

https://www.bbc.co.uk/bitesize/guides/z3bp82p/revision/1
https://www.youtube.com/watch?v=a2YEUhHFMHY
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Practice Questions 

3 (a) Study Sources B and C.

How useful are Sources B and C for an 
enquiry into the reasons people supported 
the Nazis in the period 1929-32? Explain 
your answer, using Sources B and C and 
your knowledge of the historical 
context.(8)

(b) Study Interpretations 1 and 2. They give 
different views about the effects of the 
reasons people supported the Nazis in the 
period 1929-32.

What is the main difference between these 
views?  Explain your answer, using details 
from both interpretations.(4)

(c) Suggest one reason why Interpretations 
1 and 2 give different views about the 
reasons people supported the Nazis in the 
period 1929-32. You may use Sources B 
and C to help explain your answer.(4)

(d) How far do you agree with 
Interpretation 2 about the reasons people 
supported the Nazis in the period 1929-32.

Explain your answer, using both 
interpretations and your knowledge of the 
historical context.(16 + 4 SPAG)

Source B - From ‘A Fairytale of  Christmas’, a short story written in 1931, by Rudolf 
Leonhard, a member of the Communist Party (KPD). Leonhard was writing about 
the unemployed in Germany
No one knew how many of them there were. They completely filled the 

streets...They stood or lay in the streets as if they had taken root there. The streets 
were grey, their faces were grey, and even the hair on their heads and the stubble 
on the cheeks of the youngest there was grey with dust and their adversity.

Source C - Adapted from a diary of Luise Solmitz, 23 March 1923. A schoolteacher, 
Solmitz, was writing about attending a meeting in Hamburg at which Hitler 
spoke.
There stood Hitler in a simple black coat, looking over the crowd of 120,000 people 

of all classes and ages...a forest of swastika flags unfurled, the joy of this moment 
showed itself in a roaring salute...The crowd looked up to Hitler with touching faith, 
as their helper, their saviour, their deliverer from unbearable distress...He is the 
rescuer of the scholar, the farmer, the workers and the unemployed.

Interpretation 1 From a history textbook, GCSE Modern World History, B.Walsh, published in 
1996. 

The Nazis won increased support after 1929 due to Hitler. He was their greatest campaigning 
asset. He was a powerful speaker and was years ahead of his time as a communicator. He 
travelled by plane on a hectic tour of rallies all over Germany. Je appeared as a dynamic man of 
the moment, the leader of a modern party with modern ideas. At the same time, he was able to 
appear to be the man of the people, someone who knew and understood the people and their 
problems. Nazi support rocketed. 

Interpretation 2 From a history textbook, Modern World History, T. Hewitt, J. McCabe and A. 
Mendum, published in 1999. 

The Depression was the main reason for increased support for the Nazis. The government was 
taken by surprise at the speed and extent of the Depression. It also had very few answers as 
how to deal with it. The Depression brought out all the weaknesses of the Weimar Republic, 
which seemed to be incapable of doing anything to end it. It is not promising to do something. 
In particular, they began to look to and support the Nazis.



Map reading skills Year: 11
Geography Term: 4

BIG QUESTIONS

1. Do you know the 
location of the 7 
continents, 3 
countries within 
each continent 
and the 5 oceans 
without looking at 
an atlas?

2. Explain the link 
between lines of 
longitude and 
time zones

3. Give at least 3 
sets of data that 
could be 
appropriately 
shown as a flow 
line map.

4. Use PEA to 
describe the 
distribution of 3 
different global 
biomes.

Latitude and longitude are used for global coordinates
1) The position of anywhere on Earth can be given 

using coordinates if you use latitude and longitude
2) Lines of latitude run horizontally around the Earth. 

They measure how far north or south from the 
Equator something is.

3) Lines of longitude run vertically around the Earth. 
They measure how far east or west from the Prime 
Meridian (a line of longitude running through 
Greenwich in London) something is.

4) Latitude and longitude are measured in degrees

Describing distributions on maps – describe the pattern
1) In your exam you could get questions like, ‘use the map to 

describe the distribution of volcanoes’ and explain the 
distribution of deforestation’.

2) Describe the general patterns and any anomalies (things 
that don’t fit the general pattern) using PEA – pattern, 
evidence, example and anomaly.

3) Make at least as many points as there are marks and use 
names of places and figures if they’re given.

4) If you’re asked to describe, say what you see. If you’re 
asked to give a reason or explain, you need to give reasons 
why

Global distribution of tropical rainforests

Describing locations on maps – include details
1) In your exam you could get a question like, ‘describe the 

location of cities in….’
2) When you’re asked about the location of something say 

where it is in the world, what it’s near to (other 
countries/oceans) and use compass points.

3) If you’re asked to describe, say what you see. If you’re 
asked to give a reason or explain, you need to give 
reasons why



Homework Links 

1. Look, cover, write, 
check and remember 
the keywords (and 
their definitions) 
listed below

2. Listen to GCSE pods 
about this topic

3. Use CGP revision 
guides and exam 
question booklet to 
practice exam 
technique and 
knowledge 
application

Key Vocabulary
1. Pattern
2. Evidence
3. Data
4. Anomaly 
5. Distribution
6. Choropleth
7. Proportional
8. Latitude
9. Longitude
10. Equator
11. Prime Meridian 

Choropleth maps show how something varies between different 
areas using shades of a colour OR a pattern
1) Choropleth maps show how something varies between different 

areas using colours or patterns
2) The maps in exams often use cross-hatched lines and dot 

patterns
3) If you’re asked to talk about all the parts of the map with a 

certain value or characteristic, look at the map carefully and put a 
big tick on all the parts with the pattern that matches what 
you’re looking for. This makes them all stand out

4) When you’re asked to complete part of a map, first use the key to 
work out what type of pattern you need. Then carefully draw on 
the pattern, e.g. using a ruler

Proportional symbol maps use symbols of different sizes
1) Proportional symbol maps use symbols of different sizes 

to represent different quantities
2) A key shows the quantity each different sized symbol 

represents. The bigger the symbols, the larger the 
amount

3) The symbols might be circles, squares, semi-circles or 
bars but a larger symbol always means a larger amount

Flow lines show movement
1) Flow line maps have arrows on, showing how things 

move (or are moved) from one place another.
2) They can also be proportional symbol maps – the width 

of the arrows show the quantity of things

Ordnance Survey map symbols:



Subject: Art Year / Group: 11
Topic: Extended Coursework Term: 4

BIG QUESTIONS
How can the study of 
other artists help you find 
your own direction in the 
development of ideas?

Describe the process of 
development in artists 
work.

Compare similarities and 
differences in artists work.

Explain why primary 
sources are the richest 
form of research.

How can Secondary 
sources enrich the 
development of ideas?

List different ways of 
recording your 
observations of the 
subject matter.

Why should you plan a 
wide range of ideas before 
selecting a final one?

How can the refining 
process help you to fully 
realise intentions?

Overarching Big Question
This extended coursework stage will provide students with the opportunity to 
demonstrate their ability to draw together different areas of knowledge, skill 
and understanding from initial engagement with their project starting points 
through to their realisation of intentions.
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Homework Links 

Further develop coursework at 
home for a minimum of 2 hours 
per week…

• Research of 
artists including studies, 
info, evaluation

• Research of images (using 
mind map)

• Collect primary sources
• Drawings
• Annotation
• Ideas

Key Vocabulary
Tone/Texture/Shape/
Colour/Form/Scale/
Media/Technique/
Composition/Research/
Primary source/
Secondary Source

I will be expected to recall 
keywords learned in previous 
projects and use them in the 
appropriate context.

Key Skills

RECORD

I will independently record...
• images and information appropriate to my coursework
• using wet, dry and digital media 
• examples of artists work appropriate to my coursework
• information about artists, showing appreciation of how 

they use media and techniques to create meaningful 
work.

DEVELOP

I will independently develop...
• my observation skills using a range of media, techniques 

and processes.
• artwork and ideas from primary sources
• my knowledge and understanding of artist styles and 

techniques
• my drawing and planning skills
• ideas in response to a given theme, linking to artists work
• my higher order thinking skills

REFINE

I will independently...
• experiment making the most of media and techniques  

relevant to my intentions
• select ideas to adapt and improve e.g. adjustments to size, 

colour and composition.
• develop a piece of work from one media into another

EVALUATE

I will independently...
• analyse and reflect on the development of my own work,   

through annotation making connections to artists and     
suggesting ways I could I improve.

