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English
Language Paper 1 Questions 1-4

BIG QUESTIONS

How can I revise 
for English 
Language? 

How will I be 
examined for 

questions 1-4 of 
Language Paper 1?

What are the 
language 

techniques?

How do I analyse a 
writer’s language?

What are the 
structural 

techniques?

How do I analyse a 
writer’s structure?

What is 
evaluation?

How do I evaluate 
effectively?
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Q1: List 4 things… 

[4 marks]

Q2: How does the writer use language here 
to describe… 

[8 marks]

Q3: How has the writer structured the text 
to interest you as a reader? 

[8 marks]

Q4: To what extent do you agree…? 

[20 marks]

What do the questions look like? Analysis sentence starters

How do I evaluate in Question 4?

The examiner will give you an opinion about the extract. You should:

Step 1: Decide if you agree with the opinion or not.

Step 2: Find the 
evidence which supports your opinion.

Step 3: Explain to the examiner how your evidence shows your opinion.

This suggests that…
This conveys that…
It implies that….
The word presents…
This portrays to the reader…
The language connotes that…

(The bold words are all synonyms 
for ‘show’)



Homework Links

- Use GCSEPod
Pass4English to keep 
your terminology 
knowledge fresh.

- Answer practise 
questions under 
exam conditions

Key Vocabulary

Analyse – to examine in 
detail, typically in order 
to explain and interpret.

Evaluate – to consider 
the merit, worth or 
reliability of something 
based on evidence. 

Structure – the way that 
a text is put together and 
developed by the writer.

All of the language and 
structure techniques as 
well as the key words for 
analysis.
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Technique Definition

Adjective A word that describes a noun.

Verb An action which can be physical, mental or a state of 
being.

Adverb A word that describes a verb (action). These usually 
end with –ly.

Pronoun These are used in the place of a name.

Connective Words which show the relationship between ideas 
such as time or agreement.

Simile A comparison using ‘like’ or ‘as’ to show the 
similarity between two ideas.

Metaphor A comparison where you state 
something is something that it’s not, based on a 
shared characteristic.

Onomatopoeia Words which make their own sound.

Personification Giving a non-human thing a human characteristic.

Simple 
Sentence

A sentence with one piece of information. 

Compound 
sentence

Two simple sentences joined using a connective.

Complex 
Sentence

A sentence which contains a subordinate clause. A 
subordinate clause is an extra piece of information 
which would not make sense on its own.

Semantic Field Where multiple words in a piece of writing suggest 
the same idea or theme, such as coldness, fear, 
isolation or excitement.

Oxymoron Two words which are the direct opposite next to one 
another.

Technique Definition

Beginning The starting point of the extract.

Middle The pivotal moment in the extract, usually the dilemma or the 
problem.

End The way in which the extract finishes.

Setting Where the extract takes place. There may be multiple settings 
in the extract.

Tone An emotion suggested in the extract. This could be negative, 
positive, happy, worried or any emotion, really. The tone can 
change during the extract.

Introduced/
Introduction

A first meeting with an idea/person, one added during the 
course of the extract.

Pace The speed at which the events of the extract happen. This could 
vary over the course of the extract to alter the mood.

Narrative 
perspective/ 
voice

The viewpoint the story is being told from. Whether it is a 
character (first person), directed as if the reader is the 
character (second person) or by a narrator unrelated to the 
events (third person).
My examples:

Focus Where the writer draws the eye of the reader to a specific 
event, person, place or even sense.

Paragraphing How the writer breaks up the events of the extract. The length 
of paragraphs may alter the pace as well as highlighting 
significant moments through depth.

Foregrounding When the writer places a person, setting or story element at 
the front of the action.

Characterisation How the writer develops the personality of a character, possibly 
through their appearance, actions or speech.

Language Techniques
(for questions 2 and 4)

Structure Techniques
(for questions 3 and 4)
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Subject: Literacy

Homophones: words that sound the same but have different 
meanings

1. Their - means it belongs to them. E.g. I ate their sweets. 

2. They’re - short for they are. E.g.  They are going to be cross.

3. There - refers to a place.  E. g. I'm going to hide over there. 

4. Your – refers to something that belongs to you. E.g. Your bag.

5. You’re – contraction of ‘you are.’ E.g. You’re going to win.

Sentence Structures

1. Independent Clause: A clause that can stand alone as a sentence. E.g. The cat sat on the mat. 

Contains a subject and a verb. 

