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English
Power and Conflict Poetry 

BIG QUESTIONS

For all poems the 
student will need to 
answer these two big 
questions:

Question 1

How does [poet’s 
name] present 
power/conflict through 
their choice of 
language, structure 
and form in [poem]?

Question 2

What is [insert poem] 
about?
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Ozymandias

Percy Shelley

Context

• Shelley wrote at a time of        

great interest in classical antiquity: 

the poem was written in 1817, 

inspired by a new British Museum 

statue of a Pharaoh (King) from 

Ancient Egypt

• Shelley was a revolutionary and 

believed in the overthrow of the 

British ruling class

• Shelley was a Romantic poet

Summary

An unnamed narrator recounts his 

conversation with a traveller from an 

‘antique land’, who tells him about a 

broken statute of Ozymandias in the 

desert. Ozymandias had been a great 

ruler, the ‘king of kings,’ but now only 

this statue remains. The poem 

explores the idea that power doesn’t 

last forever, however strong it 

appears.

Key Quotations 

• ‘Boundless and bare’ – plosives 

mock the ruin of a once mighty 

statue

• Semantic field of decay –

‘wrinkled’, ‘shattered’, ‘lifeless’, 

‘wreck’

• Sibilance to emphasise nature’s 

power – ‘sands stretch far away’

• ‘Nothing beside remains’ –

followed by caesura to mimic the 

isolation of the ruined statue

London 

William Blake

Context

• Poem written in the 1790s

• May be in part a reaction to the 

Industrial Revolution (from 1760) 

which caused migration into 

London, overcrowding, and 

exploitation of a new labouring 

class.

• Blake was critical of the abuse of 

power by those in authority, 

including the monarchy (‘blood 

down palace walls’)

• Blake was a Romantic poet

Summary

An unnamed narrator (perhaps Blake 

himself) walks through streets in a 

poor area of 18th century London. He 

describes the misery he sees, 

highlighting how London is controlled 

by private individuals – ‘chartered’ –

and that the most vulnerable in society 

are miserable and suffering.

Key Quotations

• Repetition of ‘chartered’ –

meaning owned privately

• Focus on the poor in society: 

‘chimney-sweepers cry’; 

‘hapless soldier’; ‘youthful 

harlot’; ‘new-born infant’

• ‘Mind-forged manacles’ –

metaphorical chains that hold 

vulnerable people back

• ‘Marriage hearse’ – metaphor 

suggesting a marriage can be a 

poverty trap for young women

Prelude 

William Wordsworth

Context

• Wordsworth was a Romantic    

poet, and was also critical of the 

Industrial Revolution, which he 

saw as deadening the human 

spirit.

• Wordsworth was also Poet 

Laureate, so his work has national 

significance 

• Poem is an extract from a book-

length autobiographical work about 

Wordsworth growing up.

Summary

The poem describes Wordsworth’s 

experience of taking a rowing boat out 

at night. He feels elated and powerful 

until he realises there are mountains 

surrounding him, at which point he 

becomes overwhelms, rows back, and 

remains troubled for days afterwards. 

The poem describes the beauty and 

terror of nature’s power

Key Quotations

• Personification of nature 

throughout: ‘a huge peak, black 

and huge…upreared its head’; 

‘like a living thing…strode after 

me’.

• Oxymoron ‘troubled pleasure’ –

nature is both impressive and 

terrifying

• Semantic field of light –

‘glittering’, ‘stars’

• Ends with ‘trouble to my dreams’, 

indicating the lasting effects

Power: i) the ability to affect others or events ii) a force exerted on others
Conflict: a serious disagreement or argument, often long, such as a war
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My Last Duchess 

Robert Browning

Context

• Browning published the poem 

in 1842.

• Browning’s poetry often 

explores the unfairness of 

women’s lives and the violence 

they experience at the hands 

of men.

• Browning was fascinated by 

the Italian Renaissance

• Focus on the painting reflects 

general Victorian interest in 

Renaissance culture

Summary

The poem is a dramatic 

monologue from the viewpoint of 

the 16th Century Duke of Ferrara 

speaking to a messenger from a 

count to arrange his next 

marriage. Ferrara mentions a 

painting of his last Duchess whom 

he appears to have had murdered 

in jealous rage.

Key Quotations

• Possessive pronouns – ‘my

last Duchess’

• Archaic language – ‘durst; 

will’t; to place the poem in a 

particular context

• Objectification of the Duchess 

‘such a one’

• Arrogance of Ferrara – ‘my 

gift of a hundred years old 

name’; ‘I choose/Never to 

stoop’ 

• ‘her looks went everywhere’ 

– Ferrara’s paranoia of his 

wife’s infidelity or refusal to 

treat him as special.

Charge of the Light Brigade 

Alfred Lord Tennyson

Context

• The poem describes an 

historic battle during the 

Crimean War (1853-56)

• Tennyson was Poet Laureate 

at the time of the charge; 

poem was written for a 

national audience to 

commemorate the event, and 

was published in newspapers

• Tennyson’s propaganda 

turned a military disaster into a 

cause for patriotic celebration 

Summary

Tennyson describes a famous 

event in The Crimean War where 

Britain and France fought against 

Russia. The ‘noble six hundred’ 

cavalrymen of the ‘Light Brigade’ 

fulfilled a mistaken order to 

‘charge for the guns’ of the enemy 

through a valley, with devastating 

consequences.

Key Quotations

• Personification of death to 

represent danger: ‘mouth of 

Hell’, ‘valley of Death’, ‘jaws 

of Death’

• Sounds of conflict mimicked 

with onomatopoeia ‘volley’d’; 

‘flashed’ ‘half a league, half 

a league’

• Alliteration brings pace and 

drama ‘storm’d at with shot 

and shell’

• Rhetorical q.: ‘when can their 

glory fade?’

• Imperative ordering the reader: 

‘Honour the charge they 

made’

Exposure 

Wilfred Owen

Context

• Owen fought and died in 

WW1, and is perhaps the 

most prominent WW1 poet in 

the popular imagination

• Poems were the only forum 

that soldiers effectively had 

to voice criticism

• Poem unique in the 

anthology as a personal 

recollection of conflict

Summary

Owen describes a night in the 

trenches of WW1, waiting for the 

enemy to attack, commenting 

that the real enemy is in fact the 

weather. It also references the 

boredom of trench warfare, with 

long periods of inactivity – ‘But 

nothing happens’.

Key Quotations

• ‘Merciless iced east winds 

that knive us’ –

personification of nature as 

the enemy

• Inclusive use of ‘we’ shows 

that Owen is writing from the 

perspective of a group

• Tactile imagery and 

premonitions of death – ‘pale 

flakes with fingering 

stealth’

• Visual imagery: ‘twitching 

agonies of men’

• ‘Love of God seems dying’ 

– faith removed

Bayonet Charge 

Ted Hughes

Context

• Hughes was Poet Laureate; 

Hughes wrote at a time when 

society was very critical of how 

soldiers were treated in WW1

• ‘Bayonet Charge’ relates the 

experience of a soldier ‘going 

over the top’: charging across 

no man’s land to attack the 

enemy trenches.

Summary

A nervous, inexperienced soldier 

experiences a fright response to 

the extreme terror of going over 

the top. He is jolted into action by 

seeing a hare on fire in front of 

him. He hurls himself into a 

personal battle for survival, with 

the personal and political reasons 

for fighting no longer mattering to 

him.

Key Quotations

• Verbs of physical difficulty in 

the first stanza – ‘stumbling’, 

‘lugged’

• Auditory imagery ‘bullets 

smacking’

• Nature as a victim ‘belly out 

of the air’

• Patriotism personified and 

weakened – ‘patriotic 

tear…sweating like molten 

iron’; ‘king, 

honour…dropped like 

luxuries’

• Indecision shown in the simile 

‘foot hung like/Statuary’

Storm on the Island 

Seamus Heaney

Context

• Heaney was an Irish poet; 

letters in the title of the poem 

spell out STORMONT, the 

Irish assembly, where the 

representatives of the two 

opposing communities of 

Northern Ireland meet. This 

seems to be a reference to 

conflict in Northern Ireland 

known as ‘The Troubles.

Summary

Heaney describes the 

experience of a community on 

an unnamed island battling the 

onslaught of the weather.

The weather is presented as a 

military enemy.

Key Quotations

• Inclusive use of ‘we’ 

throughout

• Plosives ‘blows full blast’

• Personification and personal 

effects of conflict ‘pummels 

your house’

• Martial language: ‘we are 

bombarded by the empty 

air’

• Oxymoron: ‘exploding 

comfortably’



BIG QUESTIONS

For all of poems the 
student will need to 
answer these two big 
questions:

Question 1

How does [poet’s 
name] present 
power/conflict through 
their choice of 
language, structure 
and form in [poem]?

Question 2

What is [insert poem] 
about?

Emigree

Carol Rumens

Context

• Emigrée refers to a specifically female 

person who has left one country to live 

in another.

• Context of modern refugee crises and 

mass migrations in the Middle East 

and Africa caused by war and 

extremism.

• Relationship between migration and 

language – the narrator ‘carried here’ 

a ‘child’s vocabulary’ is now banned

Summary

Rumens writes an imagined 1st person 

narrative of an ‘emigrée’ recollecting her 

childhood memories growing up in her 

country of birth. It appears that war and 

perhaps a group such as Islamic State 

have taken over, creating an oppressive 

environment. The narrator switches 

between fond memories and imagining 

what the country is like now.

Key Quotations

• Opening is almost like a fairy-tale –

’there was once a country’

• Contrasts of light and darkness: 

country is always associated with 

‘sunlight’, the oppressors with 

darkness

• ‘Branded’ –metaphor suggests the 

hold the country has over the emigrée

in painful

• Personification of the country ‘I comb 

its hair and love its shining eyes’

Poppies 

Jane Weir

Context

• Commissioned by Carol Ann Duffy in 

2009 for a set of poems to be 

published in The Guardian, giving 

women a voice about conflict 

• Poem references Armistice Sunday, 

when memorials are held to 

remember the war dead and poppies 

are worn.

• Weir said she had Susan Owen –

the mother of Wilfrid Owen 

(Exposure) – in mind when she wrote 

the poem.

Summary

1st person narration of a mother’s 

experience of her son going to war. The 

poem relates her tending to his uniform 

as he leaves, and remembering the boy 

he was. After he has gone she walks to a 

graveyard and touches the names on the 

war memorial.

Key Quotations

• ‘Plosives, martial language and 

metaphors– ‘blockade/of yellow 

bias binding around your blazer’

• Semantic pattern of damage –

‘spasms’, ‘grazed’, ‘bandaged’

• ‘Steeled the softening’ – sibilance 

• ‘Playground voice’ – metaphor for 

youth

Remains 

Simon Armitage

Context

• Armitage is a contemporary British poet 

who interviewed war veterans about their 

experiences.

• British soldiers faced impossible 

situations in conflicts in Iraq and 

Afghanistan, with enemy soldiers hiding 

amongst civilians

• PTSD for veterans is a current issue

Summary

Armitage recounts the experience of an

unnamed soldier ‘sent out/to tackle looters’. 

‘All three of us open fire’ and kill a looter, but 

it wasn’t the ‘end of story’ – the narrator is 

haunted by guilt about what occurred and 

uses alcohol and drugs to deal with what he 

has experienced.

Key Quotations

• Inclusive use of ‘we’

• Impersonal language to avoid implicated 

colleagues ‘somebody else’

• Disdainful language – ‘carted off’; 

‘tosses his guts’; ‘this looter’

• Alliteration and metaphor ‘he’s here in 

my head’ shows how the narrator can’t 

get rid of his guilt

• ‘His bloody life in my bloody hands’ –

the phrase ‘blood on my hands’ suggests 

responsibility. Repetition of ‘bloody’ 

suggests the vivid nature of the images 

stuck in the soldier’s mind.

English
Power and Conflict Poetry 

Power: i) the ability to affect others or events ii) a force exerted on others
Conflict: a serious disagreement or argument, often long, such as a war
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War Photographer Carol Ann 

Duffy

Context

• Poet Laureate

• Relates the experiences of 

photographers such as Don 

McCullin. The photograph 

mentioned (‘running children in 

nightmare heat’) sounds like 

his Vietnam pictures.         

• References to modern conflicts 

all over the world, showing war 

is widespread 

Summary

Duffy describes a war 

photographer, ‘finally alone’, 

developing his pictures in the 

aftermath of visiting a conflict 

zone. The photographer finds the 

pictures difficult to look at, and his 

trembling hand suggests he 

suffers from PTSD. He is upset 

and defeated by the lack of 

response from public who see his 

pictures. Photographs taken on 

film (not digital) require a 

darkroom to develop, using 

chemicals to fix the image. 

Key Quotations

• ‘Spools of suffering’ the 

alliteration highlights the 

metaphor, which shows the 

connection between the 

pictures and pain. 

• Colour imagery – ‘red’ light 

‘softly glows’ suggests he is 

in an intimate, perhaps 

religious space

• The metaphor ‘half-formed 

ghost’ suggests he is haunted 

by what he has seen.

Kamikaze  

Beatrice Garland

Context

• Japanese kamikaze pilots 

were sent on suicide missions 

during WW2 to crash their 

planes into enemy targets, 

normally ships.

• Being honourable is a massive 

part of Japanese culture, and 

the shame of behaving 

dishonourably can lead to 

being disowned.

Summary

The daughter of a kamikaze pilot 

explains how her father, unlike 

most of his comrades, turned back 

from the target and came home. 

The pilot faced immediate 

rejection from his wife and, in 

time, his children. She wonders 

whether he wished he had chosen 

to die that day as opposed to the 

‘death’ of his life afterwards.

Key Quotations

• ‘Embarked at sunrise’ –

sense of hope; reference to 

Japanese battle flag too

• ‘One-way/journey into 

history’ – suicide mission, 

pilot wasn’t supposed to return

• ‘Cairns’ – reference to death, 

may make the pilot reconsider

• ‘Translucent sea’ – adjective 

could also mean the pilot looks 

into himself

Checking Out Me History 

John Agard

Context

• Agard is from Guyana, which 

used to be controlled by Great 

Britain. This meant that 

schoolchildren were taught 

about British figures from 

history.

• Agard’s poems normally deal 

with issues of race and identity

• Poem is written in Agard’s

Guyanese dialect. (‘dem tell 

me’)

Summary

Agard vents his frustration at not 

having been taught ‘me own 

history’. Instead, he was taught 

about British history (‘1066 and all 

dat’) and culture. He feels 

‘blind[ed] to me own identity’ 

because he doesn’t understand 

his background. Agard references 

figures from black history to make 

his point. The poem is triumphant 

in tone, as the narrator finishes by 

claiming his own history for 

himself.

Key Quotations

• Metaphor of being wounded 

without his own history 

‘bandage’; ‘blind’

• Opening anaphora of ‘Dem 

tell me’ – history is being ‘told’ 

by the faceless ‘dem’

• Adverb ‘never’ is repeated 

throughout – there was no 

place for black history in 

Agard’s education

• Toussaint L’Overture as a 

metaphorical ‘thorn’

Tissue 

Imtiaz Dharker

Context

• Dharker is from Pakistan; her 

poems normally deal with 

issues of identity or the search 

for meaning in everyday life

• References to borders and the 

Koran influenced by issues in 

Pakistan

• Tissue refers to paper and also 

to human (muscle) tissue.

Summary

Dharker reflects on the inherent 

power of paper: something that 

seems so flimsy has significance 

for families, countries and in 

everyday life. Paper is also an 

extended metaphor for life –

fragile yet powerful. The message 

might be that if the borders and 

institutions of world countries were 

as fragile as paper or treated with 

more tenderness, then the world 

would be a happier place.

Key Quotations

• Tactile imagery reinforces 

status of paper – ‘thinned’, 

‘smoothed’, ‘stroked’

• ‘this/is what could alter 

things’ – paper has the power 

to change

• Weakness personified – ‘they 

fall away’

• Extended metaphor of ‘tissue’ 

as human – ‘turned into your 

skin’; ‘living tissue’

• Possibilities – ‘if buildings were 

paper’

6
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Literacy

Homophones: words that sound the same but have different 
meanings

1. Their - means it belongs to them. E.g. I ate their sweets. 

2. They’re - short for they are. E.g.  They are going to be cross.

3. There - refers to a place.  E. g. I'm going to hide over there. 

4. Your – refers to something that belongs to you. E.g. Your bag.

5. You’re – contraction of ‘you are.’ E.g. You’re going to win.

Sentence Structures

1. Independent Clause: A clause that can stand alone as a sentence. E.g. The cat sat on the mat. 

Contains a subject and a verb. 

2. Subordinate Clause: A clause that depends on an independent clause to make sense. E.g. Without 

turning around, the cat sat on the mat.  

3. Simple Sentence: Contains just one clause (subject + verb) E.g. Tom went to the shops.

4. Compound Sentence: Independent Clause + Conjunction (FANBOYS) + Independent Clause (For, And, 

Nor, But, Yet, So)  E.g. Tom went to the shops and he bought some bread.