• evaluate artists using analytical writing skills and forming 
opinions.

PRESENT OUTCOMES

I will independently...
prepare a plan for one or more final pieces linked to my 
coursework themes.
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Sports Science Year: 9-11
Unit 1 – Fitness for Sport and Exercise Term: 1-4

BIG QUESTIONS

1) Can I define all 
11 Components 
of Fitness (6 
Health-related, 
5 Skill-related)?

2) Can I calculate a 
person’s 
Maximum Heart 
Rate using 220 
– Age?

3) Can I identify 
and explain 
Training 
Methods for 
each of the 
Components of 
Fitness?

4) Do I understand 
the importance 
of fitness 
testing and why 
reliability and 
validity are so 
crucial?

5) Can I identify 
and explain all 
the fitness 
tests, noting 
pros and cons?

Principles of Training  

F = Frequency - how many times you train

I = Intensity - how hard you train

T = Time - how long you train for

T = Type - what type of training you do

Additional Principles of Training

Progressive overload = increasing the amount you lift, run, etc. 

over time

Reversibility = if training stops, or the intensity is not sufficient to 

cause adaptation, training effects are reversed 

Variation = your training program has variety of exercises, thus 

allowing your training to not become boring

Rest and recovery = putting breaks into your training to ensure 

you body can recover. Without this adaptation cannot occur

Individual differences and needs = your program should be based 

around YOU and your goals and needs

Specificity = training should be specific to the individual’s sport, 

activity or physical/skill-related fitness goals to be developed

Adaptation = how the body reacts to training loads by increasing 

its ability to cope with those loads. Adaptation occurs during the 

recovery period after the training session is completed

Components of Fitness

Skill Related
Power = It’s a combination of strength x speed

Reaction Time = the time taken to present a movement to a stimulus

Coordination = the ability to use 2 or more body parts at the same 

time

Agility = the ability to change direction quickly 

Balance = retaining your centre of mass over your base of 

support without falling

Physical Related
Aerobic Endurance = the ability of the cardio-respiratory system to 

supply oxygen to working muscles during sustained physical activity

Muscular Endurance = the ability to use voluntary muscles, over long 

periods of time without getting tired

Speed = the amount of time taken to cover a set distance 

Strength = the ability to exert a large amount of force in a single 

maximum effort

Body Composition = the proportion of body weight that is fat, muscle 

and bone

Flexibility = the range of motion at a joint

Exercise Intensities 

Max Heart Rate (MHR) the maximum amount of times your heart can beat in a minute = = 220 – Age

RPE = Rate of Perceived Exertion / Borg Scale. Number based grid from 6 – 20, each number refers to an exercise intensity which will give a 

rough estimate of your heart rate. You multiply that number by 10.

E.g. Lewis is working at level 15 (multiplied by 10) which will give him a rough heart rate of 150 BPM.

Training Thresholds

Aerobic Training Threshold = 60 – 85% of MHR 

(work out MHR. 0.6 x MHR = 60% - 0.85 x MHR = 85%)



Homework Links 

www.theeverlearner.com

Key Vocabulary
 Components of Fitness
 Exercise Intensities
 Borg Scale
 RPE
 Aerobic Training Threshold
 Principles of Training
 Training Methods
 VO2 Max
 Fitness Testing

Fitness Tests

1) Flexibility: Sit and Reach Test = the user sits with his feet touching the 

box and pushes the marker as far back as possible without bending the 

knees 

2) Strength: Hand grip Dynamometer = start with your hand up and 

bring down to side while pulling in handle

3) Aerobic Endurance:

- Multi Stage Fitness Test = 20 meter shuttle runs, trying to beat the 

beep

- Forestry Step test = performers step onto and off the bench/step 

continuously for 5 minutes (steady pace). Recovery heart rate is then 

measured

4) Speed: 35 Meter Sprint Test = performers to cover a straight 35 m 

from a standing start

5) Agility: Illinois Agility Test = performers start at the first cone. On the 

whistle pupils should follow the course and finish at the end cone

6) Power: Vertical Jump Test = performers to reach up to highest point 

without going onto tiptoes. They then jump vertically and touch highest 

point on the wall/board

7) Muscular Endurance: 1 Minute Press Up or Sit Up Test = complete as 

many press ups or sit ups as you can in one minute 

8) Body Composition:

- Body Mass Index (BMI) = Weight (kg) divided by Height x Height = put 

results into a data table

- Bioelectrical Impendence Analysis (BIA) = works out body fat via 

bioelectrical impendence analyser

- Skin Fold Test = measure the level of fat at certain points of the body. 

Points on the body will differ for male and female

Training Methods

1) Flexibility 

a. Static = Either stretching on your own (active) or stretching with another person assisting or 

using an object to assist you stretch (passive)

b. Ballistic = performing a stretch with swinging or bouncing movements to push a body part 

even further.

c. PNF = where the muscle is contracted isometrically for a period of at least 10 seconds. It is 

then relaxed and stretched again, usually going further the second time

2) Muscular Strength and Endurance: (Free Weight Training)

a. Muscular Strength = High load (90% 1RM) x Low reps (6)

b. Elastic Strength = Med Load (75% 1RM) x Med reps (12)

c. Muscular Endurance = Low load (50-60% 1RM) x High reps (20)

3) Power

a. Plyometrics = Jumpy, bounding movements which cause the muscle to lengthen (eccentric 

action) before a maximal muscle shortening (concentric action)

4) Aerobic Endurance 

a. Continuous = running, cycling, etc. at a continuous pace, for at least 30 minutes in your ATT

b. Fartlek = is a combination of different intensities. i.e. 1 lap at 50% max, 1 lap walking, 1 lap at 

80%/. It means speed play and is good for team sports like football 

c. Interval = training which involves periods of work followed by periods of rest

5) Speed

a. Hollow Sprints = is training which involves a series 

of sprints separated by a ‘hollow’ period of jogging 

or walking

b. Acceleration Sprints = is where the pace is 

gradually increased from a standing or rolling start. 

Progressively the athlete will build up to a 

maximum sprint or intensity

c. Interval = is where an individual will sprint for a set 

distance, followed by a period of rest

6) Circuit Training  

a. Each exercise is called a station. Each station 

should work a different area of the body to avoid 

fatigue

b. It is a very good way of developing strength, 

muscular endurance and power

c. The intensity of a circuit can be increased by 

changing the time of work at each station, 

increasing the intensity or decreasing the rest



Sports Science Year: 9-10
Unit 2 – Practical Performance in Sport Term: 1-6

BIG QUESTIONS

1) Can I explain 
the differences 
between rules 
and 
regulations? 

2) Can I verbally 
explain an 
official applying 
a rule into a 
selected sport?

3) Can I offer 
improvements 
to my selected 
sport? 

4) Can I justify the 
components of 
fitness needed 
for my selected 
sport?  

5) Can I officiate 
and physically 
participate  my 
selected sport 
correctly? 

6) Can I evaluate 
my 
performance in 
my selected 
sport? 

Rules, Regulations and Officiating in Sport 

Rules: are something that happens during gameplay. E.g. 
handball, travelling, etc. 

Regulations: are principles, which are applied consistently in 
sport. To uphold these regulations, each sport requires a 
“regulator” or “Governing Body”. E.g. timing of a game

Scoring Systems: How the sport is scored, which allows a team to 
win. E.g. 2 or 3 point shot in basketball 

Roles and Responsibilities of an Official: Who are the officials 
which implement the laws and regulations of the game and what 
guidelines must they adhere to, e.g. use of technology and 
communication, etc.