2. Subordinate Clause: A clause that depends on an independent clause to make sense. E.g. Without 

turning around, the cat sat on the mat.  

3. Simple Sentence: Contains just one clause (subject + verb) E.g. Tom went to the shops.

4. Compound Sentence: Independent Clause + Conjunction (FANBOYS) + Independent Clause (For, And, 

Nor, But, Yet, So)  E.g. Tom went to the shops and he bought some bread.

5. Complex Sentence: Contains one main clause and one or more subordinate clause/s. E.g. Although it 

looked difficult, they still pushed on with the challenge.

6. Exclamatory: A sentence that shows great emotions. E.g. I am appalled by your behaviour!

7. Imperative: A sentence that gives commands. E.g. Get out! 

8. Interrogative: A sentence that asks a question (not rhetorical questions). E.g. How much is that?

9. Declarative: A sentence that makes a declaration. E.g. She sells sea-shells.

Sentence Openers
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Punctuation
• Full stops: remember to use a full stop at the end of every sentence.

• Capital Letters : make sure every name of something has a capital letter. E.g. 
California has a capital letter. Also, make sure every new sentence starts with a capital 
letter.

• Apostrophes: you can use apostrophes to connect certain words together. E.g. It is = 
It’s OR to express belonging or property = John’s phone

• Exclamation marks: used to end a sentence to show a strong feeling of emotion like 
surprise, anger, or shock. E.g. I’m so frightened!

• Ellipses: used to show an omission of words, a pause in thought or to create suspense. 
E.g. Suddenly, there it was … his worst nightmare.

• Colons: used to precede lists or explanations. E.g. I went to the store and bought a lot 
of fruit: peaches, apples, oranges and pears. Sarah wrote a story: The Hungry Fish.

• Semi Colons: used to join two related independent clauses. E.g. We made too many 
mistakes; we lost the game. Also, use a semi-colon instead of a comma, usually in a 

list. E.g. You will need many backpacking items: a sleeping bag; torch ; tent ; and 

pillow.

• Hyphens: you can use hyphens for a number of reasons.
- To separate sentences with added information e.g. I enjoy English – as well as Maths.
- To indicate periods of time. E.g. 2000-2006.
- To form hyphenated words. E.g. self-respect.
- To create emphasis. E.g. Mum loves seafood – she absolutely adores seafood.

• Brackets: use brackets to indicate added information.  The sentence should still make 
sense when removed. E.g. I did my homework, (it took me twenty minutes) and 
brought it in early. 

The 7 Main Commas Rules

1.) Use a comma before a conjunction, (and, but, nor, yet, 
or, so), to connect two independent clauses.
E.g. I had an English test last night, so I revised.

2.) Use a comma to set off an opening phrase.
E.g. As such, I feel there is much I can learn.

3.) Use a comma when using quotes to separate the quote 
from the rest of the sentence.
E.g. Like Bob Johnson said, “It’s a great day for hockey”.

4.) Use a comma to separate adjectives in a descriptive list.
E.g. The pizza was hot, delicious and freshly cooked.

5.) Use a comma to separate three or more things in a 
series.
E.g. Of Charles Dickens’ novels, I have read “A Christmas Carol”, 
“Oliver Twist”, and “Great Expectations”.

6.) Use a comma with phrases that present a contrast.
E.g. Learning about Hemingway can be highly advantageous for 
students, not only in their secondary school studies, but also in 
their future careers.

7.) Use a comma to set off a parenthetical element (added 
information that can be taken out without changing the 
meaning of the sentence).
E.g. Now, many years after their time, we as a country are faced 
at the starting ground where these men once were.



Mathematics Year: 11H
Ch18 Vector Arithmetic Term: 5

BIG QUESTIONS

How can vectors be 
used to solve 

complex 
geometrical 
problems?

2

3
+

5

−4
=

2 + 5

3 + −4
=

7

−1

Adding vectors:

Subtracting vectors:

3

9
−

2

−3
=

3 − 2

9 − −3
=

1

12

2
8

−3
=

2 × 8

2 × −3
=

16

−6

Vectors and scalar multipliers:

𝟐

𝟑 𝟓

−𝟒

Resultant vector

Homework 
Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/c
ontents

bbc.co.uk/bitesize/s
ubjects

622-636

7



BIG QUESTIONS

BQ:   What do I need 
to practise and 

revise? 