5. Complex Sentence: Contains one main clause and one or more subordinate clause/s. E.g. Although it 

looked difficult, they still pushed on with the challenge.

6. Exclamatory: A sentence that shows great emotions. E.g. I am appalled by your behaviour!

7. Imperative: A sentence that gives commands. E.g. Get out! 

8. Interrogative: A sentence that asks a question (not rhetorical questions). E.g. How much is that?

9. Declarative: A sentence that makes a declaration. E.g. She sells sea-shells.

Sentence Openers
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Punctuation
• Full stops: remember to use a full stop at the end of every sentence.

• Capital Letters : make sure every name of something has a capital letter. E.g. 
California has a capital letter. Also, make sure every new sentence starts with a capital 
letter.

• Apostrophes: you can use apostrophes to connect certain words together. E.g. It is = 
It’s OR to express belonging or property = John’s phone

• Exclamation marks: used to end a sentence to show a strong feeling of emotion like 
surprise, anger, or shock. E.g. I’m so frightened!

• Ellipses: used to show an omission of words, a pause in thought or to create suspense. 
E.g. Suddenly, there it was … his worst nightmare.

• Colons: used to precede lists or explanations. E.g. I went to the store and bought a lot 
of fruit: peaches, apples, oranges and pears. Sarah wrote a story: The Hungry Fish.

• Semi Colons: used to join two related independent clauses. E.g. We made too many 
mistakes; we lost the game. Also, use a semi-colon instead of a comma, usually in a 

list. E.g. You will need many backpacking items: a sleeping bag; torch ; tent ; and 
pillow.

• Hyphens: you can use hyphens for a number of reasons.
- To separate sentences with added information e.g. I enjoy English – as well as Maths.
- To indicate periods of time. E.g. 2000-2006.
- To form hyphenated words. E.g. self-respect.
- To create emphasis. E.g. Mum loves seafood – she absolutely adores seafood.

• Brackets: use brackets to indicate added information.  The sentence should still make 
sense when removed. E.g. I did my homework, (it took me twenty minutes) and 
brought it in early. 

The 7 Main Commas Rules

1.) Use a comma before a conjunction, (and, but, nor, yet, 
or, so), to connect two independent clauses.
E.g. I had an English test last night, so I revised.

2.) Use a comma to set off an opening phrase.
E.g. As such, I feel there is much I can learn.

3.) Use a comma when using quotes to separate the quote 
from the rest of the sentence.
E.g. Like Bob Johnson said, “It’s a great day for hockey”.

4.) Use a comma to separate adjectives in a descriptive list.
E.g. The pizza was hot, delicious and freshly cooked.

5.) Use a comma to separate three or more things in a 
series.
E.g. Of Charles Dickens’ novels, I have read “A Christmas Carol”, 
“Oliver Twist”, and “Great Expectations”.

6.) Use a comma with phrases that present a contrast.
E.g. Learning about Hemingway can be highly advantageous for 
students, not only in their secondary school studies, but also in 
their future careers.

7.) Use a comma to set off a parenthetical element (added 
information that can be taken out without changing the 
meaning of the sentence).
E.g. Now, many years after their time, we as a country are faced 
at the starting ground where these men once were.



Mathematics Year: GCSE F/H
Recall Knowledge Term: 1-6

Look

Read the specific 
part of the 
Knowledge 

Organiser (KO) that 
you need to learn. 

Cover

Cover the KO. 

Write

Write out everything 
you can remember 
from the specific 
part of the KO in 

your book. 

Check

Check that you have 
all the content 

needed and it is 
correct. For any 
content that is 

missing or incorrect, 
use a different 

colour pen to add in 
the correct 
knowledge.   

Repeat

Set Notation
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Mathematics Year: 10F
Ch11 Ratio & Proportion Term: 3

BIG QUESTIONS

How can I use 
ratio 

knowledge to 
solve practical, 

real-life 
problems?

How does 
understanding 

proportion 
help us to solve 

problems?

Best Buys - To calculate a value for a single item we use the
unitary method. 

When working with best value in monetary terms we use:

𝑃𝑟𝑖𝑐𝑒 𝑝𝑒𝑟 𝑢𝑛𝑖𝑡 =
𝑝𝑟𝑖𝑐𝑒

𝑞𝑢𝑎𝑛𝑡𝑖𝑡𝑦

In recipe terms we use:     𝑊𝑒𝑖𝑔ℎ𝑡 𝑝𝑒𝑟 𝑢𝑛𝑖𝑡 =
𝑤𝑒𝑖𝑔ℎ𝑡

𝑞𝑢𝑎𝑛𝑡𝑖𝑡𝑦

Box A has 8 fish fingers costing £1.40.
Box B has 20 fish fingers costing £ 3.40.
Which box is the better value?

𝐴 =
£1.40

8
= £0.175

𝐵 =
£3.40

20
= £0.17

Therefore Box B 
is better value as 

each fish finger 
costs less.

Key Words

Ratio: Relationship 
between two numbers.

Simplify: Divide both parts 
of a ratio by the same 
number.

Equivalent: Equal in value.
Convert: Change from one 
form to another.

Scale:  The ratio of the 
length in a drawing to the 
length of the real thing.

Proportion: A name we 
give to a statement that 
two ratios are equal.

Exchange rate: The value 
of one currency for the 
purpose of conversion to 
another.

Simplify    60 : 40 : 100

6 : 4 : 10

3 : 2 : 5

÷ 10

÷ 2

This could have 
been done in one 
step by dividing 

by 20.

Write 2: 5 in the form 1 : n

2 : 5

1 : 2.5

÷ 2÷ 2

Share £45 in
the ratio 2 : 7

5

5 5

5

5

5

5

5

5

=10

=35

2 : 7

£10 : £35

Joy and Martin share money in the 
ratio 2 : 5.  Martin gets £18 more 
than Joy.  How much do they each 
get?

45  9 = 5

2 : 5

18  3 = 6

6

6

6

6

6

6

6

=12 =30

£12 : £30

Ratio

329-341, 
707-708, 
839-842, 
864-871
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Homework Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/
contents

bbc.co.uk/bitesize/s
ubjects

Key Vocabulary

Ratio

Proportion

Unitary

Direct

Inverse

Simplest

Factor

HCF

Simplify

Proportion

Key Concept

Variables are directly proportional when  the 
ratio is constant between the quantities  As one 
quantity increases, the other increases. 

Variables are inversely proportional when one 
quantity increases in proportion to the other 
decreasing.

Key Concept

Proportion states that 
two fractions or ratios 

are equivalent.

𝟒

𝟔
=
𝟐

𝟑

𝟒: 𝟐 = 𝟐: 𝟏

=

Direct Proportion Examples

a:b = 4:5 and b:c = 6:7  Find 
a:b:c.

a  :   b  :  c
4  :  5

6  :  7
24 : 30 : 35 

×6
× 5

The LCM 
of 5 and 
6 is 30

Cake recipe for 6 people.
3 eggs

300g flour
150g sugar

What would you need for 8 
people? 

6 2 8

eggs 3 1 4

flour 300g 100g 400g

sugar 150g 50g 200g

÷ 3 4

Inverse proportion:

A 10 20 14 R 28

B 14 P 10 70 5

×2

÷2

P = 7

×5

÷5

R = 2

It takes 2 painters 7 days to 
paint a house. How many 
days does it take 1 painter to 
paint the same house? 11



Mathematics Year: 10H
Ch10 Probability & Ch12 Similarity and Congruence Term: 3

BIG QUESTIONS

How do I describe and 
calculate probability 

for events?

How can we use 
diagrams to help us 

solve probability 
problems?

How do congruence 
and similarity differ?

How does the scale 
factor affect the area 
and volume of similar 

shapes?

Combined events
If we know the probability of two events, we can calculate the 
probabilities of both events happening by multiplying the 
probabilities. 

A fair dice is rolled then a fair coin is flipped. What is the 
probability we will get a 3 and heads?
The probability of a 3 is 1/6.    The probability of heads is ½.
To find the probability of 3H, we multiply these fractions: 

1/6 x ½ = 1/12.

Two way tables are used to tabulate a number of pieces of information.  

Probabilities can be written as a fraction, decimal or a percentage however we often 
work with fractions. You do not need to simplify your fractions in probabilities.

Estimating the number of times an event will occur       Probability × no. of trials

Independent events are events which do not affect one another.

Dependent events affect one another's probabilities. This is known as conditional 
probability.

Mutually exclusive - Two events are mutually exclusive if they can’t happen at the 
same time.

Mutually exclusive
If you need the probability of  mutually exclusive events, you 
can add the probabilities.

What is the probability of picking an ace or a red jack from a 
pack of cards?
P(ace) = 4/52 as there are 4 aces.
P(red jack) = 2/52 as there are 4 jacks but only two are red.
P(ace or red jack) = 4/52 + 2/52 = 6/52

608-621

680-682, 684-690

361-362, 364-367, 
389-390

353, 422-424
372-388, 391

Probability
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Homework Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/
contents

bbc.co.uk/bitesize/s
ubjects

Key Vocabulary 

Independent

Mutually exclusive

Conditional 
probability

Combined events

Tree diagrams

Venn diagrams

Experimental 
probability

Theoretical 
probability 

Tree diagrams
• Tree diagrams are a visual way 

of representing and calculating 
probability.

• Each branch represents an 
outcome, with the probability 
of that outcome next to it.

• Be careful, if you are given a 
question where things are 
picked but not replaced, then 
the probability will change for 
the second outcome as there 
will be a different amount of 
things to pick from.

Probability Diagrams
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BIG QUESTIONS

Homework Links 

Hegarty Maths

MathsGenie.co.uk/GC
SE

Corbettmaths.com/co
ntents

bbc.co.uk/bitesize/su
bjects

Key Vocabulary

Congruent

Similar

Scale factor

Linear

Similarity 
and 

Congruence
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Biology – B4: Bioenergetics Knowledge Organiser  

Key term/question Definition/answer 

1. Nucleus Contains DNA that controls cellular activity 

2. Cytoplasm Site of chemical reactions

3. Cell membrane Semi-permeable and controls what enters and exits the cell

4. Mitochondria Site of aerobic respiration which releases energy for the cell 

5. Ribosomes Site of protein synthesis 

6. Cell wall Supports and strengthens the cell 

7. Vacuole Contains cell sap to keep the cell turgid 

8. Chloroplasts Site of photosynthesis

9. Flagellum on algae Tail like structure which helps algae move to light 

10. Function of epidermal tissue Waxy cuticle to prevent water loss by evaporation

11. Function of upper epidermis tissue Transparent to let light pass through 

12. Function of palisade mesophyll tissue Contains many chloroplasts for photosynthesis

13. Function of spongy mesophyll tissue Contains air spaces to allow gases to diffuse in and out of cells 

14. Guard cells Controls the opening and closing of the stomata 

15. Stomata Holes underneath the leaf which allow carbon dioxide to diffuse in and oxygen to diffuse out

B) Photosynthesis 

A) Plant cell and leaf structure Key term/question Definition/answer 

16. Photosynthesis Plants using light energy to convert carbon dioxide 
and water into glucose and oxygen 

17. Word equation for 
photosynthesis 

Light 

Carbon dioxide + water ---------> glucose + oxygen 

18. Symbol equation for 
photosynthesis

Light 
6CO2 + 6H2O ---------->  C6H12O6 + 6O2

19. What type of reaction is 
photosynthesis?

Endothermic (energy is transferred from the 
environment to the chloroplasts by light)

20. Uses of glucose by plants 
(3)

1. Respiration 2. Makes cellulose 3. makes amino acids 
for protein synthesis

21. Glucose + Nitrate ions = Amino acids

22. What plants convert 
glucose into for storage (2)

1. Starch  2. Lipids

23. Why does glucose need 
to be stored as starch?

Glucose is soluble and starch is insoluble 

24. Osmosis Movement of water from a high concentration to low 
concentration across a semi-permeable membrane. 

25. Turgid Water enters the cell and cell becomes swollen

Leaf structure 

Movement of water across the cell membrane
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Method for investigating the rate of photosynthesis
1. Secure a boiling tube to a clamp and add sodium hydrogen carbonate solution.
2. Add to the boiling tube a piece of pond weed.
3. Using a meter ruler, place the boiling tube 10 cm away from a lamp.
4. Turn on lamp and wait 5 minutes to allow the pond weed to start photosynthesising.
5. Using the stopwatch count how many oxygen bubbles are produced in 60 seconds.
6. Repeat the count two more time and calculate the mean. 
7. Repeat steps 1 to 6 by moving the boiling tube further away from the lamp by 10 cm each time until 

reaching a distance of 60 cm.

Key term/question Definition/answer 

26. What plant is used when investigating the 
rate of photosynthesis?

Pondweed

27. What is the independent variable when 
investigating the rate of photosynthesis?

Light intensity

28. What is the Dependent variable when 
investigating the rate of photosynthesis?

The number of bubbles in 60 seconds 

29. What are the control variables when 
investigating the rate of photosynthesis? (4)

1. Carbon dioxide concentration 2. Temperature 3. Light 
colour 4. Same type of pondweed

30. What happens as light intensity increases? The number of bubbles will increase.

31. Why is sodium hydrogen carbonate solution 
added to the boiling tube?

To control the concentration of carbon dioxide

32. Why is an LED bulb used? Releases very little heat energy 

33. How  to improve the experiment Use a gas syringe to collect the volume of gas produced

34. Rate of photosynthesis = Number of bubbles ÷ time 

Biology 4: Required practical 5 – Investigating the Rate of Photosynthesis C) Limiting factors of photosynthesis 

HIGHER TIER
Key term/question Definition/answer 

35. Inverse square law As the distance increases, light intensity decreases

36. What is the relationship between 
distance and light intensity?

Inversely proportional 

37. Proportional symbol ∝

38. Inverse square law equation Light intensity = ∝ 1 ÷ distance2

39. How is temperature controlled in 
greenhouses?

Greenhouses help traps the sun’s radiation as heat inside the 
greenhouse

40. How is carbon dioxide controlled in 
greenhouses?

Paraffin heaters are used because when paraffin combusts 
carbon dioxide is made as a by-product 

41. How is light controlled in greenhouse Artificial lighting ensures that plants can photosynthesise even 
during cloudy days or during the night

42. How do greenhouses improve the general 
health of plants?

Encloses the plant to keep the plants free from pests and 
diseases 

43. Why do farmers use fertilisers? Provides the plants with minerals needed for healthy growth 

44. How do farmers make a profit when 
greenhouse costs money?

The farmer supplies the optimum level of heat, light, carbon 
dioxide and fertilsers to rapidly increase crop yield 

Photosynthesis is controlled by an enzyme. As the temperature increases so 
does the rate of photosynthesis, up until a certain point. If the temperature 
gets too high, then the enzyme will be denatured and the rate of reaction 
will decrease. 

As light intensity increases so does the rate of photosynthesis, until carbon 
dioxide or temperature becomes the limiting factor (when the graph curve 
flattens).

As carbon dioxide concentration increases so does the rate of 
photosynthesis, until temperature or light intensity becomes the limiting 
factor (when the graph curve flattens) 
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Temperature  (oC) 

Carbon dioxide % level 

Light intensity 

45 oC

= Limiting Factor
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Key term/question Definition/answer 

45. What is respiration? Process of transferring energy from glucose 

46. What type of reaction is respiration? Exothermic (energy is transferred to the environment)

47. What is an enzyme? Biological catalyst 

48. What do organisms use energy for? (3) 1. To build larger molecules 2. muscle contraction 3. to maintain body temperature 

49. How is anaerobic respiration different to 
aerobic respiration?

Anaerobic occurs without oxygen

50. Why does anaerobic provide less energy 
than aerobic respiration?

Glucose is not fully oxidised

51. What is anaerobic respiration in yeast cells? Fermentation

52. What happens to muscles during vigorous 
exercise?

The muscles fatigue 

(HIGHER TIER)
53. Oxygen debt 

The extra oxygen your body needs after exercise to react with the build up of lactic 
acid and to remove it from cells

54. What is metabolism? Sum of all chemical reactions in the body

II) Respiration reactions

Reaction Reactants Products

Aerobic 
respiration

Glucose and  
Oxygen

Carbon Dioxide + 
Water

Anaerobic 
respiration

Glucose Lactic acid

Fermentation Glucose Ethanol + Carbon 
Dioxide

III) DIFFERENCES BETWEEN AEROBIC AND ANAEROBIC RESPIRATION

Aerobic respiration Anaerobic respiration 

60. Is oxygen needed? Yes No

61. Where it happens? Mitochondria Cytoplasm 

62. What products are 
made?

Carbon dioxide and 
water 

1. Lactic acid (in 
muscles)
2.Carbon dioxide and 
ethanol (in plants and 
yeast)

63. How much energy 
is transferred? 

A large amount A small amount

64. What activity is it 
used for?

Endurance (e.g. long 
distance running)

Strength and power 
(e.g. sprinting)

I) RESPONSES TO EXERCISE

Response Benefit 

55. Heart rate increases (2) 1. Increases the blood flow to muscles and supplies them with more oxygen and 
glucose 2. Increases the rate that carbon dioxide is removed from muscles

56. Breathing rate increases More oxygen enters your bloodstream

57. Breath volume increases More oxygen enters your bloodstream

58. Arteries to muscles dilate Arteries get wider to increases the blood flow to muscles and supply them with 
more oxygen and glucose.