Tactics: The strategies used to overcome an opponent. E.g. full or 
half court press in basketball

Skills and Technical Demands: The skills and techniques required 
to perform. E.g. Breaking down how to perform a set shot in 
basketball 

Components of Fitness

Skill Related
Power = It’s a combination of strength x speed

Reaction Time = the time taken to present a movement to a stimulus

Coordination = the ability to use 2 or more body parts at the same 

time

Agility = the ability to change direction quickly 

Balance = retaining your centre of mass over your base of support 

without falling

Physical Related
Aerobic Endurance = the ability of the cardio-respiratory system to 

supply oxygen to working muscles during sustained physical activity

Muscular Endurance = the ability to use voluntary muscles, over long 

periods of time without getting tired

Speed = the amount of time taken to cover a set distance 

Strength = the ability to exert a large amount of force in a single 

maximum effort

Body Composition = the proportion of body weight that is fat, muscle 

and bone

Flexibility = the range of motion at a joint

Pass, Merit or Distinction Examples 

PASS: describe, define, outline identify, interpret, plan, list.

E.g. The components of fitness a 100m sprinter would need are; power, reaction time and speed.

MERIT: explain, compare, discuss, account for, demonstrate, distinguish. 

E.g. A 100meter sprinter would need a good reaction time for the start of the race, so he can be quickest out of the blocks. Power would 

help him push out of the blocks and speed would allow him to finish the race in the quickest possible time. 

DISTINCTION: Analyse, critically analyse, conclude, assess, criticise, evaluate, justify

E.g. I believe that reaction time is one of the most important components of fitness for a sprinter to have. This is because the start of the 

race is pivotal, and this is where reaction time is at its most important. If the sprinter gets away slowly, due to his reaction time he will be 

towards the back of the race and will have to rely on other components of fitness more (speed and power) to get him back into it. But if he 

were to have a great reaction to the gun, he would be near the front and not have to rely as much on the other components of fitness. 



Example of a Rule Being Explained: 

Handball: 

YES: You move your hand towards the ball, and it makes contact or the 

ball hits your hand in an unnatural position. At this point a free kick or 

penalty is awarded. 

NO: The ball hits your hand

Rules, Regulations and Officials 

Rules

Football Badminton Basketball

Handball Double hit Double dribble 

Corner kick Hitting the net Travelling 

Goal kick Serving diagonally Contact

Throw on Serving below the waist Ball hitting foot 

Keeper on his line for 

penalties

Foot must be behind 

service line when serving 

5 foul rule 

Regulations 

Football Badminton Basketball

Pitch dimensions Court dimensions Court dimensions 

Subs Net size Game length 

Game length Points in a set Shot clock

How many players are on 

the pitch at one time

Post height How many players are on the 

court at one time

Players attire  Size of racket  

Roles and Responsibilities of the Officials 

Football Badminton Basketball

Referee Referee Referee

Linesman Umpire Score keeper 

4th Official Line judge Time keeper

Service judge Shot clock

Responsibilities: Control of players, Health and safety, Appearance,
Fitness, Effective communication to players, Fair play

Types of Skill

Continuous: These are skills which have no obvious beginning or end. 

E.g. running.

Discrete: These have a clear beginning and end. E.g. serving in 

badminton.

Serial: involves two or more discrete skills linked together in a 

predefined sequence. E.g. creating a floor routine in gymnastics 

Open: are those the athlete is constantly adapting to, according to what 

is happening around them. E.g. dribbling around opposition players in 

football.

Closed: are pre-learned patterns of movement which the athlete can 

follow with very little reference to the surrounding environment. E.g. 

Playing a shot in snooker. 

Evaluating my Performance

What Went Well: What were the parts of you game which you believe 

that you performed / demonstrated well? Why did this help you 

performance? What were you / your team able to do, because of this?

Ares for Improvement: What parts of your game do you believe you can 

improve on? Don’t just consider the physical aspects. Why would this 

area / skill help improve your performance and your teams? How are 

you going to improve? 



Sports Science Year: 10-11
Unit 3 – Applying the Principles of Personal Training Term: 1-6

BIG QUESTIONS

1) Can you design a 6 
week training 
programme?

2) Can you explain the 
short-term effects 
on the 
musculoskeletal 
and 
cardiorespiratory 
systems during the 
fitness training 
programme?

3) Can you safely 
implement a 
successful six-
week personal 
fitness training 
programme, 
maintaining a 
training diary to 
evaluate 
performance and 
progress?

4) Can you fully 
explain the 
results, strengths 
and 
improvements for 
your training 
programme, 
justifying 
recommendations 
for future training 
and 
performance?



Sports Science Year: 10-11
Unit 3 – Applying the Principles of Personal Training Term: 1-6

Types of Training

Flexibility ;Static, Ballistic, PNF
Aerobic Endurance; 
Circuit, Continuous, Interval, Fartlek
Speed; 
Interval, acceleration sprints, hollow sprints
Muscular Strength/Endurance; Circuits/Weights
Power; Plyometrics

Motivation

What is your motivation to exercise?

• Training for sport
• Improve a component of fitness
• Mental health
• Release stress
• Be physically fit

Principles of Training

Frequency, Intensity, Time, Type

Specificity – how is your programme specific 
to your goals/sport?
Progressive Overload – how are you gradually 
increasing the intensity of your training 
programme
Adaptation – what adaptations do you expect 
to occur?
Rest and Recovery – how will you ensure you 
don’t get an injury?
Reversibility – how will you ensure you make 
fitness gains?
Variation – how will you make sure you don’t 
get bored? 
Individual needs and differences – how do you 
know your programme is suitable for you? 

Intensity

Programme Reflection

Did you meet the goals you set at the start of the programme?
What did the review of each training session tell you and how did you use this information?
What short-term physiological effects did you experience during your training sessions? 
What changes did you need to make to your programme and why did you make those changes? 
Which areas of fitness have you improved?
Which areas of fitness do you still need to improve?
What evidence do you have to support your identified strengths and areas for improvement?
How has the fitness training programme impacted on your fitness for your sport/activity?

Session Review
What went well?

What did you enjoy? How did you 
perform? 

Even Better If ?
How will you improve in your next 

session?

Warm-Up 
Gradually increase HR (jogging, running, sprinting)
Reduce risk of injury (Static/dynamic stretching)

Cool Down
Gradually decrease HR & Prevent DOMS (jogging and 

static stretching)



Dance Year: 11
Terminology - Choreography Term: REVISION

BIG 
QUESTIONS

What is a motif? 

What is a stimulus?

What is a 
choreographic intent? 

When describing a 
motif, what must you 
refer to? 

How does the 
choreographic 
approach help us 
understand the 
choreographic 
intention of the piece? 

How does the 
stimulus link to the 
choreographic intent 
of the work? 

Can you give an 
example of how you 
have used a stimulus 
to create a 
choreographic intent.

Stimulus: The starting point for a dance piece, the initial concept 

where further ideas can be developed

Choreographic intention: what the choreographer would like the 

audience to learn about the dance, what the dance is about 

Example: 

Stimulus = cage

Dance idea = abusive relationship. The relationship makes you feel trapped an 

unable to get out. 

Choreographic approach:
How the choreographer created the 

dance and  movement material eg: 

improvisation, collaboration, 

choreographic tasks. 

What is the overall process in which 

a a choreographer goes through in 

order to get a piece performance 

ready. 

1. Research – find out 

information 

2. Improvisation – create as you 

go along, no planning, just dance 

3. Generate - make the 

movement (various ways to 

generate eg: chance)

4. Develop – make changes using 

technical skills 

5. Select – choose the parts that 

work

6. Structure – how is the piece 

put together; beginning, middle, 

end, transitions, overall structure

7. Refine and synthesise –
make minor changes, rehearse 

to make performance ready.

Motif: A short phrase of movement that reflects a choreographic 

intention. A motif must always refer to or include action, space 

and dynamics 

When describing a motif you MUST refer to ACTION, SPACE AND 
DYNAMICS! 

The dancer begins in a lunge position (right leg bent/left leg straight) facing 
the back in centre stage. A controlled anti clockwise turn shifts the dancer to 
face the front. The dancer performs an elevated turn quickly into a suspended 
seat roll towards the left side of the stage ending on the floor in a kneeling 
position facing the front. Next, the dancer circles their left arm anti –
clockwise sharply. 

A motif can vary in size
(3 – 10 actions usually) 

A motif are actions in their most original form – no development will have 
been made.



What is the different 
between an ideational 
stimulus and a tactile 
stimulus? 

Describe a motif. 

What is the plural for 
stimulus? 

Name the different types 
of stimuli? 

What is the difference 
between a visual stimulus 
and an auditory stimulus?