Term 5 GCSE 
Revision

Homework 
Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/c
ontents

bbc.co.uk/bitesize/s
ubjects

Email your teacher if 
you need more 

exam questions.

After school Maths
support is on a 

Monday.

Important 
words, 

formulae 
and 

techniques 
you need to 

know. 

Higher

Mathematics Year: GCSE H
Recall Knowledge Term: 5
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BIG QUESTIONS

BQ:   What do I need 
to practise and revise? 

Term 5 GCSE Revision

Homework 
Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/c
ontents

bbc.co.uk/bitesize/s
ubjects

Email your teacher if 
you need more 

exam questions.

After school Maths
support is on a 

Monday.
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BIG QUESTIONS

BQ:   What do I need 
to practise and 

revise? 

Term 5 GCSE 
Revision

Homework 
Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/c
ontents

bbc.co.uk/bitesize/s
ubjects

Email your teacher if 
you need more 

exam questions.

After school Maths
support is on a 

Monday.

Important words, formulae and techniques you need to 
know.  Foundation / Crossover

Mathematics Year: GCSE F
Recall Knowledge Term: 5
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BIG QUESTIONS

BQ:   What do I need 
to practise and revise? 

Term 5 GCSE Revision

Homework 
Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/c
ontents

bbc.co.uk/bitesize/s
ubjects

Email your teacher if 
you need more 

exam questions.

After school Maths
support is on a 

Monday.

Important words, formulae and techniques you need 
to know. Foundation / Crossover
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Mathematics Year: GCSE F/H
Recall Knowledge Term: 1-6

Look

Read the specific 
part of the 
Knowledge 

Organiser (KO) that 
you need to learn. 

Cover

Cover the KO. 

Write

Write out everything 
you can remember 
from the specific 
part of the KO in 

your book. 

Check

Check that you have 
all the content 

needed and it is 
correct. For any 
content that is 

missing or incorrect, 
use a different 

colour pen to add in 
the correct 
knowledge.   

Repeat

Set Notation
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Mathematics Year: 11H
Ch18 Vector Arithmetic Term: 5

BIG QUESTIONS

How can vectors be 
used to solve 

complex 
geometrical 
problems?

2

3
+

5

−4
=

2 + 5

3 + −4
=

7

−1

Adding vectors:

Subtracting vectors:

3

9
−

2

−3
=

3 − 2

9 − −3
=

1

12

2
8

−3
=

2 × 8

2 × −3
=

16

−6

Vectors and scalar multipliers:

𝟐

𝟑 𝟓

−𝟒

Resultant vector

Homework 
Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/c
ontents

bbc.co.uk/bitesize/s
ubjects

622-636
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Mathematics Year: 11F
Ch15 Constructions Term: 5

BIG

QUESTIONS

How do we 
describe and 

draw 3D solids?

How do we use 
mathematical 
tools to draw 
accurately?

14



Homework Links 

Hegarty Maths

MathsGenie.co.uk/
GCSE

Corbettmaths.com/
contents

bbc.co.uk/bitesize/s
ubjects

Key Vocabulary

Construction

Plan

Elevation

Solid

Bearing

North

Bisector 

Perpendicular

Equidistant

Bearings
Bearings are a type of angle that are 
used in real life directional 
instructions. They have three rules 
that they must conform to:

1) They must always be 
measured from North.

2) They must always be measured 
in a clockwise direction.

3) They must always have 3 
figures e.g. 72o is written as 
072o

The bearing 
of B from A is 

108o

A
B

108o

N

Where we start 
measuring from using 

our protractor

We don’t always need a protractor to find bearings, 
we can use our angle facts knowledge.

A
B

110o

The bearing of A from B is 290o

N
N Because we know co-interior angles 

sum to 180o, this angle must be 70o.

The angle we are finding is the 
clockwise angle from B. We know 

angles around a point sum to 360o.  

15



Subject: History Year / Group: 11
Topic: Superpower relations and the Cold War, 1941–91 The Origins of the Cold War Term: 5

BIG 
QUESTIONS
1 Introduction – What was the 
Cold War?