59. Glycogen is converted to glucose Supplies muscle cells with more glucose

D) Respiration 
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Chemistry 2 (C2): Bonding and Structure Knowledge Organiser 

Key term/question Definition/answer 

1. Compound Two or more different elements chemically bonded 

2. Three subatomic particles Protons, neutrons and electrons 

3. Proton mass, charge and location (3) 1. Mass = 1   2. Charge = +1 (positive) 3. Location = nucleus 

4. Neutron mass, charge and location (3) 1. Mass = 1   2. Charge =  0 (neutral) 3. Location = nucleus 

5. Electron mass, charge and location (3) 1. Mass = 0   2. Charge = -1 (negative) 3. Location = shells 
that orbit the nucleus  

6. What is an ion? Atoms that have gained or lost electrons
7. How do metals form ions? Loose electrons

8. How do non-metals form ions? Gain electrons 

9. What ions do metals form? Positive ions, called cations 
10. What ions do non-metals form? Negative ions, called anions 
11. Group 1 metals ionic charge 1+ ion 
12. Group 2 metals ionic charge 2+ ion 
13. Group 6 non-metals ionic charge 2- ion
14. Group 7 non-metals ionic charge 1- ion 
15. What is ionic bonding? Metals react with non-metals. Metals give their electrons to 

non-metals to form a compound.
16. What structure do ionic compounds form? Giant ionic lattice 
17. Why do ionic compounds have high 
melting and boiling points?

There is a strong electrostatic force between ions. A large 
amount of energy is needed to overcome this force. 

18. Why do ionic compounds conduct 
electricity when liquid/molten?

Ions are free to move to carry electrical current

B) Covalent Bonding A) Ionic Bonding 

Dot and cross diagram Ball and stick model 3D model 

Key term/question Definition/answer 

19. What is covalent bonding? Reaction between non-metals. Electrons are shared.
20. Molecule A small group of atoms held together with covalent bonds.  

Not charged.
21. Examples of simple molecules Hydrogen (H2, ), Chlorine (Cl2), Hydrogen chloride (HCl), 

Methane (CH4), Water (H2O), Nitrogen (N2), Ammonia (NH3)

22. Why can’t simple molecules conduct 
electricity? 

Ions are not free to move 

23. Why do simple molecules have low 
melting and boiling points?

Forces of attraction between molecules are weak. A small 
amount of energy can overcome the forces. 

24. Polymer Very large covalent compounds with many repeating units.

Dot and cross diagram 

Ammonia (NH3) 

Displayed formula 3D models 

Short form of drawing polymers 

C) Covalent Bonding – Allotropes of Carbon – Diamond 

Key term/question Definition/answer 

25. Allotropes of carbon Diamond, graphite, graphene and fullerenes 

26. Carbon atoms bonds of diamond  Each carbon bonds covalently to 4 other carbon atoms

27. Properties of diamond (3)
1. Does not conduct electricity 2. High melting and boiling points   
3. Hard 

Structure of diamond Carbon atom

Ionic compound models

18



Chemistry 2 (C2): Bonding and Structure Knowledge Organiser 

D) Covalent bonding – Allotropes of Carbon – Graphite 

Key term/question Definition/answer 

28. Carbon atoms bonds of graphite Each carbon atom bonds covalently to 3 other carbon atoms 

29. Properties of graphite (2)
1. Conduct electricity 2. High melting and boiling points 3. soft and 

slippery 

Structure of graphite 

Graphite is arranged in layers with weak 
intermolecular forces between layers.

E) Covalent Bonding – Allotropes of Carbon – Graphene, Fullerene, Fullerene Nanotubes 

Carbon allotrope Structure Properties Uses

30. Graphene
A single layer of 
graphite.

Very strong. Has delocalised 
electrons so it is able to conduct 
electricity

Electronics

31. Fullerene 
(Buckminsterfullerene) 
(C60)

Hollow molecules of 
carbon, shaped in 
balls 

Very strong.  Hollow so can 
contain other chemicals within it

Drug delivery, catalysts, 
lubricants

31. Fullerene 
nanotubes

Tiny carbon cylinders 
Very strong, light and flexible. 
Has delocalised electrons so it is 
able to conduct electricity.

Drug delivery, electronics, 
strengthening material 

Structure of graphene Structure of 
Buckminsterfullerene

Structure of fullerene 
nanotubes 

F) Metallic Bonding 

Key term/question Definition/answer 

32. Why do metals have high melting 
points?

Strong electrostatic forces between the positive ions and 
delocalised electrons. Requires a large amount of energy to 
overcome.

33. Why are metals conductors? Have delocalised electrons, which are free to move and flow

34. Why are metals malleable?
The layers are able to slide over each other so the metal can be
bent and shaped.  

35. Alloy Mixture of two or more metals or a metal and another 
element.

36. Why are alloys harder than pure metals?
layers are distorted by the presence of other elements. This 
prevents the layers from being able to slide over each other

G) States of Matter  

Key term/question Definition/answer 

37. What is meant by particle? Any atom or molecule 

38. States of matter (3) 1. Solid 2. Liquid 3. Gas

39. Particle arrangement in a solid (3) 1. Strong forces of attraction hold the particles close together. 2.
Particles are in a fixed, regular arrangement. 3. Particles vibrate
about their fixed positions

40. Particle arrangement in a liquid (3) 1. Weaker forces of attraction between particles. 2. Particles are 
close together but can slide past each other to form irregular 
arrangements. 3. Particles move in random directions at low 
speeds.

41. Particle arrangement in a gas (2) 1. Almost no forces of attraction between the particles. 2.
Particles are free to move in random directions at high speeds.

Solid Liquid Gas 
Melting Evaporating 

Condensing Freezing 

Sublimating 

State changes 42. Solid symbol s

43. Liquid symbol l

44. Gas symbol g

45. Aqueous symbol aq 19



Chemistry 3: Quantitative Chemistry Knowledge Organiser 

Key term/question Definition/answer 

1. Law of conservation of mass During a chemical reaction, atoms are not created or 
destroyed, they are rearranged  

2. Mass of product = Mass of reactants 

3. Relative atomic mass (Ar) An average value of atomic mass that takes account of the 
abundance of the isotopes of the element

4. Relative formula mass (Mr) The sum of all the atomic masses of a compound

5. Percentage mass of compound 
formula

Percentage mass of compound = (Ar x number of atoms of 
that element ÷ Mr of the compound) x100

6. Reason for mass appearing to increase 
during a chemical reaction 

One of the reactants is a gas so the mass cannot be recorded 
before the reaction  

7. Reason for mass appearing to 
decrease during a chemical reaction 

One of the products is a gas which escapes into the 
atmosphere 

8. Concentration Ratio of solute in a solution
9. Formula for calculating concentration Concentration = mass of solute ÷ volume of solution 
10. Concentration unit g/dm3

11. Mass of solute unit g
12. Volume unit dm3

13. Decimetre3 (dm3) A measurement of volume.  Contains 1000cm3.

14. Uncertainty formula Uncertainty = range ÷ 2

FOUDATION TIER 

Key term/question Definition/answer 

15. Avogadro constant The number of particles in one mole of a substance, which is 
6.02 x 1023

16. Mole A measurement for the amount of a chemical. It is the mass (in 
grams) of 6.02 x 1023 (the Avogadro constant) atoms of an 
element.

17. Unit for mole mol
18. Number of moles formula Number of moles = mass ÷ relative formula mass 

19. Limiting reactions The reactant that is completely used up in a chemical 
reaction. It limits the amount of product formed.

20. Excess reactant The reactant that is not completely used up in a chemical 
reaction. There is some reactant left at the end.

HIGHER TIER 

Calculation                           Worked example 

21. Calculating relative   
formula mass (Mr)

Example: what is the relative formula mass of H2O. 
Relative atomic masses: H = 1, O = 16

• (2x1) + 16 = 18
• Mr  of H2O = 18

22. Calculating percentage 
mass 

Example: what is the percentage mass of magnesium in magnesium oxide, 
MgO. 
Relative atomic masses: Mg = 24, O = 16

• Percentage mass of compound = (Ar x number of atoms of that element 
÷ Mr of the compound) x100

• Relative formula mass of MgO = 24 + 16 = 40
• % mass of Mg = (24 ÷ 40) x 100
• % mass of Mg = 60 %

23. Calculating number of 
moles

Example : How many moles are there in 66 g of CO2? 
Relative atomic masses: C = 12, O =16

• Number of moles = mass ÷ relative formula mass 
• Relative formula mass of CO2 = 12 + (16 x 2) = 44
• Number of moles = 66 ÷ 44
• Number of moles = 1.5 mol 

24. Calculating 
concentration of a solution

Example: What is the concentration of a solution of hydrochloric acid which 
contains 100g of hydrochloric acid in 500cm3?

• Concentration = mass of solute ÷ volume of solution 
• Convert 500cm3 to dm3  = 500 ÷ 1000 = 0.5 dm3

• Concentration = 100 ÷ 0.5 
• Concentration = 200g/dm3

Calculations worked examples 
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Physics 2 (P2): Electricity Knowledge Organiser 

Key term/question Definition/answer 

1. Switch (open)

2. Switch (closed)

3. Cell

4. Battery 

5. Resistor

6. Variable resistor

7. Fuse 

8. Voltmeter 

9. Ammeter

10. Filament lamp 

11. Thermistor 

12. Diode 

13. Light emitting diode (LED)

14.  Light dependent resistor 
(LDR)

A) Circuit symbols B) Equations and units of measure for electricity 

Key term/question Definition/answer 

27. Subatomic particles (3) 1. Proton 2. Neutron 3. Electron 

28. Particles with negative charge Electrons

29. Particles with positive charge Protons

30. 6.24 x 1018 electrons is… One coulomb

31. Current Flow of charge (coulombs) per second

32. Equipment to measure current Ammeter (which is connect in series)

33. Potential difference (Voltage) The amount of energy carried by each coulomb

34. Equipment to measure potential 
difference

Voltmeter (which is connected in parallel)

35. Source of potential difference in a 
circuit 

Cell or battery

Key term/question Definition/answer 

36. Resistance Anything which reduces the 
flow of current

37. Example of an 
ohmic conductor (2)

1. Resistor 2. Wires

38. Relationship 
between current and 
resistance with an 
ohmic conductor

Directly Proportional 

39. Diode Ensures current flows in one 
direction

40. Light emitting 
diode (LED)

Light is emitted when current 
flows through it

41. I-V characteristic A graph of current against 
potential difference for a 
component 

42. Sketch the V-I 
graph for an ohmic
conductor (resistor)

43. Sketch the V-I 
graph for a filament 
bulb

44. Sketch the V-I 
graph for a diode

45. Light dependent 
resistor (LDR) function

As light increases, resistance 
decreases

46. Thermistor 
function

As temperature increases, 
resistance decreases 

Key term/question Definition/answer 

15. Formula linking current, charge 
flow and time

Charge = Current  x Time 
Q = It

16. Formula linking potential 
difference, current and resistance

Potential difference = Current  x Resistance 
V = IR

17. Formula linking power, current 
and potential difference

Power = Potential difference x Current
P = VI

18. Formula linking power, current 
and resistance

Power = (Current x Current) x Resistance 
P = I2 R

19. Formula linking energy 
transferred , power and time

Energy transferred = Power x time 
E = Pt

20. Formula linking energy 
transferred , charge flow and 
potential difference?

Energy transferred = charge x potential difference
E = QV

21. Unit of charge C= Coulombs

22. Unit of current A = Amperes (Coulombs per second)

23. Unit of potential difference V= Volts

24. Unit of resistance Ω = Ohms

25. Unit of energy J = Joules 
26. Unit of power W = Watts 

D) Resistance and I-V Characteristics 

C) Current and potential difference 
Potential 
difference 

Potential 
difference 

Potential 
difference 
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Physics 2 (P2): Electricity Knowledge Organiser 

Key term/question Definition/answer 

47. Series circuit 

48. Rule for current in series? Is the same

49. Rule for potential difference in 
series?

Shared between components 

50. Rule for resistance in series? Sum of the resistors 

E) Series circuits 

F) Parallel circuits 

Key term/question Definition/answer 

51. Parallel circuit 

52. Rule for current in parallel? Splits up 

53. Rule for potential difference in 
parallel?

Is the same 

54. Rule for resistance in parallel? Is less than the lowest resistor

Key term/question Definition/answer 

55. Direct current Current flows in one direction

56. Alternating current Current flows in both directions 

57. UK mains electricity frequency 50 Hz

58. UK mains electricity potential difference 230 V

59. Three core cables in appliances Live, neutral and earth wires

60. Live wire Brown – carries the alternating current from the supply

61. Neutral wire Blue – completes the circuit and carries current away 

62. Earth wire Yellow and Green – safety wire – stops the appliance 
becoming live

63. Why is the live wire dangerous? Live wire potential difference = 230 V. If touched will 
complete the circuit and current will flow through you, 
resulting in injury or death 

64. What is the National Grid? A system of cables and transformers linking power stations to 
consumers

65. What do step-up transformers do? Increase the Potential difference (which lowers the current)

66. What do step-down transformers do? Decrease the Potential difference for use by consumers

67. Why is the National Grid an efficient way of 
transferring energy?

Energy lost due to heating is minimised as high potential 
difference equals lower current

G) Domestic electricity 

Wires of a plug 
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Physic 2: Required practical 15 – Investigating how the length of a wire affects resistance  

Key term/question Definition/answer 

1. Independent variable Length of wire 

2. Dependent variable Resistance 

3. Control variable 1. Type of metal 2. Diameter of wire 3. Temperature 

4. Formula linking potential 
difference, current and resistance

Potential difference = Current  x Resistance 
V = IR

5. Relationship between length of 
wire and resistance 

Directly proportional 

6. Why does resistance increase as 
the length of wire increase? 

Electrons collide with metal ions more frequently 

7. How do we control the 
temperature?

1. Switch the power pack off between readings 2. Use a low 
potential difference 

8. Why do we not use a wire shorter 
than 10cm?

To prevent the wire from becoming too hot 

Method for measuring resistance of a wire
1. Ruler with a wire is attached in series.
2. Attach the ammeter in series. 
3. Attach the voltmeter in parallel to the wire. 
4. Attach two crocodile clips 100 cm apart on 

the wire. 
5. Turn on the powerpack at 4 V and measure 

the current and the potential difference.
6. Reduce the length of the wire by 10 cm and 

measure the current and potential difference 
again. 

7. Repeat step 6 until reaching the length of 10 
cm. 

8. For each length of wire use the equation 
resistance = potential difference ÷ current 

Circuit set up for measuring 
resistance of a wire 

Physic 2: Required practical 15 – Resistance in series and parallel circuits 

Key term/question Definition/answer 

9. Independent variable Number or resisters 

10. Dependent variable Resistance 

11. Control variable Identical resistors 

12. Rule for resistance in series? Sum of the resistors 

13. Rule for resistance in parallel? Is less than the lowest resistor

Method for measuring resistance in series 
1. Attach resistor in series. 
2. Attach the ammeter in series. 
3. Attach the voltmeter in parallel to the resistor. 
4. Turn on the powerpack at 4 V and measure the 

current and the potential difference.  
5. Add another identical resister in series and 

measure current and potential difference again. 
6. Repeat step 5 until you’ve added all the 

resistors. 
7. For each resistor use the equation resistance = 

potential difference ÷ current 

Circuit set up for measuring resistance in 
series circuits 

Method for measuring resistance in parallel 
1. Attach resistor in series. 
2. Attach the ammeter in series. 
3. Attach the voltmeter in parallel to the resistor. 
4. Turn on the powerpack at 4 V and measure the 

current and the potential difference.  
5. Add another identical resister in parallel with 

the first resistor and measure current and 
potential difference again. 

6. Repeat step 5 until you’ve added all the 
resistors. 

7. For each resistor use the equation resistance = 
potential difference ÷ current 

Circuit set up for measuring resistance in 
parallel circuits 

Represents wire 
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Physic 2: Required practical 16 – Investigating I-V characteristics 

Method for measuring I-V characteristics 
1. Connect the component to be tested, variable 

resister and ammeter in series.
2. Connect the voltmeter in parallel across the 

component to be tested.
3. Alter the variable resistor and record the 

potential difference and current. 
4. Continue to adjust the variable resistor to record 

several readings. 
5. Reverse the wires to the battery to reverse the 

direction of potential difference.
6. The voltmeter and the ammeter will now both 

have negative values.
7. Continue to adjust the variable resistor to record 

several readings. 
8. To calculate the resistance, use the equation 

resistance = potential difference ÷ current

I-V Characteristics of a resistor at constant temperature

The current through a resistor at a constant temperature is directly proportional to potential difference. 