Can you give an example 
of an auditory, 

kinesthetic, tactile, visual 
and ideational stimulus.  

Link the stimulus to a 
choreographic intent. 

Homework Links

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL

vocabulary listed. 

AUDITORY music – choreographer must be aware 

of nature of music and if it complements or conflicts 
with the dance idea. Dictates mood, style, length, 
phrasing and overall form. voice, poems, found sound 
(effects) – little restriction in the ways these can be 
used.

IDEATIONAL to convey an idea or unfold a story or 

an emotion– e.g., if it is war the choreographer’s 
range of choice is limited to movement that will 
suggest this. If it is a story then it also has to be 
sequentially portrayed in a narrative form.

VISUAL pictures, sculptures, objects, patterns, 

shapes, etc… – lines, shape, rhythm, texture, colour, 
imagined associations. Provides more freedom for the 
dance choreographer, can be unaccompanied by the 
stimulus or used in the setting of the dance work.

TACTILE feel of a piece of material, clothing, object, 

etc…– produces kinesthetic response, e.g., full skirt 
may provoke swirling, turning, freely flowing, etc.

KINESTHETIC movement itself – has no 

communicative purpose, it does not intend to 
transmit any given idea but does have a style, mood, 
dynamic range, pattern or form, e.g., tip, fall, walk, 
turn, etc.

Different types of stimuli 

The choreographer – once made the 
decision on how to use the stimulus –
must then decide whether or not 
successful communication of the idea 
depends upon knowledge of the origin. 

Some choreographers use the stimulus 
to accompany the work (e.g., music, 
set, text, etc.) others provide a 
programme note as a brief explanation, 
some just use the title to give some 
insight (or not!). You will have to 
provide a programme note for your 
choreography. 

The choreographer should take 
advantage of the wide variety of stimuli 
available to him/her. In doing this 
he/she will ensure that his/her 
compositions will not be tedious, 
meaningless or uninspired.

Stimulus – something that 
excites or evokes 
Stimuli – more than one 
stimulus

https://www.aqa.org.uk/resources/dance/gcse/dance/teach/subject-specific-vocabulary


Dance Year: 11
Choreography- Technical Skills Term: REVISION

BIG 
QUESTIONS
How can a motif be 
developed through action 
content? 

How can a motif be 
developed through spatial 
content? 

How can a motif be 
developed through 
dynamic content? 

How can a motif be 
developed through 
relationship content? 

Can you identify and 
define each content 
category? 

What is action content? 

What is dynamic content?

What is relationship 
content? 

What is spatial content?

What is rhythmic 
content? 

Action Content: the movement

A range of action content must be used in your practical work.

You must show variation of the 5 Basic Body Actions; travel, turn, gesture, 

stillness and jump 

You may choose to develop a motif through action content using the 
checklist below.

 Adding an action to a phrase 
 Taking an action away 
 Repeating an action 
 Performing an action on a different body part 
 Re-order motif 

Example: 
Motif = jump, turn, seat roll, reach arms to ceiling, fall 
Motif developed = jump, jump, seat roll, reach arms to ceiling, fall 
handstand (jump repeated, turn taken away, new action added) 

Dynamic Content: how an action 

is performed

A range of dynamic content must 

be used in your practical work.

Fast/slow – speed 

Sudden/sustained – execution 

Acceleration/deceleration – tempo 

Strong/light – force 

Direct/indirect – route 

Flowing/abrupt - flow

A range of dynamics must be included 
in your practical work. When 
describing a movement always refer to 
a dynamic. 
Example: 
 jump slowly
 abruptly turn to face the front 

and then reach your arms out to 
the sides in a strong motion 

Rhythmic Content: repeated 

patterns of sounds or 

movements 

A range of rhythmic content must 

be used in your practical work.

Technical Skills: These include accuracy of action, timing, 
dynamic, rhythmic and spatial content and the reproduction of 
movement in a stylistically accurate way.
There are 6 technical skills. Each category is followed by the 
word ‘content’. 
1. Action content 
2. Dynamic content 
3. Spatial content 
4. Relationship content 
5. Timing content 
6. Rhythmic content 



Give examples of formations.

Describe a motif that includes 
contrast and complementary.

Why might a choreographer 
use mirroring in their dance 
work? 

When performing contact, 
how can dancers perform safe 
practice? 

Why might a choreographer 
use levels in their dance work? 
What could levels represent? 

Homework Links 

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL
vocabulary listed. You 
MUST be able to give 

movement examples of 
each skill listed.

Relationship Content: with who the action is 

performed

A range of relationship content must be used in your 

practical work.

Mirroring – reflecting the actions of another dancer as if there is a mirror line

Example: dancer 1 extends right arm whilst leaning to the right but dancer 2 

extends left arm to the left 

Action and reaction – a dancer responds to the action of another dancer’s 

action 

Example: dancer 1 elbows to left, dancer 2 falls to floor after dancer 1 has 

performed their action 

Accumulation – the movements are added to existing movements in a 

successive manner 

Example: A, AB, ABC = jump, jump + turn, jump + turn + slide 

Complementary – perform actions or shapes that are similar but not exactly 

the same as another dancer’s actions

Example: dancer 1 performs seat roll whilst dancer two performs an elevated 

turn 

Contrast – movements or shapes that have nothing in common

Example: fast dynamics of sharp elevated actions vs slow fluid arm gestures

Counterpoint – when dancers perform different phrases simultaneously

Example: floor phrase in one place vs elevation 

Contact – a moment of physical contact which could be in the form of a  

counterbalance, touch or lift 

Example: fan lift, hand on shoulder, and sacrifice lift 

Formations – where the dancers stand in the space
Example: zig zag, circular, vertical line, diagonal line, horizontal line, cluster, 
sporadic

Spatial Content: where an action is 

performed

A range of spatial content must be 

used in your practical work.

Pathways; circular, linear, diagonal, zig – zag 

Levels; floor work, mid-level, standing, elevation

Direction; left, right, front, back, diagonal front, 

diagonal back 

Size of movement; small, medium and large 

Spatial design; upstage, centre stage, downstage, 
stage right, stage left 

You may choose to develop a motif through spatial 
content using the checklist above.

Example:
Change of levels

Version 1: Reach right arm to ceiling, left arm up to 
ceiling whilst jumping in the air.
Version 2: The dancer could kneel and perform the 
same arm actions.   

Timing Content: The use of time or 

counts when matching movements to 

sound and/or other dancers

A range of timing content must be 

used in your practical work.

https://www.aqa.org.uk/resources/dance/gcse/dance/teach/subject-specific-vocabulary


Dance Year: 11
Choreography - Terminology Term: REVISION 

BIG 
QUESTIONS
What is the difference 
between choreographic 
devices and relationship 
content? 

What is the impact of 
using transitions in your 
work? 

Why should a dance have 
unity and a logical 
sequence? 

What is the difference 
between a binary 
structure and a ternary 
structure? 

What does the 
choreographic device, 
unison, demonstrate 
about the choreographic 
intent of the work? 

What does the 
choreographic device, 
canon, demonstrate 
about the choreographic 
intent of the work? 



Homework Links 

• Song Dance Example: 
https://www.youtube.com/
watch?v=IpVf5-aTgys

• Instrumental Dance 
Example: 
https://www.youtube.com/
watch?v=t43_dNTDuyE

• Orchestral Dance Example: 
https://www.youtube.com/
watch?v=vUmIZmRhZoo

• Body Percussion Dance 
Example: 
https://www.youtube.com/
watch?v=LFebeVofHyg

• Spoken Word Dance 
Example: 
https://www.youtube.com/
watch?v=R9mOzgrsSIk

• Natural Sound Dance 
Example: 
https://www.youtube.com/
watch?v=vlLZExpgBOY

Key Vocabulary

You must be able to identify 
and define ALL vocabulary 

listed and be able to identify 
specific examples. 

Performance Environments
The different settings for a dance. 

End Stage 
A performance space 
with the audience on 
one side; 
also known as “end-
on”.

In the round 
A performing area where 
the audience is seated on all 
sides. The audience 
completely surround the 
stage. 

Proscenium Arch 
The arch or opening that 
creates the effect of a 
picture frame and 
separates the stage from 
the auditorium.  