2 Why did relations between 
the Grand Alliance deteriorate 
during WW2?

3 Bombs and Telegrams - How 
and why did the wartime 
alliance unravel between 1945 
and 1946?

4 What was the Iron Curtain 
and how was it formed?

5 How did the USA try and 
contain the spread of 
Communism?

6 How did the Soviets react to 
the Truman Doctrine and 
Marshall Plan?

7 How did the Soviets react to 
the Truman Doctrine and 
Marshall Plan?

8 What was the Berlin Crisis of 
1948-1949?

9 How did the Cold War develop 
from 1948-55

10 What happened when 
Hungary threatened to leave 
the Warsaw Pact?

SUMMARY OF THE PERIOD

Following the end of World War 2 a new ‘cold war’ emerged between the Superpowers of the USA and the USSR and their allies.  Very 
little, if any, fighting took place but it was a period of great tension as both sides developed huge arsenals including nuclear weapons.  
The early years saw great tension with both sides establishing policies or alliances to either contain the other side or try to spread 
their influence.  There were numerous flashpoints across Europe and the Cold War spread to Asia with the outbreak of the Korean 
War.  The arms race saw both sides develop Nuclear arsenals.

Key events and dates

February 1945: Yalta Conference
17th July – 2nd August 1945: Potsdam Conference
6th and 9th August 1945: USA drops atomic bombs on Japanese cities of Hiroshima and Nagasaki
2nd September 1945: World War 2 ends
March 1946: Winston Churchill makes his Iron Curtain speech
March 1947: President Truman outlines his Truman Doctrine
June 1947: The USA launch the Marshall Plan
September 1947: USSR establish COMINFORM
24 Jun 1948 – 12 May 1949: The Berlin Crisis and Berlin Blockade
4 April 1949: NATO established
August 1949: USSR successfully tests their first nuclear weapon
December 1949: By this date the majority of Eastern Europe were a number of USSR Satellite States
14 May 1955: Warsaw Pact signed
23 Oct 1956 – 10 Nov 1956: Hungarian uprising against Communist and USSR control

16



Big Question Links Key information Specific detail

1 Introduction – What 
was the Cold War?
2 Why did relations 
between the Grand 
Alliance deteriorate 
during WW2?
3 Bombs and 
Telegrams - How and 
why did the wartime 
alliance unravel 
between 1945 and 
1946?
4 What was the Iron 
Curtain and how was 
it formed?

The Grand Alliance. The outcomes of the 
Tehran, Yalta and Potsdam conferences. 

The ideological differences between the 
superpowers and the attitudes of Stalin, 
Truman and Churchill. 

The impact on US-Soviet relations of the 
development of the atomic bomb, the 
Long and Novikov telegrams and the 
creation of Soviet satellite states in 
Eastern Europe

The alliance between Britain, the Soviet Union and the United States during the Second World War. Tensions between 
them, for example US and British anti-communism. Stalin’s suspicion that the West did not want the Soviet Union to 
emerge strongly from the war. 
Tehran Conference, for example opening of a second front against Germany in Europe; spheres of influence in Europe; 
Soviet Union to join war against Japan. The Yalta Conference, for example arrangements for a defeated Germany; the 
question of Poland; Declaration on Liberated Europe and free elections across the continent; plans for a new United 
Nations Organisation; relations between the ‘big three’ leaders. The Potsdam Conference, for example strained relations 
over Soviet behaviour in Eastern Europe and US A-bomb; reparations payments by Germany; ‘de-nazification’. 

Differences between the superpowers, for example, desire on both sides to restrict size of other’s sphere of influence, 
capitalism versus communism, free elections and multi-party democracy versus one-party dictatorship; private control of 
means of production versus state ownership. 

US possession of the atomic bomb and worsening distrust. Long telegram and containment of communism; Novikov’s
condemnation of US economic power. Ideological lines defining the Cold War as a war of words. Soviet sphere of influence 
in Eastern Europe and growing tension.

5 How did the USA try 
and contain the 
spread of 
Communism?
6 How did the Soviets 
react to the Truman 
Doctrine and Marshall 
Plan?
7 How did the Soviets 
react to the Truman 
Doctrine and Marshall 
Plan?
8 What was the Berlin 
Crisis of 1948-1949?

The impact on US-Soviet relations of the 
Truman Doctrine and the Marshall Plan, 
1947. 

The significance of Cominform (1947), 
Comecon (1949) and the formation of 
NATO (1949). 

Berlin: its division into zones. The Berlin 
Crisis (blockade and airlift) of 1948-49 
and its impact. The formation of the 
Federal Republic of Germany and 
German Democratic Republic.

Truman Doctrine’s division of world into communist and non-communist, and change in US foreign policy with 
commitment to containment of communism. Soviet rejection of Plan in the USSR and its bloc in response to Marshall Plan’s 
post-war aid to Europe. 