I-V Characteristics of a filament lamp 

When an electrical charge flows through a filament lamp, it transfers some energy to the thermal 
energy store of the filament, which heats up and glows. Resistance increases with temperature, so as 
more current flows through the lamp, the lamp heats up more and the resistance increases. This 
means less current can flow per unit of potential difference, so the graph becomes shallower. 

I-V Characteristics of a diode 

A diode only lets current pass through it in one direction. The resistance of a diode depends on the 
direction of the current. If the potential difference is arranged to try and push the current the 
wrong way no current will flow as the diode's resistance remains very large. Therefore, a diode will 
only let current flow through in one direction but will have a very high resistance if the current is 
reversed. 
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History Year 10 Term 3
Weimar and Nazi Germany, 1918–39, Topic Hitler’s Rise to Power and the Creation of a Dictatorship

BIG 
QUESTIONS
Hitler’s Rise to Power and 

the creation of a 
dictatorship

Hitler’s early years – How 
was a Monster made?

What happened when Hitler 
tried to seize power in 1923?

How did the Nazi party 
change after the Munich 
Putsch?1924-28

What happened when Wall 
Street crashed?

Why did people support 
Hitler?

How was Hitler able to 
become chancellor?

Who started the Reichstag 
Fire and how did it benefit 
Hitler?

How did Hitler become 
dictator in Germany?

How did the Nazis use terror 
and the legal system to 
maintain control in 
Germany?

SUMMARY OF THE PERIOD
After the failed Munich Putsch of 1923 the Nazi party changed and Hitler decided that power needed to be acquired 
democratically. The Nazis remained in relative obscurity until the Wall Street Crash of 1929 which led to mass 
unemployment as part of the Great Depression. Many Germans turned to political extremes as the moderate centrist 
Weimar parties seemed unable to do anything to resolve the situation. By 1932 Hitler was leader of Germany’s largest 
political party and following the political deal between von Papen and Hindenburg, Hitler was granted the title of chancellor
of Germany in January 1933. By August 1934 Hitler managed to turn the constitutional position of chancellor into a 
dictator’s role by capitalising on the Reichstag Fire to gain emergence powers, which helped him subsequently pass the 
Enabling Act, which allowed him to pass any laws he wanted without them being voted on in the Reichstag. He used this to 
ban other political parties and trade unions and when Hindenburg died in August 1934 he took the role of president as well 
as chancellor and became Fuhrer of Germany. A dictatorship had been established. 
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Key events and dates:
14th February 1926: Bamberg conference – Nazi party became more nationalist than socialist
29th October 1929: Wall Street Crash
31st July 1932: Nazis largest party in the Reichstag 
30th January 1933: Hitler appointed Chancellor
27th February 1933: Reichstag Fire rips through the Reichstag building and Dutch Communist Van der Lubbe is arrested and 
executed for starting it. 
28th February 1933: Reichstag Fire decree The Nazis use the fire to pass a decree banning the Communist Party and 
suspending some civil liberties.
23rd March 1933: The Enabling Act passes the Reichstag. The Enabling Act gives Hitler complete authority in Germany.
1st April 1933: Boycott of Jewish shops and businesses. The Nazis organise a boycott of Jewish shops and businesses. The 
SA are used to intimidate customers.
26th April 1933: Establishment of the Gestapo. The official secret police of Nazi Germany is created by Hermann Göring. 
20th July 1933: Concordat with the Catholic Church. The Nazis and Catholic Church sign an agreement to leave each other 
alone.
30th June 1934: Night of the Long Knives. Hitler removes enemies of the party through a purge of critics. Victims include 
Ernst Röhm (the Head of the SA) and other leading Nazis.
2nd August 1934: Death of President Hindenburg
Hindenburg dies of Lung Cancer. Hitler proclaims the merging of the roles of Chancellor and President. Hitler is undisputed 
ruler of Germany.



Key Vocabulary

Hitler’s Rise to Power (Chancellorship) 1923-1933

Article 48: constitutional device allowing the president of Germany to pass laws at times of crisis

Nationalism: political view in which all policies are organised to make the nation stronger and more independent

Socialism: Political view that stresses that a country’s land, businesses and wealth should belong to the workers

Putsch: Seizure of power/coup d’etat

Real Wages: Measure which reflects the buying power of wages rather than their stated monetary value

Chancellor: German head of government in his role as leader of the largest political party 

Reichstag: German parliament

SA: Paramilitary Stormtroopers under the command of Ernst Rohm

Propaganda: Use of media to control public attitudes

25 Point programme: political manifesto of the Nazi party

Wall Street Crash: Stock market crash in 1929 in America which lead to the Great Depression

Hitler’s Rise to Dictatorship - January 1933-August 1934

Dictator: ruler with absolute control

Enabling Act: Law passed by the Nazis in March 1933 allowing Hitler to pass laws without the approval of the Reichstag 

Police State: use of terror and police/troops to scare population into obedience

Trade Union: organizations formed by workers from related fields that work for the common interest of its members e.g on pay and working condition. Banned by Hitler in 

May 1933

Night of the Long Knives: 30 June 1934 – Senior SA members including Rohm arrested and shot

Fuhrer: Supreme ruler of Germany – Hitler declared himself this following the Death of Hindenburg

Oath of Loyalty: All army soldiers were forced to swear loyalty and obedience to Hitler
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Links to support your understanding of the topic
https://www.bbc.co.uk/bitesize/guides/z3bp82p/revision/1 (a number of pages summarizing all key information for the Nazis’ rise to power)
https://www.bbc.co.uk/bitesize/guides/zsvhk7h/revision/1 (a number of pages summarizing all key information for the creation of the 
dictatorship)
https://www.youtube.com/watch?v=a2YEUhHFMHY (good summary of the rise of the Nazis from 1923-1929)

https://www.bbc.co.uk/bitesize/guides/z3bp82p/revision/1
https://www.bbc.co.uk/bitesize/guides/zsvhk7h/revision/1
https://www.youtube.com/watch?v=a2YEUhHFMHY


History Year 10 Term 3
Weimar and Nazi Germany, 1918–39, Topic: The Nazi Dictatorship and Life in Nazi Germany

BIG 
QUESTIONS
The Nazi Dictatorship and 

Life in Nazi Germany

To what extent were Hitler 
and the Nazis able to control 
the church?

How did the Nazis brainwash 
the German people?

How did the Nazis use sport 
as propaganda?

How did the Nazis control 
culture?

How much opposition was 
there to the Nazi regime?

How did the lives of women 
change under the Nazis? 

What impact did the Nazis 
have on young people? 

How successful were the 
Nazis’ economic policies? 

How were Jews persecuted 
in the 1930s?

SUMMARY OF THE PERIOD:
Nazi Germany was a totalitarian state, meaning all aspects of Germans’ lives were controlled by the government. It was also 
one in which those deemed ‘enemies of the state’ were ruthlessly persecuted. Young people were very important to Hitler 
and the Nazis. Hitler spoke of his Third Reich lasting for a thousand years and to achieve this he would have to ensure 
German children were thoroughly indoctrinated into Nazi ideology. Additionally, the Nazis had clear ideas of what they 
wanted from women. They were expected to stay at home, look after the family and produce children in order to secure 
the future of the Aryan race – the traditional role of the woman that had existed before the 1920s. The Nazis promised to 
stop the suffering many Germans had felt since the end of World War One and make the economy strong again. 
Unemployment would disappear and Germany would become an autarky – though neither of these things truly happened. 
Hitler and the Nazis also had very firm views on race, with gypsies, Slavs and especially Jews facing persecution throughout 
the 1930s
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Timeline of Jewish persecution: 
1933
Nazis organised a boycott of Jewish businesses.
Books by Jewish authors were publicly burnt.
Jewish civil servants, lawyers and teachers were sacked.
Race science lessons were introduced, teaching that Jews were sub-
human.
1935
The Nuremberg Laws formalised anti-Semitism into the Nazi state by:
Stripping Jews of German citizenship.
Outlawing marriage and sexual relations between Jews and Germans.
Taking away from Jews all civil and political rights.
1938
Jews could not be doctors.
Jews had to add the name Israel (men) or Sarah (women) to their 
name.
Jewish children were forbidden to go to school.
Kristallnacht - 9 November. The SS organised attacks on Jewish homes, 
businesses and synagogues in retaliation for the assassination of the 
German ambassador to France by a Jew. 

Key dates/events:

1933: Law for the Encouragement of Marriage 
passed
1934: Parade ground for rallies built in 
Nuremberg, designed by Albert Speer
1935: RAD made compulsory for all males
1935: Lebensborn Project began
1936: Berlin Olympics held – used as 
propaganda by the Nazis to demonstrate the 
superiority of the Aryan race
1937: Women with marriage loans now 
allowed to work
1939: Hitler Youth made compulsory
1939: Membership of the Hitler Youth is at 8 
million, while membership of the opposition 
group the Edelweiss Pirates is 2000
1939: Military spending 8x more than in 1933



Key Vocabulary
The Nazi Dictatorship – the police state

Terror: Use of force to control people; 

Concordat: agreement between the Nazis and Catholic church to not interfere with each other; 

Concentration Camps: prisons created by the Nazis and run by the SA and SS; 

People’s Court: secret courts created to try treasonable offences with judges hand picked by the Nazis; 

Reich church: protestant church formed in 1936 which combined all Nazi supporting protestant churches; 

The Nazi Dictatorship – Controlling and influencing attitudes

Censorship: banning information or ideas across a variety of media; 

People’s Receiver: cheap radios sold to public to allow Nazi message to be easily spread; 

Gleichschaltung: concept of consistency – all art, literature etc that was published had to be consistent with Nazi ideals; 

Ministry of Propaganda; run by Goebbels and controlled the arts in Germany; 

The Nazi Dictatorship – Opposition, Resistance and Conformity

Resistance: refusing to support something or speaking against it; 

Opposition: actively working against something to remove it; 

PEL: Pastors’ Emergency League – group of protestant priests who opposed certain Nazi rules regarding the church

Life in Nazi Germany (Women)

Mother’s Cross: Medal awarded to women for having 4 or more children. bronze for 4/5, silver for 6/7 and a gold medal for women who had 8

Lebensborn: project aimed at supporting women who had children with SS men – later it encouraged single women to have children with SS men; 

Law for Encouragement of Marriage: loans for couples to get married which could be paid off by having children

Life in Nazi Germany (Youth)

Hitler Youth: Nazi organisation for young boys; 

League of German Maidens: girls’ version of Hitler Youth;

Race studies: children were taught this in schools – how to categorise and rank different races

Life in Nazi Germany (economy and living standards)

Labour Service: paid employment for the unemployed young men. It became compulsory for all after 1935; 

Autobahns: German word for motorways; 

Invisible unemployment: leaving Jews and women off the unemployment statistics which made the Nazis’ employment figures look more impressive; 

DAF: Nazi trade union; 

KdF: scheme which provided benefits for workers; 

SdA: scheme by which workers could apply for better workplace facilities but in which much of the work had to be done by themselves; 

Life in Nazi Germany (persecution of minorities)

Anti-Semitism: anti-Jewish ideas

Office for Jewish Emigration: government department set up for the deportment of Germany’s Jews
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Exam Style Question

3 (a) Study Sources

How useful are Sources B and C for an enquiry into the attitudes 
of young people towards the Hitler Youth movement?

Explain your answer, using Source B and your knowledge of the 
historical context.

Use the scaffold opposite to help structure your answer

Links to support your understanding of the topic
https://www.bbc.co.uk/bitesize/guides/zsvhk7h/revision/2 
(summary of all key aspects of the Nazi dictatorship)
https://www.bbc.co.uk/bitesize/guides/zqrfj6f/revision/1
(summary of key information regarding all aspects of life in Nazi 
Germany)
https://www.youtube.com/watch?v=cDFFis0j4JM (great video 
detailing life in Nazi Germany)

Term 3 - homework

Week 2 – Revise for Term 1 Week 3 
assessment

Week 4/5 – Complete the 8 (4)  mark 
usefulness question below

Judgement 
Relevance to the 
question. 

Source B is useful because … 

Analysis of reliability
Nature
Origin
Purpose

The source tell us… 

Contextual 
Knowledge 

From my own knowledge…

Link
An overall 
assessment of the 
source. 

Overall…

https://www.bbc.co.uk/bitesize/guides/zqrfj6f/revision/1
https://www.bbc.co.uk/bitesize/guides/zqrfj6f/revision/1
https://www.youtube.com/watch?v=cDFFis0j4JM


Geography Year: 10
Lagos case study Term: 3 

BIG QUESTIONS

1. How many people live 
in cities worldwide 
and why is this figure 
growing?

2. How fast is Lagos 
growing and why?

3. Why has Lagos 
experienced such 
rapid population 
growth?

4. What opportunities 
are available if you live 
in Lagos?

5. What are the 
challenges of living in 
Lagos?

6. Should the informal 
economy be 
completely 
eradicated?

7. Should squatter 
settlements be 
demolished or 
improved?

8. How safe is the water 
supply in Lagos?

9. How easy is it to travel 
around Lagos?

10. Would you like to be 
educated in a floating 
school?
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.

Push factors –
negative reasons to 
leave a place

Pull factors – positive 
reasons that attract 
you to a place

• Land in the Niger 
Delta region is 
polluted by the oil 
industry

• The terrorist group, 
Boko Haram, is active 
in the north of 
Nigeria

• Farming pays low 
wages and requires a 
lot of hard work

• Land is degraded due 
to farming and other 
activities

• Few job opportunities 
exist other than 
farming

• Droughts and floods 
occur more often

• Education and health 
services are poor in 
rural areas

• Better access to 
healthcare

• Variety of 
employment 
opportunities

• Bigger range of 
recreational 
activities –
sporting 
events/theatres/
museums/shops/
restaurants/bars

• Higher chance of 
children gain an 
an education

Urbanisation is the increasing proportion of people 
living in towns and cities. Reasons for urbanisation 
include:
• Migration
• Natural Increase
• Location
• Economic development

• Lack of building regulations/laws mean that LIC 
cities can grow extremely rapidly and lead to 
informal settlements for example, Makoko in 
Lagos.

• More people migrating from rural areas for job 
opportunities due to drought, famine. Low skilled 
jobs such as street vendors or Danfo drivers.

• Lack of government support systems for homeless 
or unemployed people mean that slums like 
Makoko develop, increasing the size of Lagos.



Key vocabulary

Economic Inequalities – the disparity of 
wealth and income in a society.
Integrated transport systems – different 
modes of transport are effectively linked 
with each other.
Mega-cities – a city with more than 10 
million inhabitants.
Migration – the movement in or out of a 
city.
Natural increase – difference between 
the number of births and deaths.
Sanitation – provision of clean drinking 
water and adequate sewage disposal.
Social deprivation – the extent to which a 
person lacks what the require for 
adequate quality of life.
Social opportunities – a set of 
circumstances to improve quality of life in 
a society.
Squatter settlement – a place where the 
residents do not have legal rights over the 
land. 
Traffic congestion – increased vehicle 
queueing, slower speeds and longer trips.
Urbanisation – the process of making an 
area more urban (building houses etc..)
Urban sprawl – the rapid expansion of 
towns and cities.

Homework

LOOK   >   COVER   >   WRITE
>   CHECK   >   REPEAT

For All Key Information and All Key 
Vocabulary.

> Listen to GCSE pods about this topic

> Use CGP revision guides and past papers 
to practice exam technique and 
knowledge application.

Urban growth in low income countries 
(LICs) - Urban issues and challenges in LICs 

and NEEs - AQA - GCSE Geography 
Revision - AQA - BBC Bitesize
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Example of urban planning: floating school in Lagos 

Makoko floating slum
Built over a river. Makeshift shelters made from tin 
and wood. poor sanitation, little piped water.
Many inhabitants work in the informal sector at 
landfill. Waste is recycled and sold to build further 
structures in Makoko.

Water Supply and pollution
10% of Lagos population has a piped 
water supply that has been treated and 
purified. 
90% rely on the street vendors or dig 
their own wells (or sink boreholes) to 
reach the groundwater supplies that lie 
below. 
Water in the surrounding lagoon or 
tidal creeks is obviously not suitable for 
drinking, due to it being salt water and 
heavily polluted. 
In 2012, the newly formed
Lagos State Water Regulatory 
Commission begun the job of regulating 
the water supplies, street vendors and 
issuing licences for boreholes. 
There is a lack of a proper sewage 
system in the city.
Sewage is disposed of through open 
drains, which leads out to the Lagoon.
Sewage can soak into the ground 
(through pit latrines and leaking septic 
tanks).
This finds its way into the wells and 
boreholes.
Even water from the vendors is 
contaminated.

https://www.bbc.co.uk/bitesize/guides/zqxhbk7/revision/1


Art Year: 10
Structures Term: 3

BIG QUESTIONS
How can the study of 
other artists help you 
find your own direction 
in the development of 
ideas?

Describe the process of 
development in artists'
work.

Compare similarities and 
differences in artists'
work.