Site – Sensitive 
Dances that are designated for 
non-theatre spaces. A space 
which is relevant to the work. 
EG: a piece about death –
performed in a church. 

https://www.youtube.com/watch?v=LFebeVofHyg
https://www.youtube.com/watch?v=LFebeVofHyg
https://www.youtube.com/watch?v=LFebeVofHyg
https://www.youtube.com/watch?v=LFebeVofHyg
https://www.youtube.com/watch?v=R9mOzgrsSIk
https://www.youtube.com/watch?v=vlLZExpgBOY
http://www3.northern.edu/wild/th100/_Chapt5a.htm
http://slideplayer.com/slide/9797500/


Dance Year: 11                                       
Safe Practice Term: REVISION

BIG 
QUESTIONS
Why should a dancer 
warm up? 

What are the physical 
effects of a warm up?

What are the mental 
effects of a warm up? 

Give an example of an 
effective warm up. Give 
specific exercises. 

Why should a dancer cool 
down? 

If a dancer injures 
themselves, what should 
they do? What process 
should they follow? 

Before dancing, what 
aspects of safe practice 
should a dancer consider? 

What is the correct attire 
for a dancer to wear? 

What are the risk factors 
you would associate with 
getting an injury?  

Why should you warm up and cool down?

It is important for dancers to warm up before any 
dance activity in order to prepare the body for 
longer and global movements and help to 
decrease tension in the muscles and joints. 
Through this preparation you can ensure you are 
able to move without stress and strain during 
activity. A safe warm up gradually increases the 
body temperature to a optimal working level and 
helps to avoid injuries.
The cool down is just as important after dancing as 
this can help to reduce muscle soreness and speed 
up the recovery process after the activity.

You should never feel tired after the warm up, it 
should always contain simple or low impact 
movements with no fast changes of direction. The 
movements should be controlled, continuous with 
the correct alignment to reduce the risk of injury. A 
warm up should include exercises for ankles, 
knees, hips, spine, shoulders, elbows and wrists 
with 6-8 repetitions of each exercise. By the end of 
the warm up you should feel warm, relaxed and 
ready to start dancing Professional Performers 
should conduct a warm which lasts for a minimum 
of 30-40 minutes each time.

An effective warm up should:
• Prepare dancers both mentally and physically
• Improve performance and reduce prevalence of injuries
• Increase coordination and proprioception
• Increase heart rate and blood circulation gradually
• Increase body temperature
• Permits freer movement of the joints
• Improves the effective muscles actions
• Reduce the risk of injury
• Improves the transmission of nerve impulses
• Should mobilise all the joints that are to be used during the 

dance class/performance.

The cool down is just as important as the warm up
If the activity stops suddenly the blood will pool within the 
muscles rather than return the blood to the brain, this will cause 
dizziness.
Dancing increases adrenaline and endorphins (hormones) in 
circulations which can lead to restlessness and sleep.
Increase in waste products such as Lactic Acid can cause 
stiffness and soreness as well as cramps and muscle spasms.
By gradually slowing your movements the breathing rate will 
decrease and reverse the warm up process. Extra soreness may 
occur due to the intensity of the exercise or unfamiliar 
movements performed. Stretching should also be part of the 
cool down process. If you are still sore the following day, doing 
some light/ gentle exercise and stretching may help.

Tips for dancers:
• Make sure you move into the stretch slowly, hold it still, and move out of the stretch slowly.
• Breathe normally and emphasise the stretch when exhaling.



Homework Links 

Nutrition: 
https://www.richardalstondance.
com/sites/default/files/download
s/RADC%20Nutrition%20%26%20
Hydration%20Advice%20for%20D

ancers_0.pdf

Injury: 

https://www.betterhealth.vic.gov.
au/health/HealthyLiving/dancing-

preventing-injury

Youtube – use to find warm up / 
cool down examples 

Key Vocabulary

You must be able to identify and 
define ALL vocabulary listed and 

be able to identify specific 
examples. 

Safe Practice: 
• awareness of correct alignment –

eg: knees over toes
• technical accuracy – eg: bending knees and 

using hands to safely lower to the floor 
• Appropriate environment: flooring, area, no 

trips or hazards, correct temperature, 
mirrors 

• Appropriate attire 

Dance Attire: 
includes dance wear, footwear (bare feet), 

hair up and absence of jewellery

• Proper dance attire enables the teacher to 
see the dancers’ positions and movement in 
order to give necessary corrections for the 
benefit of the dancer’s education.

• It establishes professionalism in the studio
• is safer for your dancer as sometimes 

improper attire can become a slipping 
hazard.

• It ensures that their clothing will not be a 
distraction to themselves or others in class.

• Appropriate wear means dancers don’t need 
to worry about their midriff showing when 
dancing or lifting their arms.

• Dancers are able to move more freely

INJURY: 
If you injure yourself when dancing, suggestions include:
• Stop if you feel pain. Continuing to dance will only make the 

injury worse.
• Treat all soft tissue injuries (such as bruises, sprains and strains) 

with PRICED, Using these immediate first aid measures can 
relieve pain, limit swelling and protect the injured tissues, all of 
which help speed healing.

• Seek advice from your doctor as soon as you can. A proper 
diagnosis is important.

• Don’t resume dancing until you have fully recovered from your 
injury. Returning to dance too soon will turn an acute injury (an 
injury that occurs suddenly) into a chronic injury (an ‘overuse’ 
injury that gradually worsens over a long time).

If a dancer appears to have an injury – apply 

P – prevent the injury from spreading further 
R – Rest 
I – Ice 
C – Compress 
E – Elevate 
D – Doctor 

The ice causes the blood vessels to narrow therefore limiting any 
internal bleeding at the injury site. Ice should be applied 
immediately to the area for 10-15 minutes and repeated every 2-3 
hours for 24 to 48 hours. It is important to only ice a new injury; 
applying heat can make the injury worse. It will increase bleeding 
in the area and cause further inflammation, which could make the 
injury worse.



Dance Injury Risk Factors 

Some of the factors that can increase your risk of dance injury include:

• Inexperience – beginners may be vulnerable to injury because they don’t have the skills or technique to meet the physical 
demands of their chosen dance style. Make sure you follow the instructions of your dance teacher.

• Poor fitness – weak muscles are more likely to be injured when challenged or stretched. Controlled progressions will improve 
your fitness and muscle strength.

• Poor technique – for example, bringing your foot down to the floor with more force than necessary can injure soft tissue and 
bone.

• Poor posture – weak muscles in the back and abdomen increase the risk of injury to all areas of the body including the spine 
and legs.

• Fatigue – a tired dancer tends to lose form. Falls and injuries caused by sloppy technique are more likely.

• Hazardous environment – for example, worn or ripped carpet, hard floor, uneven floor, spilt liquids or fittings close to the 
dance area such as stairs.

• Overtraining – dancing for too long or too often can lead to a wide range of overuse injuries. Shin splints and stress fractures in 
the feet are common dance-related overuse injuries.

• Failure to rest an injury – returning to dance before an existing injury has healed can aggravate the condition.

• Some of the factors that can increase your risk of dance injury include: Inexperience – beginners may be vulnerable to injury 
because they don’t have the skills or technique to meet the physical demands of their chosen dance style. Make sure you 
follow the instructions of your dance teacher.

• Poor fitness – weak muscles are more likely to be injured when challenged or stretched. Controlled progressions will improve 
your fitness and muscle strength.

• Poor technique – for example, bringing your foot down to the floor with more force than necessary can injure soft tissue and 
bone.

• Poor posture – weak muscles in the back and abdomen increase the risk of injury to all areas of the body including the spine 
and legs.

• Fatigue – a tired dancer tends to lose form. Falls and injuries caused by sloppy technique are more likely.

• Hazardous environment – for example, worn or ripped carpet, hard floor, uneven floor, spilt liquids or fittings close to the 
dance area such as stairs.

• Overtraining – dancing for too long or too often can lead to a wide range of overuse injuries. Shin splints and stress fractures in 
the feet are common dance-related overuse injuries.

• Failure to rest an injury – returning to dance before an existing injury has healed can aggravate the condition.



Drama Year: 11
Unit 2 Performing – Devising/Script Term: 4

Big Questions

What are rehearsal 
techniques and why are 
they important?