Cominform as a network of alliances between the USSR and Eastern European states, enabling greater Soviet influence. 
Comecon as a response to Marshall Plan enabling more Soviet control of Eastern bloc economies. Formation of a Western 
military alliance in NATO, with Europe now divided in a state of permanent hostility between the two superpowers. 

Berlin’s four zones and its location within the Soviet zone of occupation in eastern Germany. Key features of the Crisis, for
example Soviet fears of West Berlin as a threat and a base for Western military, reactions to US introduction of Marshall 
Aid and a new currency into western zones of occupation in Berlin. Soviet cutting off of links between the western zones of 
occupation in Germany and West Berlin. US and British airlift of supplies into West Berlin. Re-opening of land routes to 
West Berlin. Impact, such as the formation of two Germanies; NATO and two militarised camps.

9 How did the Cold 
War develop from 
1948-55
10 What happened 
when Hungary 
threatened to leave 
the Warsaw Pact?

The significance of the arms race. The 
formation of the Warsaw Pact. 

Events in 1956 leading to the Hungarian 
Uprising, and Khrushchev’s response. 
The international reaction to the Soviet 
invasion of Hungary.

Arms race rivalry, for example Soviet possession of A-bomb by 1949, development of H-bomb by both sides, launching of 
Sputnik by USSR and massive build-up of US missiles. Formation of Warsaw Pact in response to NATO, strengthening Soviet 
military control over Eastern Europe. 
Soviet control of Hungary, for example lack of freedom of expression, use of terror, food shortages; opposition in Hungary 
to continued military occupation, impact of De-Stalinisation. The Uprising, for example demonstrations to put pressure on 
government to reform, Nagy’s reforms including multi-party democracy and leaving of Warsaw Pact. Khrushchev’s 
response, for example sending in of USSR troops and tanks and crushing of uprising, demonstration of Soviet 
determination to maintain control over satellite states. International condemnation of invasion, but desire to avoid the 
implementation of a military response to Soviet action. 17



Key Vocabulary

Communism ideology in which all property is owned by the community and each person contributes and receives according to their ability and needs

Capitalism an economic and political ideology in which a country's trade and industry are controlled by private owners for profit, rather than by the state.

Superpowers A country that is powerful in terms of their wealth and military and will influence other countries and allies

Grand Alliance The name given to the alliance between USA, USSR and Britain during World War 2

Iron Curtain An imaginary divide between the Communist East and Capitalist West in Europe

Containment The idea of trying to stop containment from spreading beyond the USSR and Eastern Europe

Marshall Plan / Marshall Aid The American led programme of supplying aid such as money and resources to countries to help them resist communism

Truman Doctrine The American policy of doing whatever it takes to help countries that were resisting or threatened by Communism

Blockade To stop or prevent something

NATO The North Atlantic Treaty Organisation, an alliance of Western / Capitalist countries created to help protect each other against the threat of 
communism.  Based on the idea of collective security

Warsaw Pact An alliance of Communist countries led by the USSR, in effect the USSR’s version of NATO

Cominform The USSR’s information Bureau that was used to help spread Communist ideology amongst other Communist nations

Comecon The organisation used to co-ordinate Communist economies, in effect the communist version of Marshall Aid

Satellite States country that is formally independent in the world, but under heavy political, economic and military influence or control from another 
country.

Term 3 - homework

Week 2 – Revise for Term 1 Week 3 assessment

Week 4/5 – Write a bullet point narrative account of the Berlin 
Crisis of 1948-49 remember to use the structure opposite and 
have two events per ‘paragraph’. Remember the events should 
form a sequence and each one should link to the next

Links to support your understanding of the topics
https://www.bbc.co.uk/bitesize/guides/z3h9mnb/revision/1 (excellent revision resource with multiple pages all covering the key aspects of the origins of 
the Cold War)
https://www.bbc.co.uk/teach/class-clips-video/andrew-marr-history-world-atomic-bomb/z6nyrj6 (Andrew Marr explains the development of the Atomic 
Bombs)
https://www.youtube.com/watch?v=sH2kk4x5Dog https://www.youtube.com/watch?v=2l7Xcl8sF2M (Excellent documentary on the Cold War)

Para 1 (Causes) Para 2 (Main Events) Para 3 (Consequences)

e.g. Disagreements over 
the future of Germany 
(give detail)

e.g. Berlin Airlift (give 
detail)

18

https://www.bbc.co.uk/bitesize/guides/z3h9mnb/revision/1
https://www.bbc.co.uk/teach/class-clips-video/andrew-marr-history-world-atomic-bomb/z6nyrj6
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https://www.youtube.com/watch?v=2l7Xcl8sF2M


Big 

Questions

What was The 
Berlin Crisis of 
1958-61?