Explain why primary 
sources are the richest 
form of research.

How can Secondary 
sources enrich the 
development of ideas?

List different ways of 
recording your 
observations of the 
subject matter.

Why should you plan a 
wide range of ideas 
before selecting a final 
one?

How can the refining 
process help you to fully 
realise intentions?

Overarching Big Question

Select and hone skills acquired in Year 9 through 
the theme ‘Structures’ (2D/3D).
In art, the term structure pertains to the 
arrangement and mutual relation of the part of 
the body, object or composition. Structure refers 
to the relation of parts, to the relative proportions 
of the component elements. It also refers to the 
underlying skeleton which supports the whole 
figure, giving form to flesh. Investigate how artists 
use manmade and natural structures to inspire 
artwork. Use knowledge of  the theme to select 
and develop personal and meaningful ideas.
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Homework Links 

Tasks linked to the theme 

‘Structures’ (2 hours per cycle)

Key Vocabulary

Shape/Form/Scale/
Texture/Tone/Colour/
Composition/Primary 
Source/Secondary Source

I will be expected to recall 
keywords learned in previous 
projects and use them in the 
appropriate context.

Key Skills

RECORD
I will learn to record...
• images and information appropriate to a given theme
• using wet and dry media 
• using drawing and photography
• building on my knowledge and understanding of how artists   

use materials and imagery to create meaningful work
• ideas for a work of art specialising in 2D or 3D

DEVELOP
I will learn how to develop...
• my observation skills using a range of media, techniques and     

processes.
• my knowledge and understanding of 2D/3D styles and     

techniques
• my drawing and planning skills
• ideas in response to a given theme, linking to artists work.
• my higher order thinking skills

REFINE
I will learn how to...
• select and experiment with a range of 2D/3D media and    

techniques
• select ideas to adapt and improve e.g. adjustments to size, 

colour and composition.
• develop a piece of work from one media into another

EVALUATE
I will learn how to...
• analyse and reflect on the development of my own work, 

through annotation making connections to artists and 
suggesting ways I could I improve.

• evaluate artists using analytical writing skills and forming 
opinions

PRESENT OUTCOUMES
I will learn how to...
Produce one or more finished outcomes in 2D or 3D
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Sports Science Year: 9-10
Unit 2 – Practical Performance in Sport Term: 1-6

BIG QUESTIONS

1) Can I explain 
the differences 
between rules 
and 
regulations?

2) Can I verbally 
explain an 
official applying 
a rule into a 
selected sport?

3) Can I offer 
improvements 
to my selected 
sport? 

4) Can I justify the 
components of 
fitness needed 
for my selected 
sport?  

5) Can I officiate 
and physically 
participate  in 
my selected 
sport correctly? 

6) Can I evaluate 
my 
performance in 
my selected 
sport? 

Rules, Regulations and Officiating in Sport 

Rules: are something that happens during gameplay. E.g. 
handball, travelling, etc. 

Regulations: are principles, which are applied consistently in 
sport. To uphold these regulations, each sport requires a 
“regulator” or “Governing Body”. E.g. timing of a game

Scoring Systems: How the sport is scored, which allows a team to 
win. E.g. 2 or 3 point shot in basketball 

Roles and Responsibilities of an Official: Who are the officials 
which implement the laws and regulations of the game and what 
guidelines must they adhere to, e.g. use of technology and 
communication, etc.

Tactics: The strategies used to overcome an opponent. E.g. full or 
half court press in basketball

Skills and Technical Demands: The skills and techniques required 
to perform. E.g. Breaking down how to perform a set shot in 
basketball 

Components of Fitness

Skill Related
Power = It’s a combination of strength x speed

Reaction Time = the time taken to present a movement to a stimulus

Coordination = the ability to use 2 or more body parts at the same 

time

Agility = the ability to change direction quickly 

Balance = retaining your centre of mass over your base of support 

without falling

Physical Related
Aerobic Endurance = the ability of the cardio-respiratory system to 

supply oxygen to working muscles during sustained physical activity

Muscular Endurance = the ability to use voluntary muscles, over long 

periods of time without getting tired

Speed = the amount of time taken to cover a set distance 

Strength = the ability to exert a large amount of force in a single 

maximum effort

Body Composition = the proportion of body weight that is fat, muscle 

and bone

Flexibility = the range of motion at a joint

Pass, Merit or Distinction Examples 

PASS: describe, define, outline identify, interpret, plan, list.

E.g. The components of fitness a 100m sprinter would need are; power, reaction time and speed.

MERIT: explain, compare, discuss, account for, demonstrate, distinguish. 

E.g. A 100meter sprinter would need a good reaction time for the start of the race, so he can be quickest out of the blocks. Power would 

help him push out of the blocks and speed would allow him to finish the race in the quickest possible time. 

DISTINCTION: Analyse, critically analyse, conclude, assess, criticise, evaluate, justify

E.g. I believe that reaction time is one of the most important components of fitness for a sprinter to have. This is because the start of the 

race is pivotal, and this is where reaction time is at its most important. If the sprinter gets away slowly, due to his reaction time he will be 

towards the back of the race and will have to rely on other components of fitness more (speed and power) to get him back into it. But if he 

were to have a great reaction to the gun, he would be near the front and not have to rely as much on the other components of fitness. 34



Example of a Rule Being Explained: 

Handball: 

YES: You move your hand towards the ball, and it makes contact or the 

ball hits your hand in an unnatural position. At this point a free kick or 

penalty is awarded. 

NO: The ball hits your hand

Rules, Regulations and Officials 

Rules

Football Badminton Basketball

Handball Double hit Double dribble 

Corner kick Hitting the net Travelling 

Goal kick Serving diagonally Contact

Throw on Serving below the waist Ball hitting foot 

Keeper on his line for 

penalties

Foot must be behind 

service line when serving 

5 foul rule 

Regulations 

Football Badminton Basketball

Pitch dimensions Court dimensions Court dimensions 

Subs Net size Game length 

Game length Points in a set Shot clock

How many players are on 

the pitch at one time

Post height How many players are on the 

court at one time

Players attire  Size of racket  

Roles and Responsibilities of the Officials 

Football Badminton Basketball

Referee Referee Referee

Linesman Umpire Score keeper 

4th Official Line judge Time keeper

Service judge Shot clock

Responsibilities: Control of players, Health and safety, Appearance,
Fitness, Effective communication to players, Fair play

Types of Skill

Continuous: These are skills which have no obvious beginning or end. 

E.g. running.

Discrete: These have a clear beginning and end. E.g. serving in 

badminton.

Serial: involves two or more discrete skills linked together in a 

predefined sequence. E.g. creating a floor routine in gymnastics 

Open: are those the athlete is constantly adapting to, according to what 

is happening around them. E.g. dribbling around opposition players in 

football.

Closed: are pre-learned patterns of movement which the athlete can 

follow with very little reference to the surrounding environment. E.g. 

Playing a shot in snooker. 

Evaluating my Performance

What Went Well: What were the parts of you game which you believe 

that you performed / demonstrated well? Why did this help you 

performance? What were you / your team able to do, because of this?

Ares for Improvement: What parts of your game do you believe you can 

improve on? Don’t just consider the physical aspects. Why would this 

area / skill help improve your performance and your teams? How are 

you going to improve? 
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Religion Year: 10
Relationships + family Term: 3

Big Questions
1. Should we be allowed to love who we 

want?
2. What is gender? 

3. What is family? 

Key words:

Adultery – having an affair, a sexual relationship 

with someone you are not married to. 

Age of consent – the age at which a person is 

considered old enough to be able to decide to have 

sex, according to the law. 

Celibacy – not having sexual relationships. 

Chastity – keeping oneself pure – waiting to get 

married before having sex. 

Contraception – precautions taken to prevent 

pregnancy and to protect against sexually 

transmitted infections.

Covenant – an agreement based on promises 

between two sides, often linked to religion, so 

includes an agreement before and with God.  

Is it okay to be gay?
In the UK it became legal to be gay in 1967 –
prior to this you would have been put into 
prison. In 2005 same sex couples could get a 
civil partnership and in 2013 same sex marriage 
became legal.
There are 69 countries in the world that have 
laws against same sex couples, where you can 
be arrested or even killed.

Some Christians believe that you can be gay but 
you should not act on your desires. Instead, you 
should be celibate. This is because you cannot 
make children and this is the purpose of sex.

Other Christians believe that it is acceptable to 
be gay and have a relationship.

Buddhist believe that as long as it is a loving 
and consensual relationship it doesn’t matter.

What is sexuality?

Sexuality is about your sexual feelings, thoughts, attractions 
and behaviours towards other people. You can find other 
people physically, sexually or emotionally attractive, and all 
those things are a part of your sexuality. Sexuality is diverse and 
personal, and it is an important part of who you are.

Heterosexual – someone who is attracted to the opposite sex 
(straight). 

Homosexual  - Someone who is attracted to the same sex (Gay). 

Bisexual - Someone who is attracted to both males and 
females. 

Lesbian – A female who is attracted to a female. 

Asexual – someone who is not attracted to anyone. 

Pansexual – someone who is not attracted to gender but the 
person, emotion, character etc. 

This is not a full list, just some of the terms you may have 
heard.

Is it okay to have sex outside marriage?
Some Christians believe that sex outside of marriage is wrong as 

you are only meant to have sex within marriage for children.
Other Christians believe sex outside marriage is okay as long as you 

are going to marry that person.
Buddhists believe that sex outside marriage is okay as long as it is 

consensual.
Both Buddhist and Christians believe that you shouldn’t be 

promiscuous (have multiple partners)

Should we use contraception?
Some Christians believe contraception is 
wrong as it stops you from having a child. If 
you are having sex you should only be 
having sex in marriage and for children. 
Other Christians say it is okay to use it but 
only if you are going to marry that person.
Buddhists suggest that contraception is 
good because you need to reduce suffering. 
If unwanted children are born this leads to 
suffering, so contraception is good to 
prevent this.
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Drama Year: KS4 Topic: Exploring Practitioners Term: 3

Big Questions

● What was Brecht’s aim 
for theatre?

● What techniques did 
Brecht use in his 
approach to theatre?

● Why is it important to 
have an aim for 
theatre?

● What was Frantic 
Assembly’s aim for 
theatre?

● What techniques do 
Frantic use in their 
approach to theatre?

● What is a stimulus?

● How important is 
teamwork when 
devising and why?

Style and interpretation
If you’re creating work in the style of a certain theatre practitioner or genre, this will affect your staging of the scene. For
example, the work of the theatre maker Jerry Grotowski didn’t rely upon any set, lights or costume to communicate ideas. 
His focus was the actor so the performers created the set themselves with their own bodies.
In total contrast to this, Stanislavski believed in recreating real life and truth onstage with authenticity. This is naturalism
where the work is as close to real life as possible on the stage, or a stage truth. Lights will help to denote time of day and set 
and costume need to be as realistic and accurate as possible.

What is a Theatre 
Practitioner?
A theatre practitioner is 
someone who creates 
theatrical performances. 
Different theatre 
practitioners use various 
methods for performance 
and design and these can 
be used as an influence 
when creating a piece of 
theatre. 
Examples include Berkoff, 
Brecht, Stanislavski, 
Artaud, Boal and 
Grotowski

What is a Theatre 
Company?
An organisation that 
produces theatrical 
performances
Examples include 
Frantic Assembly, 
Punchdrunk, DV8, 
Gecko.

● The narration needs to be told in a montage style.

● Techniques to break down the fourth wall, making the audience directly conscious of the fact that 

they are watching a play.

● Use of a narrator. Because this character is outside the character framework, they change the 

relationship with the audience.

● Use of songs or music. Songs and dances are likely to provoke a more objective viewing, particularly if 

what you’re watching is serious and not the schmaltzy environment of a typical musical.

● Use of technology. If you project ideas onto a screen in a slide show or even have a still image there 

throughout each scene, it makes the audience analyse more thoroughly.

● Use of signs. If an actor starts each scene with a placard naming the scene or you have a board which 

is changed at the start of each scene, you’re reminding the audience about the fact that they are 

watching a play.

● Use of freeze frames / tableaux. This is obviously unnatural in the simple sense of that word, and 

should make the audience think about the frozen moment.

Influenced by 
Brecht?

Frantic Assembly Methods

Listening and looking/ spatial awareness. Actors walk 

around in different environments eg icy road, desert or 

tightrope. ...

Focus and observation. Leader calls out commands. ...

This helps build a character and determine the 

character's emotions and motivations. ...

Non naturalistic. ...
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Berkoffian actors use 

techniques such as 

background movement, 

repetitive actions, and mime 

to explore further the ways in 

which Berkoff approaches 

exchanges between two 

characters. Berkoff said that it 

was important “to see how I 

could bring mime together 

with the spoken word as its 

opposite partner, creating the 

form and structure of the 
piece”

The Theatre Practitioners

Stephen Berkoff Konstantin Stanislavski Jerzi Grotowski

Acting through focus and 
awareness.
Working in silence
Physical Training
Voice
Human Contact
Transformation
Memory
Exaggeration

DV8 Physical 

Theatre's work is 

about taking risks, 

aesthetically and 

physically, about 

breaking down the 

barriers between 

dance, theatre and 

personal politics 

and, above all, 

communicating 

ideas and feelings 

clearly and 
unpretentiously.

DV8
•Work with an ever-

changing ensemble

•A focus on storytelling for a 

wide audience, mostly 

through creative 

adaptations of novels, films, 

myths and folktales

•Often featuring live music, 

song, puppetry, dance and 

film, with a high energy and 

a playful style

•Strong emphasis on the 

visual design elements

Kneehigh

The Theatre Companies
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Dance Year: 10
Emancipation of Expressionism Term: 3 

BIG 
QUESTIONS

How does the lighting 
contribute to the audience’s 

understanding of the 
choreographic intent of E of E? 

How does the costume 
contribute to the audience’s 

understanding of the 
choreographic intent of E of E? 

How does the set design 
contribute to the audience’s 

understanding of the 
choreographic intent of E of E? 

How does the music  
contribute to the audience’s 

understanding of the 
choreographic intent of E of E? 

How does the choreographic 
approach support our 

understanding of E of E? 

How does the aural setting 
support our understanding of E 

of E? 

How does the choreographic 
content support our 

understanding of E of E? 

How does the structure 
support our understanding of E 

of E? 

How does the dance style 
support our understanding of E 

of E? 

Why has the choreographer 
made the decisions regarding 
each component? What is the 

impact of that decision?

Choreographic Intent:
• An emotional journey 
• Order and chaos 
• Kenrick seeks to express himself by using hip hop as a 

tool to create art that affects an audience in a theatrical 
setting. He wants the audience to feel that they are 
witnessing and sharing an emotional journey through the 
piece and appreciating hip hop dance as an art form. 
Each section is a scene, a moment in life, and the whole 
work is a journey. The theme of order and chaos 
highlights the restrictions of an individual style of hip hop 
dance. Kenrick seeks to create variations within these 
parameters in order to create a sense of chaos in 
contrast with the potential limitations of set styles. Often 
individual dancers split from the ensemble and at other 
times the ensemble are all in unison. Kenrick uses these 
contrasts to show different relationships between order 
and chaos. 

Choreographer: Kenrick H20 Sandy
Performed by: Boy Blue Entertainment 
Performance: May 2013
Dancers: : 17 dancers (8 female / 9 male)
Kenrick is one of the dancers in the performance and 
several of the dancers feature in key solos and have 
leading roles. 
Structure: 4 sections 

Choreographic Approach:
• Exploring hip hop movement in a contemporary way
• Musicality and the relationship between movement and 

music 
• Exploring and abstracting hip hop movement and 

‘signature’ company movements in a contemporary 
way.
Working closely with the accompaniment and paying 
particular attention to musicality. 

• Whilst the choreographer and the dancers created 
material for the work, Kenrick very specifically selects 
certain movement vocabulary and ‘signature’ motifs 
(Ninja Walk, Ninja Glide, Ninja Static and Chariots of 
Fire), choreographic devices, formations and use of 
space. 

Stimulus:
• Til Enda [the music for Section 4] 
• Freedom of expression through hip hop movement 
The importance of being free to express ourselves 
both as individuals and through the use of hip hop 
movement vocabulary are central to Kenrick’s initial 
ideas for the work. 

Dance Style: 
Hip hop including popping, locking, krumping, animation, 
waving, waacking, breaking 

Hip hop dance is closely associated with hip hop music and 
has a very specific vocabulary of dance moves, which fall 
under a range of styles known as breaking, locking and 
popping. It appeals to many people because it is both fun 
and physically demanding. Hip hop dance evolved along 
with hip hop music, in the 1970s within groups of African 
American street gangs from the streets of South Bronx and 
Brooklyn, NY. 39



Homework Links 

VLE – video links

http://boyblueent.com/
?page_id=16352

Key Vocabulary

Costume 

Lighting 

Set design / Physical Setting  

Accompaniment 

Choreographic intent 

Choreographic approach 

Stimulus 

Artistic intention

Staging and 
Set: 

A black 
backcloth lifts 
to reveal a 
white 
cyclorama 
behind

Smoke/fog is 
used

Proscenium 
arch

No set

Lighting:
• Genesis: Pale blue circles of light on the floor, snapping to intense blue wash. 
• Growth & Struggle: White side- light offstage right. Low intensity blue wash upstage left. 
• Flow & Connection Between People: Pale blue wash fading to low intensity white sidelighting. 
• Empowerment: Blue wash 
• Co-Designed by Kenrick Sandy with the Sadler’s Wells Theatre lighting team.