How important is it to 
rehearse and learn your 
lines quickly?

What is 
characterisation?

What are the production 
elements and how can 
they enhance a 
performance?

What are the 5 
justifiable points when 
creating and portraying a 
character?

What are the vocal 
performance skills?

What are the physical 
performance skills?

What is Thought Process 
and how can you use 
this to inform your 
planned movement?

Physical
Performance Skills

Vocal Performance 
Skills

Facial Expressions Pitch

Eye Contact Pace

Gestures Pause

Planned Movement Emphasis

Levels Projection

Space Accent

Body Language Intonation

Rehearsal Techniques
Once your group has explored the script, 
you need to focus on developing your 
characterisation.
There are several rehearsal techniques 
you can use to explore your character:
Hot Seating
a strategy in which a character or 
characters, played by the teacher or a 
student, are interviewed by the rest of the 
group. ... Before engaging in this strategy, 
prepare the person or people who will be 
in the hot seat to successfully take on 
their role.
Given Circumstances
This technique refers to the “who, where, 
what, when, why, and how” of the 
characters: Who are you? (Name, age, 
gender, nationality, physical health, 
mental health, etc. List as much 
information down as possible!
Storytelling/questioning 
Ask a member of the group to stop your 
character during a scene and ask how you 
are feeling at this moment. This can help 
you consider how you can show this 
clearly to an audience, using your 
knowledge of skills
‘Say It Again’
This technique focuses on vocal skills. For 
key lines of dialogue, the actor playing the 
role must speak a line, the other group 
members will say ‘Say it again’ then the 
actor will say it in a different way, 
changing the way vocal skills are used. 
This is a good way of planning how to say 
specific lines!

Production Elements
Consider how the following production 
elements could enhance your 
performance:
Lighting – create an atmosphere during 
key moments
Music – Atmosphere can also be created 
by music and sound
Costume – This can communicate 
meaning to an audience clearly
Set – Where does the scene take place? 
Set can communicate this to an audience
Style – Abstract? Naturalistic? 
Minimalist?

KEY WORDS
Characterisation
Thought Process
Interaction
Reaction
Motivation
Relationships
Subtext
Personality
Situation
Communication 



Drama                                  Year:  11                       Topic:  HTS Unit 3                              Term: 4

Big Questions

● Where was HTS 
originally 
performed?

● What is Verbatim 
Theatre?

● What style of 
performance was 
the HTS Original 
performance?

● What is Anorexia?

● What are the 4 
main types of 
stage?

● Name the 
appropriate 
rehearsal 
techniques for 
actors in HTS

● How should I plan 
my time in the 
exam?

What is Anorexia Nervosa?

Anorexia nervosa – oftentimes simply called anorexia – is a 
serious medical and mental health condition that can be life-
threatening without treatment.
Some of the more common anorexia symptoms include:

● An obsessive fear of weight gain
● Refusal to maintain a healthy body weight
● Distorted body image
● Restricting caloric intake
● Purging calories consumed

Anorexia nervosa is the most deadly mental illness, with 
a higher mortality (death) rate than any other mental 
illness. Due to this complexity, this condition requires 
comprehensive anorexia treatment from an experienced, 
multidisciplinary approach to include medical and psychiatric 
stabilization, nutritional intervention and psychological 
support.

Anorexia and co-occuring issues

Anorexia often occurs alongside other mental illnesses, 
including:

● Depression
● Anxiety disorders
● Mood disorders
● Personality disorders

● Obsessive compulsive disorders

● Substance abuse

Mark Wheeller’s play uses the 
words from Catherine’s diaries 
and also of those most closely 
involved and affected. This is 
known as Verbatim Theatre. 
The play has 31 characters in 
all: 6 female, 3 male and 22 
characters of either sex.
The main characters are:
Catherine Dunbar 
John Dunbar (Catherine’s 
father), Maureen Dunbar
(Catherine’s mother) Simon 
Dunbar (Catherine’s older 
brother) Anna Dunbar 
(Catherine’s younger sister).

GCSE DRAMA COMPONENT 3 
Hard to Swallow was originally 
performed by the Oaklands Youth 
Theatre Group at the Edinburgh 
Festival in August 1988.

Structure & Style: It is based on 

the true story of a girl called Catherine 
Dunbar who suffered from Anorexia. 
The play was adapted from the book 
‘Catherine’ by Maureen Dunbar.        
It is a mix of Abstract stylised scenes 
and naturalistic scenes and the stage 
directions will clearly state the 
intended style for each scene. There 
are stylised and physical theatre 
scenes. The play is teaching the 
audience about anorexia. 

Hard To Swallow by Mark 
Wheeller

Written in 1979
Main Themes- High expectations, 
family, anorexia, Death, loss
Unit 3 Interpreting Theatre:
Worth 40% of overall grade



Rehearsal techniques:
Hot seating – answering 

questions in character Improvisation 
– making up a new scene, but playing 
your character in the play. 

Conscience alley – The cast 

makes two lines and one actor walks 
down the middle, listening to advice. 

Character-based drama 
game – e.g. park bench Thought 

tracking – saying what your character 
would be thinking at any moment. 

A vocal or physical warm 
up – to prepare the actor for the 

scene Role on the wall – a 

drawn outline of your character, 
filled in with information 

Stages 
Proscenium 
Arch/Endon 
Traverse 
Thrust 
In the round 

Key Terminology
Costume
colour, fabric, time-period, 
texture, style, fit, worn, 
torn, material 
Words to describe 
movement

defined, fluid, erratic, 
smooth, open, closed, 
naturalistic, non 
naturalistic, graceful, 
exaggerated, mimed, 
energetic. refined 
Words to describe voice
tone, pitch, pace, pause, 
accent, inflection, volume, 
emphasis, intonation, 
articulation, projection 
Lighting 
angle, position, intensity, 
coloured - gel, profile spot, 
gobo, floodlight, shadow, 

uplighting.
Sound and Music 
tempo, pitch, tone, rhythm, 
atmosphere, volume

Timing breakdown for 
exam questions 
10 min read of script and questions 
2 marks = 2 mins 3 marks = 4 mins 4 
marks = 5 mins 6 marks = 9 mins 15 
marks = 18 mins

Original staging 
conditions -
Downstage left was 
the meal table with 
cutlery and white 
plates and 5 chairs 
Downstage right was 
Catherine's bedroom 
desk At the back 
across the middle was 
a raised area 
Catherine’s face was 
painted white to show 
the difference after 
she was sent home 
from school. It was 
usually performed end 
on.

Always read the stage directions for 
the scene you are writing about. 
Most of the information and even 
ideas on character or staging will be 
in the stage directions











ICT Year: 11
Create a dashboard using manipulation tools Term: 4 - Coursework

BIG 
QUESTIONS

• Learners will 
select and 
investigate two 
different types of 
user interface. 
They will assess 
how: 

• effectively the 
user interface 
meets the 
audience's 
requirements, 
including their 
accessibility 
needs, skills level 
and 
demographics 

• effectively 
different design 
principles have 
been used to 
allow both 
appropriate and 
effective user 
interactions with 
hardware devices

BIG QUESTIONS

1. What is the 
purpose of a 
spreadsheet 
dashboard?

2. How are functions 
different to 
formulae?

3. Why would you 
use a graph/chart 
instead of large 
datasets?

4. How can 
spreadsheets be 
used to make 
decisions?

5. How can a 
spreadsheet be 
automated?

6. What is the 
purpose of a data 
summary?

Data Summaries



Homework Links 

Links on Teams

Use this link for all tasks:

https://support.office.com/en-
gb/article/excel-for-windows-training-

9bc05390-e94c-46af-a5b3-d7c22f6990bb

Homework 1: Tasks – Intro to Excel, Rows 
& Columns and Cells.