A prominent feature is the lighting from above the stage casting an intense blue colour on the dancers. Some 
are spotlights from above the stage used to highlight individual dancers and groups of dancers (each in their 
own light) and some create a wash of blue across the stage. The edges of the stage are not lit creating a very 
central focus. The lighting is designed to create moods and different moments as well as work with both the 
formations and the accompaniment. It is also used to highlight particular transitions. A pair of white lights from 
off-stage right feature in the second section and are significant in the focus of the dancers and relationship 
between the soloist, the group entering the stage space and the ideas of adversity and confronting the trials 
and tribulations of life. 

• Sometimes the lighting fades and at other times snaps to black out for dramatic effect and to create distinction 
between sections and transitions. The intensity of the lighting varies considerably in the different sections. 

Costume: 

• Pale blue T shirt 
• Stonewashed denim jeans 
• Grey hi top trainers with white 

sole 
• The costume was designed to 

represent the company –
casual, enhance the shape of 
the dancers and create a 
‘clean’ look. Kenrick wanted 
the dancers’ hair tied back 
where necessary to ensure 
facial expressions were clearly 
visible. Some dancers wear 
everyday jewellery to enhance 
both the individuality and 
everyday qualities of the piece. 

Aural Setting: 

Genesis: 
music in two parts.
1: laser sounds & electronic rhythms with ‘heartbeat’ pulse
2: strong repetitive beat with scratch- ing sounds [Ninja 
Walk.] 
Growth & Struggle: 
a peaceful song with the lyric ‘I feel you’re the one’. 
Pulsating electronic drum rhythm. 
Flow & Connection :
2 melodies: 1: rapid running violin notes underneath
2: high pitched violin playing long piercing notes over the 
top. 
Empowerment: 
Soft piano begins - then harsh, ‘gun like’, aggressive 
electronic rhythm. Two violin melodies: 
1: punchy, staccato accents 2: smoother & fluid 
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Structure: 
The dance is in 4 sections and although not titles, Kenrick describes them as being based around the following 
ideas:

1. Genesis (start - 2min 12sec) - the start of life and a feeling starts to grow and create from the womb of expressionism. There is a sense 
of an electrical current affecting the dancers. He explores ideas of struggling to be free, find individual expression, conformity and order. 
Kenrick says ‘section one I would say is.... the birth or maybe the genesis. It is the start. It is that moment where the impulse of a feeling 
or a movement starts to grow and create. So at the very beginning when you see the guys in the spot lights they are all moving like an 
electrical current is hitting them and that to me is like them back in the womb, the womb of... Expressionism’. 

2. Growth and struggle (2min 12sec - 3min 21sec) - starting with an individual dancer's expression contrasted by others entering from 
stage right. What may appear aggressive suggests the struggle for the recognition of individual passion and expression. It ends in a rugby 
scrum inspired formation with an ensemble supporting the individual dancer. Kenrick says ‘section two, for me is about growth and 
about struggle. It’s about... in that piece where you see the people walking past and one guy is expressive into the light. To me that was 
about everyday life, we tend to want to express ourselves and people just walk by and we’re just living our life, but sometimes there is a 
bit of a struggle and people want to hold you back or stop you from what it is, so there is a level of aggression that comes out within your 
passion. And that piece was about, you know, how passion can grow and become very, very, very strong to a point where it does look 
aggressive. But what it is, is that you are just really, really passionate about what you do’. 

3. The connection and flow between people (3min 21sec - 6min 30sec) - developing from a duet to a full ensemble. There are aspects of 
memory, manipulation, flow, merge and play between individuals in a relationship. An energy flows through the dancers, sometimes
controlled by an individual and sometimes in group unison. Kenrick says ‘section three is about flow, it’s about relationships it’s about 
connection. The duet at the beginning is about this energy and it flows from one person to another. That’s what happens sometimes in a 
relationship where you express yourselves, you know, you may have an argument where you express yourself, you may have a memory 
or a moment where you express yourself. It’s also about how the relationship can easily manipulate each other... as well as ... gel, merge, 
play that’s that first section’. 

4. Empowerment (6min 30sec - 10min 39 sec) - The energy is captured and released with a new found raw, super human power. The 
release of individual energy (now more chaotic) continues to contrast with the powerful order of group unison. Within the idea of 
empowerment, this section also showcases the individual skills and expressionism of the core dancers. The contrasting lyrical qualities 
and frenetic percussive elements of the accompaniment are echoed in the contrasting actions and dynamics. There is an incessant 
quality as the section builds to a crescendo where the dancers are fully empowered. The section finishes with the dancers huddling 
together in unity before a final black- out and bow. The last section, which is Til Enda, is about empowerment, it’s about .... superpowers, 
super human powers it’s about letting yourself go to the fullest. That is where the true feeling of the emancipation of expressionism is for 
me. I am always about empowerment, pushing people, motivating people. I don’t believe that all dancers should just do choreography, 
and just “five , six seven, eight”. You also need to have an individualisation within our work and in that piece you see that the core 
dancers are all showcasing their skills... and to me it is important that they do that because it’s growth, it grows them as a dancer. So that 
last section is about empowerment which then creates the whole piece to have a journey, from the beginning up until the point, the 
crescendo, that moment where you feel fully empowered.
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Dance Year: 10
Dance Technique – Skills for Performance Term: 3

BIG 
QUESTIONS

Can you identify and offer 
specific movement 
examples of the 5 basic 
body actions? 

How do expressive skills 
contribute to the overall 
performance of a piece of 
dance? 

How do physical skills 
contribute to the overall 
performance of a piece of 
dance? 

What is the difference 
between mental skills for 
process and mental skills 
for performance? 

How might a dancer 
improve their expressive 
skills? 

How can a physical skill 
be improved over time? 

Expressive Skills: aspects that contribute to performance artistry and that engage the 

audience. 

Projection – The energy the dancer uses to connect with and draw the audience in 

Focus – The use of the eyes to enhance performance or interpretative qualities 

Spatial awareness – Consciousness of the surrounding space and its effective use 

Facial expressions – use of the face to show mood, character or feeling

Phrasing – The way in which the energy is distributed in the execution of a movement phrase

Musicality – the ability to make the unique qualities of the accompaniment evident in performance 

Sensitivity to other Dancers – Awareness of and connection to other dancers 

Physical Skills: aspects enabling effective performance 

Posture – The way the body is held  

Alignment – Correct placement of body parts in relation to each other 

Balance - A steady or held position achieved by an even distribution of weight

Coordination – The efficient combination of body parts 

Control – The ability to start and stop movement, change direction and hold a shape efficiently 

Flexibility - The range of movement in the joints (involving muscles, tendons and ligaments) 

Mobility – The range of movement in a joint; the ability to move fluently from action to action 

Stamina – Ability to maintain physical and mental energy over periods of time  

Extension – Lengthening of one or more muscles or limbs 
Isolation: an independent movement of part of the body  
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Can you define each of the 5 
basic body actions? 

What is the overall impact of 
technical skills in a 
performance? 

What is the acronym to 
remember physical 
skills/expressive 
skills/technical skills and 
mental skills?

Homework Links

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL

vocabulary listed. 

You must be able to 
distinguish what 

category each skill falls 
under 

EG: strength is a physical 
skill NOT a mental skill  

Mental Skills: skills needed during a performance

Movement memory – the automatic recall of learned movement material without conscious 

thought 

Commitment – dedication to a performance

Concentration – the power to focus all of one’s attention 

Confidence – the feeling or belief that one can have in one’s performance or work 

Mental Skills: skills in preparation for a performance 

Systematic repetition – repeating something in an ordered way 

Mental rehearsal – thinking through or visualising the dance 

Rehearsal discipline – attributes and skills required for refining a performance – effective use of 

a rehearsal and time 

Planning of rehearsal – organisation of when to go over material 

Response to feedback – implementing changes and making improvements based on 

feedback/opinion given to you 

Capacity to improve – willing to make changes and better, relearn, implement or adapt to make 

something better

Technical Skills: the accuracy of content 

 Action Content; 5BBA, use of different body parts 

 Spatial Content; size, direction, level, pathway

 Dynamic Content; flow, speed, force

 Relationship Content; lead and follow, mirroring, action and reaction, accumulation, 

complement and contrast, counterpoint, contact, formations

 Timing Content

 Rhythmic Content

The Five Basic Body Actions: 5BBA 
Jump, Turn, Travel, Stillness and Gesture
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Dance Year: 10
Choreography- Developing a motif through technical skills Term: 3

BIG 
QUESTIONS

How can a motif be 
developed through action 
content? 

How can a motif be 
developed through spatial 
content? 

How can a motif be 
developed through dynamic 
content? 

How can a motif be 
developed through 
relationship content? 

Can you identify and define 
each content category? 

What is action content? 

What is dynamic content?

What is relationship 
content? 

What is spatial content?

What is rhythmic content? 

Action Content: the movement

A range of action content must be used in your practical work.

You must show variation of the 5 Basic Body Actions; travel, turn, gesture, 

stillness and jump 

You may choose to develop a motif through action content using the 
checklist below.

 Adding an action to a phrase 
 Taking an action away 
 Repeating an action 
 Performing an action on a different body part 
 Re-order motif 

Example: 
Motif = jump, turn, seat roll, reach arms to ceiling, fall 
Motif developed = jump, jump, seat roll, reach arms to ceiling, fall 
handstand (jump repeated, turn taken away, new action added) 

Dynamic Content: how an action 

is performed

A range of dynamic ontent must 

be used in your practical work.

Fast/slow – speed 

Sudden/sustained – execution 

Acceleration/deceleration – tempo 

Strong/light – force 

Direct/indirect – route 

Flowing/abrupt - flow

A range of dynamics must be included 
in your practical work. When 
describing a movement always refer to 
a dynamic. 
Example: 
 jump slowly
 abruptly turn to face the front 

and then reach your arms out to 
the sides in a strong motion 

Rhythmic Content: repeated 

patterns of sounds or 

movements 

A range of rhythmic content must 

be used in your practical work.

Technical Skills: These include accuracy of action, timing, 
dynamic, rhythmic and spatial content and the reproduction of 
movement in a stylistically accurate way.
There are 6 technical skills. Each category is followed by the 
word ‘content’. 
1. Action content 
2. Dynamic content 
3. Spatial content 
4. Relationship content 
5. Timing content 
6. Rhythmic content 
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Homework Links 

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL
vocabulary listed. You 
MUST be ale to give 

movement examples of 
each skill listed. 

Relationship Content: with who the action is 

performed

A range of relationship content must be used in your 

practical work.

Mirroring – reflecting the actions of another dancer as if there is a mirror line

Example: dancer 1 extends right arm whilst leaning to the right but dancer 2 

extends left arm to the left 

Action and reaction – a dancer responds to the action of another dancer’s 

action 

Example: dancer 1 elbows to left, dancer 2 falls to floor after dancer 1 has 

performed their action 

Accumulation – the movements are added to existing movements in a 

successive manner 

Example: A, AB, ABC = jump, jump + turn, jump + turn + slide 

Complementary – perform actions or shapes that are similar but not exactly 

the same as another dancer’s actions

Example: dancer 1 performs seat roll whilst dancer two performs an elevated 

turn 

Contrast – movements or shapes that have nothing in common

Example: fast dynamics of sharp elevated actions vs slow fluid arm gestures

Counterpoint – when dancers perform different phrases simultaneously

Example: floor phrase in one place vs elevation 

Contact – a moment of physical contact which could be in the form of a  

counterbalance, touch or lift 

Example: fan lift, hand on shoulder, and sacrifice lift 

Formations – where the dancers stand in the space
Example: zig zag, circular, vertical line, diagonal line, horizontal line, cluster, 
sporadic

Spatial Content: where an action is 

performed

A range of spatial content must be 

used in your practical work.

Pathways; circular, linear, diagonal, zig – zag 

Levels; floor work, mid-level, standing, elevation

Direction; left, right, front, back, diagonal front, 

diagonal back 

Size of movement; small, medium and large 

Spatial design; upstage, centre stage, downstage, 
stage right, stage left 

You may choose to develop a motif through spatial 
content using the checklist above.

Example:
Change of levels

Version 1: Reach right arm to ceiling, left arm up to 
ceiling whilst jumping in the air.
Version 2: The dancer could kneel and perform the 
same arm actions.   

Timing Content: The use of time or 

counts when matching movements to 

sound and/or other dancers

A range of timing content must be 

used in your practical work.
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Business Year 10
Market Research Term: 3

BIG 
QUESTIONS
• Do you know the 

different 
methods of 
market research 
undertaken by 
businesses?

• Can you explain 
the advantages 
and 
disadvantages of 
different 
methods of 
research?

• Can you 
interpret 
quantitative and 
qualitative 
research?

Homework: Design a 
questionnaire on a new type 
of energy bar, 'Zonetime', an 
exciting combination of exotic 
fruits and nuts with a new 
energy formula.

Before a business starts, it 
is important that the 

owners know exactly who 
their customers are likely 

to be.

Primary Pros Cons 

Questionnaire

 Cheaper than 
interviews
 Easily target certain 
people

 Difficult to predict how
many will be completed
 people may not 
understand the questions

Interviews

• Questions can be 
explained
• Customers can be 
easily targeted

• Expensive
• Customers may feel
uncomfortable

Trials
• Save money before 
making products widely 
available

• Costly to set up

Focus groups
• Data is accurate to the 
target market

• Only small groups that 
take part so expensive

Target market 
The group of 
customers who a 
business aims to 
sell its products to

Primary research
Data collected first-
hand (field 
research)

Secondary 
research 
Data collected by 
others (desk 
research)

Qualitative data
Data based on 
opinions of those 
being asked

Quantitative data
Data based on 
facts or numbers
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Business Year 10
Marketing Mix - Product Term: 3

BIG 
QUESTIONS
• Can you identify 

the different 
parts of the 
marketing mix?

• Can you explain 
why branding is 
so important to 
many 
businesses?

• What are the 
stages of the 
Product Life 
Cycle?

• Can you 
recommend how 
a business could 
extend its 
Product Life 
Cycle?

The product is a vital element of the marketing mix.  
The product or service must be something customers 

actually want.

Advertising a new product more widely can 
increase sales and extend the life of a product.

Reducing the price of a product can help to 
maintain sales and extend the life of a product.

Selling in new markets i.e. abroad, opens the 
product up to a wider range of new customers 

and so extends the life of the product

Introduction
A product is first 
made available for 
sale
Growth
Sales are growing 
strongly
Maturity
Sales are at their 
highest level
Decline
Sales are falling
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Business Year 10
Marketing Mix – Price and Place Term: 3

BIG 
QUESTIONS
• Can you list the 

different pricing 
strategies that a 
business may use?

• Can you explain the 
importance of 
place in marketing?

• Can you explain the 
difference between 
physical and digital 
distribution? 

Competitor pricing
A price is set based on 
prices charged by 
competitors
Cost-plus pricing
Adding a percentage of 
profit onto the total 
costs of making a 
product
Penetration pricing
A price is set lower than 
competitors
Skimming 
A high price is charged 
initially for those 
customers who want the 
latest products
Promotional pricing
Prices are reduced to 
give sales a boost

Physical distribution
Distribution of goods 
using a physical 
presence

Digital distribution
Distribution of goods 
and services digitally by 
downloading from a 
website

Factors 
affecting the 

price

The business.  If 
new, customers may 
not know the name 
and will be reluctant 

to pay high prices

The price 
charged by 

other 
businesses

The costs to 
produce the 
product or 

service

The income of 
the target 

market
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Business Year 10
Marketing Mix - Promotion Term: 3

BIG 
QUESTIONS
• Can you list a 

range of 
promotional 
methods used by 
businesses?

• Can you explain 
how point of sale 
promotion is 
used by different 
businesses?

Advertising 
media

Radio 

Websites 

TV
Social 
media

Printed 
media

Aims of promotion

 To inform customers about a product or 
service

 To keep a business ahead of its competitors

 To create or change the image of a business, 
its products and services

 To maintain or increase sales
Point of sale promotions
Price reductions, loss 
leaders, competitions, 
free samples
Advertising campaign
A series of advertisements 
often using different 
advertising media
Advertising media
The methods by which a 
business can advertise a 
product 

Homework: Read the 
Dixons Carphone case study 
and answer the three Data 

Response questions.
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Business Studies Year 10 & 11
GCSE Term: Whole Year

BIG 
QUESTIONS

• How do I answer 
the 9 mark GCSE 
question?

Definition - Is there a term in the question that can be defined? (if no, do not force a definition, go 
straight into Application.)

Example – Analyse the effectiveness of a partnership as a form of business ownership? 
‘A partnership is when two or more people come together to start a business……’

THINK 
DACE!

Definition

Application

Counter-argument

Evaluation

- Apply your understanding/knowledge
Application - Link the answer to the case study (A02)

- What are the advantages? 
- Make sure to explain all knowledge applied

Evaluation (A03b) - Summarise the advantages against the disadvantages! State your opinion, make 
sure you explain why you have come to this decision? Relate back to the business and the effects it 
would have. 

Example – In conclusion, I think a partnership is an effective form of ownership because…

Example – One advantage of a 
business taking the form of a 
partnership would be…………….This 
is an advantage because…… 

- Are there disadvantages?
Counter-argument - Link answer to counteract the advantages. (A02)
(A03a) - No disadvantages? What would

happen to the business without it?

Example – However, a 
disadvantage of this business 
ownership would be…………….This 
is a disadvantage because…… 
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Business Studies Year 10 & 11
GCSE Term: Whole Year

Big Question – How do I achieve A02 (application) marks?

A number of questions in the exam will ask you a direct question about a particular business from the case study. You need to make sure 
that you always APPLY your knowledge to that particular business in your answer. This will allow you to achieve an additional AO2 mark 

(APP) every time.

Here’s an example….

Question - Analyse one way in which Redrow Homes could use Group Activities when selecting new apprentices? (3 marks)

Answer 1 - Redrow Homes could use group activities as it would allow them to see how well potential apprentices work together on 
a task.       This will highlight if they have good communication skills.       (Only 2 marks have been awarded here as the answer was 

not applied specifically to the business).

Answer 2 - Redrow Homes can assign a task where all the applicants work together        to solve a problem relating to a scenario 
on a building site.       This allows the interviewers to observe candidates' interpersonal skills (3 marks have been 

awarded as the answer is applied to Redrow Homes and a scenario using a building site).

Don’t forget the TESCO TEST!

Remember that the application mark (A02) is more than just writing the name of the business. If you can put 
TESCO in your answer and it still makes sense, you have not specifically applied it to the business from the case 
study. 

*Answer 2 would not make sense if you replaced Redrow Homes with Tesco. This is because the answer 
specifically talks about a building site. Application mark secured! 51



ICT   Year: 10
Develop and review a user interface Term: 3

BIG 
QUESTIONS

• Learners will 
select and 
investigate two 
different types of 
user interface. 
They will assess 
how: 

• effectively the 
user interface 
meets the 
audience's 
requirements, 
including their 
accessibility 
needs, skills level 
and 
demographics 

• effectively 
different design 
principles have 
been used to 
allow both 
appropriate and 
effective user 
interactions with 
hardware devices

BIG QUESTIONS

1. How can you 
ascertain (find out) 
the intended 
audience of a 
product and 
understand its 
purpose?

2. Why is it important 
to get feedback on 
your work?

3. What are the three 
best ways to gain 
feedback on your 
product?

4. Why should you 
evaluate your work?

5. What are the key 
points to consider 
when evaluating 
your work?
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Homework Links 

Link in Teams

Homework 1: Use the test 
table given to you by your 
teacher and test a product 
of your choice. If you are 
stuck for ideas, use this 

website.

http://arngren.net

Homework 2: Create a 10 
questions to test your 

product using Microsoft 
forms and send this along 

with your finished interface. 
Record the feedback in your 

assignment.

Homework 3: Use the 
template provided to you by 
your teacher to write a short 

evaluation of your user 
interface and the planning 

techniques you used. 

Key Vocabulary

Audience

Purpose

Ease of use

Suitability

Refine

Feedback
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Media
Component 1A Developing Media Skills

Year 10
3

Big Questions

What is 
a moodboard?
How do you use 
colour effectively?
How do you use 
typography 
effectively?
How do you use a 
colour wheel?
How do you sketch 
page layouts?
How do you 
create mock ups?
How do you create 
a logo?
How do you write 
copy for an article?

A mood board is great way 
to collate ideas you have 
found from other people to 
give you inspiration for 
your own work. Look for 
images, colour pallets, text, 
fonts and anything else 
that catches your eye. The 
more the better!

Colour theory is essential 
to know when selecting a 
colour scheme for your 
media work. You need to 
know how to select 
colours that work 
together. Search ‘Colour 
Theory Basics’ on 
YouTube to learn more.

Drawing and sketching will 
become an essential skill this 
term. You must ensure that 
you are practicing drawing 
people (both in long shot and 
close up). Utilise face 
drawing tutorials on YouTube 
to help aid your development 
and practice practice 
practice!Ensure you have completed the tutorials on Sue 

Farrimond’s YouTube Channel on how to use 
PhotoPea. This is an excellent free resource



BIG QUESTIONS

1. Quelle est ta routine 
hebdomadaire?
What is your weekly routine?

2. Qu’est-ce que tu fais les jours
d’école?
What do you do on a school 
day?

3. Est-ce que ta routine est 
différent?
Is your routine different?

4. Que portes-tu normalement?
What do you normally wear?

5. C’est comment?
What is it like?

6. FUTURE: Qu’est-ce que tu vas 
porter?
What are you going to wear?

7. Je peux vous aider?
Can I help you?

8. Quel est le problème?
What is the problem?

MFL – French Year: 10
Mod 3 – Jours ordinaires, jours de fête – How do I talk about shopping and customs? Term: 3
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Homework Links 

Most of your homework in MFL will
require you to revise vocabulary and 
grammar to effectively understand and 
produce high quality language.

Skills
Aiming to add the following skills to your
language will help you hugely with this
topic and the exams:

- Ce, cet, cette
- Quel, quelle, quels, quelles
- Modal verbs
- Adjectives of colour

Writing
Below is an example of the kind of points 
you will need to address in written tasks
for this topic:

1. Quelle est ta routine 
hebdomadaire?

2. Qu’est-ce que tu fais les jours
d’école?

3. Est-ce que ta routine est différent?
4. Que portes-tu normalement?

Key Vocabulary

Please note: The pupils cover an 
enormous range of vocabulary in MFL. 
Every word is a key word.

This term: Module 3 – Studio Edexcel GCSE French (foundation) Use Memrise the day before your 
lesson to prepare!
https://www.memrise.com/course/1730154/module-3-studio-edexcel-gcse-french-foundation/
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BIG QUESTIONS

1. Quelle est ta routine 
hebdomadaire?
What is your weekly routine?

2. Qu’est-ce que tu fais les jours
d’école?
What do you do on a school 
day?

3. Est-ce que ta routine est 
différent?
Is your routine different?

4. Que portes-tu normalement?
What do you normally wear?

5. C’est comment?
What is it like?

6. FUTURE: Qu’est-ce que tu vas 
porter?
What are you going to wear?

7. Je peux vous aider?
Can I help you?

8. Quel est le problème?
What is the problem?

MFL – French Year: 10
Mod 3 – Jours ordinaires, jours de fête – How do I talk about shopping and customs? Term: 3
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BIG QUESTIONS

1. ¿Cómo es físicamente?
What does he/she look like?

2. ¿Cómo es de carácter?
What is his/her personality?

3. ¿Te llevas bien con tu familia?
Do you get on well with your
family?

4. ¿Cómo es tu mejor amigo/a?
What is your best friend like?

5. ¿Para ti, cómo es un buen 
amigo?
For you, what makes a good
friend?

6. ¿Qué haces con tu móvil?
What do you do on your phone?

7. ¿Quieres + infinitivo?
Do you want to…?

MFL – Spanish Year: 10 
Mod 3 – Mi gente – How do I talk about hobbies and relationships? Term: 3
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Homework Links 

Most of your homework in MFL will
require you to revise vocabulary and 
grammar to effectively understand and 
produce high quality language.

Skills
Aiming to add the following skills to your
language will help you hugely with this
topic and the exams:

- Using adjectives with the correct
agreement

- Poder and Querer – modal verbs
- Possessive adjectives
- Difference between ser and estar

Writing
Below is an example of the kind of points
you will need to address in written tasks
for this topic:

- ¿Cómo es físicamente?
- ¿Cómo es de carácter?
- ¿Te llevas bien con tu familia?
- ¿Cómo es tu mejor amigo/a?
- ¿Para ti, cómo es un buen amigo?

Key Vocabulary

Please note: The pupils cover an
enormous range of vocabulary in MFL. 
Every word is a key word.

This term: Viva GCSE Foundation Mod 3 Use Memrise the day before your lesson to prepare!
https://www.memrise.com/course/1967734/viva-gcse-foundation-mod-3/
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BIG QUESTIONS

1. ¿Qué aplicaciones usas?
What apps do you use?

2. ¿Para qué usas?
What do you use it for?

3. ¿Cuál es tu rede social 
favorita?
What is your favourite social 
network?

4. ¿Tiene algún inconveniente?
Are there any disadvantages?

5. ¿Qué estás haciendo?
What are you doing?

6. ¿Quieres salir conmigo?
Do you want to go out with me?

7. ¿Qué te gusta leer?
What do you like to read?

8. ¿E-books o libros en papel?
E-books or paper books?

MFL – Spanish Year: 10 
Mod 3 – Mi gente – How do I talk about hobbies and relationships? Term: 3
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Health and Social Care                                     Year: 10

Component 1 Human Lifespan Development                   Term:  3

BIG QUESTIONS

Learning aim B: 
Investigate how 

individuals deal with 
life events

1. What is a life 
event?

2. Why do people 
react differently to 
the same life event?

3. How can people be 
supported to help 
them adapt to 
changes?

B2: Coping with change caused by life events

a. How people may react differently to the same life events

b. How individuals can adapt to changes caused by life events

Types of support: 

a. Emotional

b. Information and advice

c. Practical help, e.g. financial assistance, childcare, transport

Informal sources of support: 

a. family, friends, partners and types of support they can provide

Formal sources of support:

a. professional carers and services and types of support they can provide

b. Sources of voluntary support: 

c. community groups

d. voluntary services and faith-based organisations and types of support they can 
provide
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Homework Links

Research from the following websites-

 https://www.careforthefamily.org.uk/Fam
ily-life/bereavement

 https://www.mind.org.uk/information-
support

 Community Care.

 Nursing Times

Key Terms LA-B

Life events- are expected or unexpected 
events that can affect development

Expected- is a belief that something is likely 
to happen

Unexpected- long-or short-term changes that 
is not thought likely to happen

Bereavement- is the process of coming to 
terms with the death of someone close

Physical events- make changes to your body, 
physical health or mobility

Relationship changes- impact on informal and 
intimate relationships

Life circumstances- impacts on day-to-day 
life and the choices you make

Adapt-is to adjust to new conditions or 
circumstances

Respite care- involves temporary care of an 
individual with ill health to provide relief for 
their parents or carers

Professional-describes a member of a 
profession who is trained and skilled in their 
area of work

Tasks that need to be completed for this assignment

Your information pack should explain how your two, chosen individuals 

adapted to the life event using support from agencies, families other 

organisations, giving examples of the sources of support used by each 

individual..

Then you need to assess how well each individual adapted to the selected 

life event, the role support played in helping each one to adapt and how 

valuable this was and you should also compare the ways in which each 

individual adapted to the changes brought about by the life event.

Task 2

A. Explain the impact of a life event on the development of two 

individuals. 

B. Explain how two individuals adapted to a life event, using support. 

C. Compare the ways that two individuals adapted to a life event and the 

role that support played

D. Assess how well two individuals adapted to a life event and the role 

and value of support in this.
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Child Development                                           Year: 10

Component 2: Learning through Play                           Term:  3

BIG QUESTIONS

To be able to 
understand -

 The different 
stages of play

 How play can be 
organised to 
promote learning

 The role of the 
adult in promoting 
play

Learning through play

Learners must understand that children at different ages and stages of 
development have different play needs. 

A1 Stages of children’s play 

• Unoccupied play, birth–3 months: movements with arms, legs, hands, 
feet etc., learning  how their muscles move.

• Solitary play, birth–2 years: a child plays alone.

• Spectator/onlooker play, 2 years: a child watches other children play 
but does not plays with them.

• Parallel play, 2+ years: a child plays alongside or near others but does 
not play with them.

• Associative play, 3–4 years: a child starts to interact with others 
during play but there is not a large amount of interaction.

• Co-operative play, 4+ years: a child interacts fully with others and has 
interest in both the  activity and other children involved. 

Homework

1.1. Research the different types of play and give examples of how 
this type of play can take place.

.

63



Child Development                                           Year: 10

Component 2: Learning through Play                         Term:  3

BIG QUESTIONS

To be able to 
understand -

 The different 
stages of play

 How play can be 
organised to 
promote learning

 The role of the 
adult in promoting 
play

A2 How play can be organised to promote learning 

Learners must be able to describe how play can be organised and the potential advantages and  
disadvantages of each style.

Adult-led play:

• adults plan, organise and lead the children in a play activity

• potential benefits – can include higher-risk activities where children can learn specific skills and 
how to use resources and equipment safely, the adult can introduce new vocabulary

• potential disadvantages – learning is limited by the adult’s choice of activity and time given to it, 
limited repetition of the activity to enhance learning new skills.

Adult-initiated play:

• adult puts out resources and toys that prompt children to play in a certain way potential benefits 
– encourages children to try playing in new ways and develop new skills, more effective for 
promoting independent learning skills

• potential disadvantages – children may not learn expected skill or concept.

Child-initiated play:

children choose resources and how to play with them

potential benefits – children can develop their own ideas more freely, increased opportunities  for 
the development of social skills

potential disadvantages – a child may focus on one area of learning or development repeatedly, 
ignoring others, learning may be limited without an adult to expand on learning opportunities.

Homework

1.2. Design a game the will help a child to grow and learn.
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Child Development                                            Year: 10

Component 2: Learning through Play                          Term:  3

BIG QUESTIONS

To be able to 
understand -

 The different 
stages of play

 How play can be 
organised to 
promote learning

 The role of the 
adult in promoting 
play

A3 The role of adults in promoting learning through play 

Organise a variety of activities:

• inside/outside activities

• individual/group activities, including games

• sensory activities, art and craft activities, games. 

Explaining and demonstrating how equipment and resources work.

• Adapting activities to suit personal interests.

• Choosing equipment and resources that motivate children to 
engage – promote exploring, encourage questioning, set challenges, 
allow sufficient time for activities

Modelling communication – use of language.

• Joining in with play activities – promoting sharing, facilitating turn 
taking and sharing equipment and resources.

• Awareness of health and safety – toys and resources are age 
appropriate and used  appropriately by the child

Homework

1.3. Design a lesson which will include an activity that is both 
indoors and outdoors and explain how you can adapt to suit all 

children and make it inclusive.

Homework Links

Research from the following websites-

 www.education.gov.uk

 http://www.nicurriculum.org.uk/docs
/foundation_stage/learning_through_
play_ey.pdf

 https://www.legofoundation.com/en/l
earn-how/knowledge-base/what-we-
mean-by-learning-through-play/

 https://www.familylives.org.uk/advic
e/early-years-development/learning-
and-play/why-play-matters//

Key Terms LA-A

Social Skills-used when interacting with 
each other

Unoccupied play- a child does not 
interact with others and makes 
movements with their body

Solitary play- playing alone

Spectator/onlooker play- watching others 
play but not playing with them

Parallel play- playing along side of others 
but not playing with them

Associative play- sharing resources but 
playing alone

Cooperative play- when children are 
playing together

Repetition- repeating something

Enhance- increase or improve something

Independent learning skills- being able to 
think, problem solve and act without an 
adult helping.

Motivation- a reason to do something 65

http://www.education.gov.uk/
http://www.nicurriculum.org.uk/docs/foundation_stage/learning_through_play_ey.pdf
https://www.legofoundation.com/en/learn-how/knowledge-base/what-we-mean-by-learning-through-play/
http://www.earlyyearsmatters.co.uk/eyfs/positive-relationships/key-person-attachment/


3D Design Year: 10
Vegetables inspiring Ceramics Term: 3

BIG 
QUESTIONS
What is Visual 
Language?

What are the three 
main techniques 
for hand-building 
clay?

Can you 
demonstrate your 
ability to create 3D 
forms in clay using: 
pinching, coiling 
and slabbing 
methods?

Why is Kate 
Malone such a 
successful studio 
potter?

Can you present a 
personal response 
to meet the 
‘teapot’ brief?
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Overarching Big Question

Continue to work with the Design Process to create prototypes for ‘Fruits of the Earth’ brief. 

Research and evaluate work by ceramic designers.

Learn about the processes and techniques involved in creating ceramic designs.

Continue to develop your understanding of ‘Visual Language’

Ceramic art is art made from ceramic materials, including clay. It 
may take forms including artistic pottery, including tableware, 
tiles, figurines and other sculpture. As one of the plastic arts, 
ceramic art is one of the visual arts. While some ceramics are 
considered fine art, as pottery or sculpture, most are considered 
to be decorative, industrial or applied art objects. (Wikipedia)

Fruit and vegetables have inspired ceramic designers 
and craftspeople for centuries. They continue to provide 
colourful and fascinating subject matter for functional 
and decorative objects.