Homework 2: Tasks – Formatting

Homework 3: Tasks – Formulas & 
Functions Charts, Pivot table

Homework 4: Task - Charts, 

Homework 5: Tasks - Pivot tables

Key Vocabulary

Dashboard

Delimiting

Worksheet

Cell

Pivot table

Pivot chart

Spinners

Functions

Formula

decision making

Cell reference

Datatypes

LOOKUP

https://support.office.com/en-gb/article/excel-for-windows-training-9bc05390-e94c-46af-a5b3-d7c22f6990bb
https://www.knowitallninja.com/lessons/communication-technologies/
https://www.knowitallninja.com/lessons/communication-technologies/


Business Year 11
Globalisation Term 4

BIG 
QUESTIONS
• Explain the concept of 

globalisation

• Evaluate the impact of 
the growth of 
multinationals 

• Discuss how 
globalisation has 
influenced business 
location

• Explain international 
branding and evaluate 
the branding 
strategies that can be 
used

• Identify ways in which 
businesses compete 
internationally

• Evaluate, using a 
synoptic approach, 
the different 
strategies that 
businesses use to 
compete 
internationally

Globalisation is:
the process by which 

business activity around 
the world has become 

increasingly 
interconnected

International branding
Creating an image or values 
for a product in different 
countries
Multinational companies
Businesses that operate in 
different countries
Productivity 
A measure of output of each 
worker on average
Free trade
The absence of restrictions 
on trade between countries

Influences on 
business

Ethical and environmental considerations
There could be negative implications if businesses 
don’t follow UK guidelines in other countries
The economic climate
This will influence whether or not a business is 
willing to operate there  - if low income the business 
will suffer



Business Year 11
Globalisation Term: 4

BIG 
QUESTIONS
• Define the term 

‘economic climate’

• Explain the 
possible impact of 
changes in the 
economic climate 
on businesses 

• Evaluate the 
impact of changes 
in the economic 
climate of business

• Analyse how 
businesses may 
respond to changes 
in the economic 
climate

• Recommend 
strategies that 
businesses can use 
to respond to 
changes in the 
economic climate

Globalisation Revision questions

1. State two advantages of moving production abroad.

2. Define the term ‘globalisation’.                            

3. Explain how being environmentally friendly could affect the 
finance department.

4. Analyse how being environmentally friendly can benefit a 
business.

5. Analyse two impacts of globalisation on a business.

6. Evaluate how a rise in income could affect different business 
functions. 



Child Development Year 11
Unit 3 The Principles of Early years Practice Term: 4

BIG QUESTIONS

Learning Aim A-
Understand the 
importance of 

inclusive practice

1.What is inclusive 
practice?

2.Why is inclusive 
practice important 
in early years 
settings?

3.How can non-
inclusive practice in 
early years settings 
affect a child’s 
development?

A.1 How children benefit from inclusive practice

The positive effects of inclusive practice on children’s outcomes, 
including: 

a. development of a positive self-image affecting confidence, motivation 
and positive attitudes towards others

b. developmental benefits as any needs are identified and a wide range 
of opportunities is available and, if necessary, adapted to meet needs

c. opportunities to play and socialise with other children and thus gain 
social skills and learn to express feelings and emotions 

d. develop  self-efficacy, a ‘can-do’ attitude, which gives children 
confidence to try out new activities or cope in unfamiliar situations and 
develop emotional wellbeing as a result of being accepted and cared 
about by others

e. Positive benefits to health outcomes as physical needs are met 
through inclusive practice. 

f. Development of enduring positive attitudes towards others as a result 
of observing how to value and support others regardless of their age, 
disability, race, background, gender or lifestyle.

A.2 How non-inclusive practice may affect children’s outcomes

How outcomes for children may be affected by non-inclusive 
practice:

a. poor self-image as a result of feeling unwanted, helpless or inferior 
with low self-efficacy as children may have ‘learnt helplessness’ or see 
themselves as victims

b. Delayed development as a result of late identification of needs or 
needs not being met.



Homework Links

Research from the following websites-

 www.education.gov.uk 

 www.foundationyears.org.uk 

 www.earlyyearsmatters.co.uk/eyfs/a-unique-
child/play-learning/

 http://www.earlyyearsmatters.co.uk/eyfs/posit
ive-relationships/key-person-attachment/

 http://www.playengland.org.uk/media/120426/
free-play-in-early-childhood.pdf 

Key Terms LA-A/B

Inclusive practice-ways of working that make 
children feel welcomed and ensure that their needs 
are met

Key person- an adult who develops a strong 
consistent relationship with a child and their 
family, to ensure that a child’s emotional needs are 
met

Self-efficacy- a belief in one’s own potential 
abilities

Nurtured- feeling valued, protected and supported 
because someone is takin care of you.

Diabetes- a chronic disease where the pancreas 
does not make enough of an essential hormone 
called insulin, or where the body can’t use the 
insulin it makes.

Muscular dystrophy- a disease that causes the 
muscles to become gradually weaker over time.

Asthma- a long-term disease in which the airways 
become inflamed and narrow.

Eczema- a skin condition that causes skin to 
become red and itchy

Insulin- a hormone that is essential to the health 
of the body. It helps regulate the amount of sugar 
in the blood

Sensory Impairment-a difficulty with one of your 
senses, e.g. your sight, hearing or touch

Tasks that need to be completed for this assignment

As part of your preparation for work, the manager of the setting has asked you to look at 
inclusive practice. This will help you to understand why early years settings place great 
importance on ensuring all children and their families are valued and supported.

Using relevant resources such as a PowerPoint®, you should prepare and carry out a 
presentation that provides information to parents on the benefits of inclusive practice in 
early years. 

You should provide information that demonstrates ways in which children may be affected 
by inclusive and non-inclusive practice. Include examples to support your presentation.

In addition to this, you should also provide a supplementary hand-out, using case studies and 
examples, that compares the effects of inclusive and non-inclusive practice on children’s 
outcomes.

Examples should be included within your presentation and hand-out along with relevant 
images to support your evidence.

A. Describe how children benefit from inclusive practice in early years settings. Then 
explain the potential impact on children of inclusive and non-inclusive practice in early 
years settings, using appropriate examples

B. Describe ways in which children may be affected by non-inclusive practice in early 
years settings and then compare how inclusive and non-inclusive practice affects 
children in early years settings, using case studies.



Health and Social Care Year 11
Component 2 Health and Social Care Services and Values Term: 4

BIG QUESTIONS

Learning aim B:  

Demonstrate care 
values and review 

own practice.

1. What are care 
values and why 
are they 
important?

2. Why should 
health and social 
care 
professionals 
reflect on their 
own practice?

B2 Reviewing own application of care values

Reflect on own application of care values, including using teacher or service-user 
feedback.

Key aspects of a review:

a. Identifying own strengths and areas for improvement against the care values

b. Receiving feedback from teacher or service user about own performance

c. Responding to feedback and identifying ways to improve own performance.



Tasks that need to be completed for this assignment

As part of your studies, you will have learnt about the care values and how 
important they are in supporting people who use health and social care 
services.

You must now take part in two health and social care ‘role play’ situations to 
demonstrate your understanding of the care values.

Part 3

You must now add a further section to your report which recommends 
improvements in the way you applied the care values, justifying (giving reasons 
for) your suggestions.

Your recommendations must take into account, and refer to, the feedback 
received from your teacher.

Task 2

A. Describe positive and negative aspects of own demonstration of the care 
values and comments on aspects of feedback.

B. Demonstrate the care values independently in a health or social care 
context, making suggestions for improvements of own application of the 
care values that incorporate feedback.

C. Demonstrate the care values independently in a health or social care 
context, making justified and appropriate recommendations for 
improvements of own application of the care values that incorporate 
feedback.

Homework Links

Research from the following websites-

 www.nhs.uk

 www.healthcare.gov.uk

 www.bupa.co.uk

 www.ageuk.org

 www.contact.org

 www.learningdisabilitytoday.co.uk

 Community Care.

Key Terms LA-B

Self-respect- is valuing yourself

Person-centred approach- is respecting 
and empowering individuals

Dignity- is being respectful and treated 
with care.

Empathy- is being able to understand 
and share the feelings and views of 
another person.

Did you know?

• The NHS- Launched ion 1948, to 
provide health care for all, 
regardless of class

• Hospices- used to support the sick 
and dying

• Allied Health professional – make up 
6% of the NHS workforce

• Quality Care Commission- regulates 
health and social care in England.