Homework Links 

Tasks linked to the theme 

‘Ceramic Design’ (2 hours per 

cycle)

Key Vocabulary

Line/Shape/Form/Scale/
Texture/Tone/Colour/ 
Ceramic/modelling/pinch
ing/coiling/slabbing/impr
essing/applique/burnishi
ng/glazing/firing

I will be expected to recall 
keywords learned in previous 
projects and use them in the 
appropriate context.

RECORD
I will learn to record...
• my design ideas in one and 2 point perspective
• my observations and insights through drawing, 

making and annotation
• my knowledge and opinions about the work of 

other designers in an articulate way

DEVELOP
I will learn how to develop...
• my knowledge about 3D Design and Designers
• my understanding of the Design Process
• My understanding of ‘Visual Language’
• my communication skills through drawing
• my skills working with 3D materials
• ideas in response to a brief

REFINE
I will learn how to...
• explore and exploit the properties of 3D 

materials, techniques and processes
• select and improve initial ideas for a final 

outcome through self and peer evaluation

EVALUATE
I will learn how to...
• evaluate the work of other artists and 

designers, forming my own opinions and using 
analytical writing skills

• analyse and reflect on the development of my 
own work, in order to realise the potential of 
my ideas.

PRESENT OUTCOMES
I will learn how to...
• produce and present one or more finished 

outcome(s) in 3D
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Food Preparation and Nutrition Year 10 Term 3

Food Spoilage. British Cuisine. International cuisineBig question
What 5 conditions do 

microorganisms need to 
multiply?

How can we prevent food 
spoilage?

Is all food spoilage bad?

What is the definition of 
cuisine?

What is British cuisine?

What are the benefits of 
seasonal eating?

What is the definition of 
International cuisine?

Why has international cuisine 
become more popular?

What effect does lifestyle 
have on the popularity of 

international cuisine
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An understanding and awareness of food spoilage and waste 
will be gained.

Students will perform a range of investigations relating to food 
spoilage and contamination, they will visualise the processes 
over time.

They will gain an understanding of the dangers surrounding 
non-compliance of food safety guidelines, processes and rules.
Food science will be a factor in the learning.

British and international cuisine will be discussed, prepared and 
compared.



Food Safety, Spoilage and Contamination

Yeasts

Single-celled fungi, reproduce by budding.

GROW: best in the presence of oxygen (AEROBIC) but can grow 

without (ANAEROBIC). Prefer acidic foods that are moist, can also 

grow in sugar and salt. Grow best in warm conditions- 25-29oC.           

Destroyed at 100oC.

SPOILS: jam, honey, fruit, yoghurts and fruit juices. They FERMENT 

the sugar in these foods.

Yeast ferments sugar and produces CO2 and alcohol.

BENEFITS: Used as a raising agent in bread, ferment grapes into wine 

and hops into beer

Moulds

Tiny fungi produce THREAD-LIKE FILAMENTS,

that help spread around the food.

GROW: best between 20-30oC.

High humidity and fluctuating temperature helps speed growth.

PREVENTION: cool, dry place, fridge, heating/cooking, acidic 

conditions.

SPOILS: Bread and bakery products (calcium propionate). Cheese if 

vacuum seal is broken.

BENEFITS: Improve flavour and colour of foods. Camembert and 

Stilton have specific moulds. Some salamis have white mould on the 

outside and can extend the shelf life.

Bacteria

Single-celled micro-organisms divided into 3 sub-groups;

Harmless      Pathogenic        Food Spoilage

GROW: neutral pH, warm, moisture, food, time.

PREVENTION: Use of fridge, cooling food to below 5oC in 90 mins, 

reheating to above 75oC, high concentrations of salt, sugar or acid.

SPOILS: High risk foods.

BENEFITS: Cheese making and yoghurt making (LACTO BACILLIUS)

Enzymes

Biological catalysts that speed up reactions and usually made from 

proteins.

Action of the enzymes cause browning in food. Enzymes can be 

destroyed by heat and acids.

PREVENTION- heat: BLANCHING (heating fruit or vegetables in boiling 

water for a short time, before plunging into iced water to stop cooking 

process).

SPOILS: Fruit and veg where cell walls are easily damaged (potatoes 

and apples), this is called ENZYMIC BROWNING 69



Types of microorganism that can spoil foods:

Bacteria,  moulds,yeasts.

Micro‐organisms make food unfit and unsafe to eat:  

Because they contaminate it with their waste

products,  their physical presence (being in the food) 

and the tox‐ins (poisons) that they produce.

Conditions needed for micro‐organisms to grow and  

multiply: The right temperature, food, moisture, time,  

the right amount of acidity/alkalinity(pH).

Pathogenic micro‐organisms, e.g. 

bacteria/moulds  cause food poisoning. • 

Non‐pathogenic micro‐ organisms do not cause 

foodpoisoning.

Yeasts are tiny plants in the air which settle on food.

KeyWords

Micro‐organisms—tiny  

microscopic forms of

life  both plant and

animal

Food Spoilage—Making

food unfit and unsafe to

eat

Contaminate—making a  

food unsafe to eat by al‐
lowing it to come into  

contact with micro‐
organisms that will

grow  and multiply.

Pathogenic—capable

of  causing illness

High‐risk food—foods  

containing a lot ofmois‐

Enzymesare • Natural substances (mostly proteins) found in foods and all living things. • Called

biological  catalysts, which means they have the ability to speed up chemical reactions.

Enzymes affect fruits and vegetables when they have been harvested they ripen and eventually

break down the cells and tissues in them. They change colour and any starch they contain 

is bro‐ken down and converted to sugar so they soGen and sweeten.

Some fruits, such as apples +bananas, go brown when exposed to air because enzymes and natu‐

ral substances in them react with oxygen when they are cut or peeled. Enzymes are

proteins. Pro‐teins are denatured by acids. Lemon juice contains citric and other acids, which

stop the enzymic

browning process from happening because it denatures the protein. Salt, submerging in 

water or  vinegar also delay enzymicbrowning

Moulds are air bourne spores. Lots of types exist. In right conditions when mould spores land on 

food  they germinate and send down a root system (mycelium) into food. Invisible waste products 

from the  mould come out through the mycelium and into the food. They may be harmful (toxic), so

even if the visi‐ble mould is scraped off, there may still be waste productspresent

Some micro‐organismsdo not cause food poisoning but are used in food production
ture and nutrients
(especially protein) 

e.g. meat +fish) that 

easily support the 

growth 

of pathogenic 

micro‐organisms, 

particularly bacteria. 

Also 

called perishable

foods

Catalyst—a substance  

that speeds up the rate

of  a chemical reaction

High risk foods are foods that will spoil quickly and 

are  most likely to cause food poisoning because 

bacteria  and other micro‐organisms can grow and 

multiply very  easily and quickly in it. • They have the 

right conditions  for growth: nutrients (especially 

protein) and water/  moisture. • These types of foods 

spoil very quickly and  must be refrigerated, cooked 

thoroughly and eaten  within a few days. • 

Examples: meat, poultry,fish, shell‐ fish, cream, milk, 

cheese, eggs,yogurt.

Blue‐veined cheese: A special culture containing non‐pathogenic bacteria and the spores of a non‐

pathogenic mould is added to the milk.• The bacteria set the milk into a semi‐solid by turning the 

lactose  sugar (in the milk) into lactic acid, which coagulates the protein, adds flavour and texture and 

helps to pre‐serve the cheese. • The moulds germinate as the cheese ripens which adds blue veins 

and a particular fla‐vour.

Bread: A special baker’s yeast is used. If given the right conditions of warmth, moisture, food (sugar or  

starch) and time, it breaks down the starch in the flour and produces CO2 gas bubbles, which make the  

dough rise. It also produces alcohol, which adds flavour,but evaporates in the oven. The yeast adds

flavour  to the bakedbread.

Yogurt: made from milk fermented by two types of non‐pathogenic bacteria. • The bacteria ferment the

lactose sugar in the milk producing lactic acid. The lactic acid denatures and coagulates the milk 

proteins,  which makes the milk become semi‐solid. • The lactic acid and other natural substances that 

are produced  give the yogurt its distinct, traditional flavour.

Pathogenic bacteria examples are: Campylobacter, E. coli, Salmonella,Listeria.

Food spoilage andcontamination.

‐18°C to –24°C Freezer.  

Bacteria dormant

Chilled food 0°C to 

5°C.  Bacteria multiply

slowly

5°C to 63°C Danger  

zone. Bacteria multi‐ply 

rapidly = ideal con‐

ditions for growth

63+°C keep  

cooked food

hot

75°C. Cooked from raw

food  Reheat cooked food

once

100°C. water boils. Bac‐

teria cells are dead.Bac‐

teria spores can

survive

Homework 
Links

Food a 
Fact of Life

BBC 
Bitesize

BNF

(British 
Nutrition 

Foundation
)

Key 
Vocabulary

Cross

Contaminat
ion

Bacteria

Danger 
zone

Allergens

Food 
Poisoning
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Year 9 Food Preparation and Nutrition  
Spring 1: British and InternationalCuisine

Climate The weather conditions typical to an area in general or at a specific time.
The climate affects what farmers can grow. Most crops needs some rain and warm weather to grow.
Warm sunshine is needed to ripen plans and sweeten fruits.

Culture The way of life, general customs and beliefs of a particulargroup of people at a particulartime.

Cuisine Style and type of cooking that is representative of a particular country or region. For example,

jerk  chicken is a cuisine of Caribbean.

Landscape The features of an areaof land.
The landscape of a region affects which crops and animals are raised for  
food.
Flat land areas areneeded for cereal production
because combine harvesters could not effectively reap wheat  
grown on steep hills.
Livestock can graze on the grass of very hillyland.

Migration When people move from one geographical areato another.
People bring their traditional foods with them when they migrate; these become part of the cuisine  
of the country they migrate to. For example, Indians brought curry to the UK.

Traditions Customs and ways of living that are recognised as very long established and typically passed from  
one generation to another over time.

Import A product fromabroad.
Remember that before recently, people ate food that was grown or reared locally. Less food was  
imported and people knew less about what other cultures ate. This explains why the range of  
ingredients is quite limited.

Tagine A large, heavy North African cooking pot with a conical (cone) lid. The stew cooked  
in the pot is also called a tagine.

Sushi A Japanese dish consisting of small balls or rolls of cold rice served with a garnish of vegetables,

egg, or  raw seafood.

Wok A bowl-shaped frying pan used typically in Chinese cooking.

Before imports, climate and 
geography  influenced the type of

meals  consumed in UK.

Traditional Dishes from the nations of the United Kingdom

England
Cumberland sausage: a coiledsausage  flavoured with 
pepper and herbs.
Cottage Pie: beef mince, gravy and  vegetables topped 
with grilled mashed
potato.
Cornish pasty: pastry containing beef,  potato, onion 
and swede.
Potted shrimps: shrimps in meltedbutter.
Bread and butter pudding: buttered  bread soaked in 
milk, egg, sugar and spices.

Northern Ireland
Crubeens: boiled pigs’ feet, which are  battered and
fried.
Soda bread: bread made withbicarbonate  of soda and 
buttermilk instead of yeast.
Potato Farl (Irish potato cakes):A  savoury potato

pancake.
Ulster Fry: A fried breakfast with soda
bread, potato farls, bacon, sausage, egg and  tomato.

Wales

Welsh rarebit: toasted bread with cheese  sauce, often 
containing mustard, beer or  wine.
Bara brith: Cake with dried fruit and  spices.
Laverbread: Slow cooked seaweed paste.
Glamorgan sausage: A vegetarian  sausage made with

cheese and leeks, coated  in breadcrumbs.
Welsh cakes: Small, round flat cakeswith
raisins, baked on a griddle.

Scotland

Scotch broth: soup made with red meat,  root vegetables, 
barley and dried pulses.  Neeps and tatties: Swede and 
potatoes  cooked in oil and mashed.
Haggis: lamb (and sometimes beef), suet
(animal fat) onion, oats, seasoning and  spices.
Shortbread: A buttery and crumbly biscuit  made with 

butter, flour and sugar.

French  

Cheese

s

Italian  

Cheese

s
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Food poisoning

Food poisoning can be caused by:

 bacteria, e.g. through cross-contamination from pests, unclean hands 

and dirty equipment, or bacteria already present in the food, such as 

salmonella;

 physical contaminants, e.g. hair, plasters, egg shells, packaging;

 chemicals, e.g. cleaning chemicals. 

Bacterial contamination is the most common cause.

Micro-organisms occur naturally in the environment, on cereals, 

vegetables, fruit, animals, people, water, soil and in the air.  Most bacteria 

are harmless but a small number can cause illness.  Harmful bacteria are 

called pathogenic bacteria.

The process of food becoming unfit to eat through oxidation, contamination 

or growth of micro-organisms is known as food spoilage.

Temperatures to remember.
To reduce the risk of food poisoning, good 
temperature control is vital:

5-63°C – the danger zone 

where bacteria grow most 

readily.

37°C – body temperature, best 

temperature for bacterial 

growth.

5°C (or below) – the ideal 

temperature your fridge 

should be.

75°C – if cooking food, the core 

temperature, middle or 

thickest part should reach at 

least this temperature.

75°C – if reheating food, it should 

reach at least this 

temperature.  In Scotland food 

should reach at least 82°C. 

Remember to reheat food only 

once!

Allergen and food intolerance awareness

There are 14 ingredients (allergens) that are the 

main reason for adverse reactions to food.  

Cross-contamination of food containing these 

allergens must be prevented to reduce the risk of 

harm. They must also be labelled on pre-

packaged food and menus so that consumers can 

make safe choices. The 14 allergens are:
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Milk

Molluscs

Mustard

Nuts 

Peanuts

Sesame 

Soybeans

Sulphur dioxide

Celery (and celeriac)

Cereals containing 

gluten

Crustaceans

Eggs

Fish

Lupin 

Key terms

Allergens: Substances that can cause an adverse reaction to food. Cross-contamination 

must be prevented to reduce the risk of harm.

Bacteria: Small living organisms that can reproduce to form colonies. Some bacteria can 

be harmful (pathogenic) and others are necessary for food production, e.g. to make 

cheese and yogurt.

Cross-contamination: The transfer of bacteria from one source to another. Usually raw 

food to ready to eat food but can also be the transfer of bacteria from unclean hands, 

equipment, cloths or pests. Can also relate to allergens.

Food poisoning: Illness resulting from eating food which contains food poisoning micro-

organisms or toxins produced by micro-organisms.

High risk ingredients: Food which is ready to eat, e.g. cooked meat and fish, cooked 

eggs, dairy products, sandwiches and ready meals.

High risk food

Bacteria easily multiply on foods known as ‘high-risk 

food’. These are often high in protein or fat, such as 

cooked meat and fish, dairy foods and eggs. Cooked 

pasta and rice are also regarded as high risk foods if 

they are not cooled quickly after cooking and stored 

below 5°C.
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Bacterial growth and multiplication

All bacteria, including those that are harmful, have four 

requirements to survive and grow:
 food;
 moisture;
 warmth; 
 time.

Moisture

Bacteria need moisture to 

survive.  Dried foods, such 

as powdered milk, cereals 

or dried egg do not support 

bacterial growth, if properly 

stored. However, if 

moisture is added, any 

bacteria still alive can 

quickly begin to multiply.

Time
When bacteria spend enough 
time on the right types of food, 
at warm temperatures, they 
can multiply to levels that 
cause illness.  

Reheat food only once and 
eat leftovers within 48 hours.

Symptoms of food 

poisoning

The symptoms of food 

poisoning include:
nausea;
vomiting;
stomach pains;
diarrhoea.

Best before date

You can eat food past this date 

but it might not be at its best 

quality.

 

BEST BEFORE: 
 
25/08/21 
 
STORE IN A 
COOL DRY 

PLACE 

Use by date

You’ve got until the end of this 

date to use or freeze the food 

before it comes too risky to 

eat.  USE BY: 
 
25/08/20 
 
KEEP 
REFRIGERATED 

Getting ready to cook

Remove blazers/jumpers 

and roll up long sleeves.

Tie up long hair and tuck in 

ties or head coverings.

Thoroughly wash and dry 

hands.

Put on a clean apron.

Where should food be 

stored in the fridge?

Cheese, dairy and egg-

based products

The temperature is usually 

coolest and most constant at 

the top of the fridge, allowing 

these foods to keep best 

here.

Cooked meats

should always be stored 

above raw meats to prevent 

contamination from raw 

meat.

Raw meats and fish

should be below cooked 

meats and sealed in 

containers to prevent 

contamination of salad and 

vegetables.

Salad and vegetables

These should be stored in 

the drawer(s) at the bottom 

of the fridge. The lidded 

drawers hold more moisture, 

preventing the leaves from 

drying out.

People at risk
Elderly people, babies and 
anyone who is ill or 
pregnant needs to be extra 
careful about the food they 
eat.

Why clean?

To remove grease, dirt and 

grime, and prevent food 

poisoning and pests.
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