• Unpaid Carers- Save the UK enough 
money a year to fund another NHS

http://www.nhs.uk/
http://www.healthcare.gov.uk/
http://www.bupa.co.uk/
http://www.ageuk.org/
http://www.contact.org/
http://www.learningdisabilitytoday.co.uk/


Food and Nutrition Term: 4

NEA2. Understand the requirements of the food preparation task Year: 11

BIG 
QUESTIONS
Which assessment 
task will I choose 

and what do I need 
to research?

How will I analyse 
the task?

What research do I 
need to do? 
(Primary –
interviews)

Secondary sources-
survey’s done from 
taking information 
from the web e.g. 

how many different 
types of rice are 

available?

What are the 
dietary 

requirements for 
my chosen 
task/target 

market? 

Overarching BIG QUESTION

Which assessment task will I choose and what do I need to research for the NEA2 task?

• Plan, prepare, cook and present a range of dishes that provide a good source of iron in the diet. Present two 

dishes.

• Plan, prepare, cook and present a range of dishes that meet the nutritional needs of the elderly (65+ years). 

Present two dishes.

• Plan, prepare, cook and present a range of dishes that are based on International Street Food. Present two 
dishes.
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Collecting background information.
Research both primary and secondary sources.
Examples of primary research you may include:
Surveys- using the internet. For example, for the food preparation assessment task, you could find out the 
different types of rice available in super market.
Dietary diary- this is a record of the foods consumed. It could give information on the type of food and the 
appropriate quantity. It can be recorded for a day or a few days.
Interview- you may find someone who is an expert on the topic in your task who can give you more information.
Examples of secondary research you may also include:
Trusted Websites- use and discuss the information you find. Don’t copy and paste large amounts of text. Be 
selective and make a note of the web site you took the information from.
Books- be selective and find key points on the topic you are investigating. You can quote some small sections as 
long as you discuss them.
Newspaper and magazines articles- find up to date articles with relevant information and make sure you discuss 
the information linked to your title/task.
Leaflets, labels and packaging. Some of these may be relevant to your title and may give information that will be 
useful for your task(s).
Multimedia – animations, You Tube clips. 



Homework 
Links

Illuminate.digital
/aqafood/

User name; 
SABBEYSCHOOL3

Password; 
Sme138RZ3

Food a fact of life 
(web site)

BBC Bite size

Key 
Vocabulary

Research

Life stage

Dietary 
requirements

Task analysis

Life Stages
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Toddlers
Eatwell guide doesn’t 
apply.
High calcium
Small meals
Variety of different foods

Young children

• Protein for growth 
and development

• Given small, 
attractive portions of 
food.

• Introduce new foods 
gradually.

• Avoid fatty and
sugary food.

• Calcium and vitamin 
D for teeth and bones

Teenagers
• Protein for growth and 

development
• Risk of obesity and poor skin- eat 5 

a day to help Good supply of iron
(especially for girls).

• Lots of starchy carbohydrates for 
energy.

• Fibre. To keep the digestive system 
working.

• Choose low saturated fat.
• Calcium help keep bones and teeth 

strong, preventing Osteoporosis.
• Vitamin D helps the body to absorb 

calcium and helps the immune 
system.

• Iron to prevent iron deficiency, 
anaemia, and keep the red blood 
cells healthy. Teenage girls need 
iron due to menstruation.

• Vitamin C. helps the body absorb 
Iron.

• Vitamin A. for good eye sight. Boys 
need more due their bigger build

• B group vitamins. To release 
energy from carbohydrates. Boys 
need more as they are generally 
more active and bigger.

Elderly
• Vitamins A, C & E (the antioxidant 

vitamins)
• Protein to help repair worn out 

body cells
• Calcium help keep bones and teeth 

strong, preventing Osteoporosis.
• Vitamin D helps the body to absorb
• Calcium and helps the immune 

system
• Iron to help the red blood cells
• Vitamin C helps prevent iron 

deficiency anaemia
• Sodium (salt) can cause high blood 

pressure if too much is eaten.
• Vitamin B12. to help prevent 

memory loss.
• Fibre. To prevent constipation and 

bowel cancer

Adulthood
• Well balanced diet 

following the Eatwell 
guide

• Nutrients are 
especially important.

• Calcium help keep 
bones and teeth 
strong, preventing 
Osteoporosis.

• Vitamin D helps the 
body to absorb 
calcium and helps the 
immune system
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Special dietary needs
Iron
Anaemia can be caused by Iron deficiency.
Iron is linked to red blood cells-these are called Haemoglobin and carry
oxygen from the lungs and travels in your blood around the  body where it is needed. 
People with anaemia have a reduced amount of red blood cells.
Causes-Not eating enough iron rich foods. Like red meat and dark green leafy vegetables
Women lose iron during periods.
Pregnant women lose iron to their babies during pregnancy. 
Health problems –
• Tiredness
• Pale complexion
• Heart palpitations
• Headaches
• Abnormal fingernails

Iron rich foods-
Spinach
Fortified cereals
Red meat-beef
liver
Shellfish
Fried fruit
Legumes

Pumpkins seeds
Quinoa
Turkey
Broccoli
Tofu
Dark chocolate
Fish
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Nutrient

Calcium

Vitamin D

Vitamin B12

Fibre

Vitamin A

Reasons

To help stop bones becoming weak and brittle 
and reduce risk of developing bone disease.

To help the brain healthy and prevent memory
loss.

To help prevent against constipation as the 
digestive system begins to weaken.

To help maintain good eye sight.

Example foods

Milk, yogurt, cheese, kale and other leafy green vegetables, 
sardines

Tuna, salmon, mackerel, egg yolk, cod liver oil, 

Milk, cheese, fish, beef, eggs,  fortifies cereals.

Lentils, wholemeal bread, wholewheat pasta, oats, berries, pears.

Liver, scrambled eggs, pepper, beetroot, oranges, pumpkin, 
tomatoes.

1. As we age are muscle is replaces with fat, so the body needs less energy for maintenance.
2. Elderly adults must cut down on their energy intake- by cutting down on excess saturated fats will help avoid health risks like coronary 

heart disease., 
3. The sense of taste and smell change, which can affect enjoyment of food. Recipes needs to be adapted to make them appealing and 

interesting.
4. Elderly adults have similar nutritional requirements to younger adults, but they must make sure they get enough
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Your cardiovascular system consists of your heart and blood vessels.
Coronary heart disease (CHD) is when the coronary arteries which supply the heart with blood full of 
oxygen are narrowed, because the are filled with fatty deposits.

• Eating lots of saturated fats.
• Being physically inactive-as 

exercise keeps the heart healthy
• Smoking- damaged the lining of 

the arteries and reduces the 
oxygen in the blood.

• High bold pressure.

Causes

• Blood cannot pass through your blood vessels efficiently, 
which can cause a squeezing pain in your chest, this is 
called Angina and other areas of your body.

• Bloods clots can form which suddenly block blood flow to 
the heart muscle, then the heart doesn’t get enough 
oxygen, which can cause a heart attack.

Health problems

• Blood pressure is how much 
pressure the bloods puts against 
the walls of your arteries 



Engineering Year 11
Learning aim B. Understand the requirements of task Term 4

BIG 
QUESTIONS

How will I 
disassemble an 

engineering 
product?

How Will I record 
my findings?

What research do 
I need to do?

What is a Design 
Specification?

What is quality 
control? 

Overarching BIG QUESTION

Through a series of investigations 
pupils will disassemble an 
engineering product, describe the 
main components and produce a 
product design specification.  

64



Homework Links

BBC Bitesize

Teams

Key Vocabulary

• Multi tool

• Risk assessment

• 10 Component Parts

• Allen Keys

• Screwdrivers

• Hex Socket Wrenches

• Socket Extension rod

• Solid Wrench 
(Spanner)

• Nuts and Bolts

• Washers

• Hex Socket holder

• Casing

• Sheet Metal Spacer

•
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Individual pupil activities will include prior learning from learning 
aim A 
• Disassemble a multi tool
• Taking photos for evidence and course work
• prepare a plan for the safe making of a reproduction of a 

component for the product previously dismantled.
• Prepare a list of the tools and materials needed to make the 

component
• Conduct a risk assessment
• Make the component
• Perform quality inspection of the component.

Screwdrivers

Hex Socket Wrenches

Solid Wrench (Spanner) Nuts & Bolts

Washers

Allen keys