How was The 
Berlin Crisis of 
1958-61 
resolved?

What Caused the 
Cuban Missile 
Crisis?

What happened 
during the CMC 
and what were 
the 
consequences?

Why did the 
Soviet Union 
invade 
Czechoslovakia in 
1968 and what 
happened?

19

The Berlin Crisis 1958-61
Causes
The Soviet Union’s desire to remove the Western Allies 
from Berlin created a crisis in 1961.
Problems in East Germany – between 1949 and 1961 
about 4 million East Germans fled to the West through 
Berlin.
The Berlin Ultimatum – 1958 Khrushchev accused allies of 
breaking the Potsdam Agreement.
Summit Meetings – 1959-61
May 1959 – failed to reach an agreement.
September 1959 – Camp David summit meeting.
May 1960 – Paris summit conference – 9 days before 
USSR shoot down an American spy plane. Relations sour
Vienna June 1961 – Khrushchev demand Western forces 
leave West Berlin. Kennedy refuses.
Peace talks between the USA and the Soviet Union broke 
down.
The Berlin Wall 1961.
13th August 1961 Khrushchev closed the borders between 
East and West Berlin.
A makeshift wall was built and would be replaced by a 
permanent one.
The USA and its Allies did nothing to stop the wall being 
built.
Consequences
Peace was maintained.
Permanent separation of East and West – the wall now 
acted as a symbol of division in Europe.
The flow of refugees was stopped.
Kennedy visited West Germany in 1963 – ‘I am a Berliner’.

The Cuban Missile Crisis –
Causes
The USA had strong economic interests in Cuba.
1959 Fidel Castro led a successful revolution to remove the pro-
American government (Batista).
USA banned Cuban imports and refused to recognise the 
government due to its communist links .
The Bay of Pigs 1961 - USA attempt to overthrow Castro.
Total failure for President Kennedy.
This forced Cuba to grow closer to Khrushchev. – agreed to 
station Soviet nuclear weapons on Cuba.
The Cuban Missile Crisis – Main Events of October 1962
16th – Kennedy learns about the proposed missiles.
20th – Kennedy imposes naval blockade around Cuba.
23rd – Khrushchev sent letter to Kennedy.
24th – Khrushchev states their intention to use nuclear weapons 
in the event of war.
25th – Kennedy writes to Khrushchev asking for the withdrawal 
of weapons.
26th – Khrushchev responds – he will withdraw missiles in USA 
agrees to not to invade and removes missiles in
Turkey.
27th – US spy plane shot down over Cuba. USA will withdraw 
missiles if kept secret.
28th – Khrushchev accepts the deal. These events become 
known as the ‘Thirteen Days’.
Consequences
Hotline
The Limited Test Ban Treaty 1963
The Outer Space Treaty 1967
The Nuclear Non-proliferation 1968
Relations between the superpowers improved.

Subject: History Year / Group: 10
Topic: Superpower relations and the Cold War, 1941–91 Cold War Crises Term: 5



Key terms

• Brinkmanship - practice of pursuing a dangerous policy to the limits of safety before 
stopping

• CIA – Central Intelligence Agency. Foreign intelligence service for he USA.

• Doctrine – A belief or set of beliefs

• Free City – A city that is also an independent state.

• Non-proliferation - The prevention of an increase or spread of something

• Socialism – economic theory of social organisation that believes that the means of making, 
moving, and trading wealth should be owned or controlled by the community as a whole. 
In Marxist theory, it is a temporary state between capitalism and communism.

• Summit conference – A meeting of the heads of government.

• Ultimatum – A final demand

20

Czechoslovakia 1968
Causes
Communist Czech leader Antonin Novotny became unpopular.
The Czech economy was in decline. Many wanted greater 
democracy promoted by Alexander Dubcek.
The Prague Spring
Key reforms introduced by Dubcek included –
Greater political freedom
Trade restrictions with the west removed
Capitalism introduced to the economy
Rights for Trade Unions
10 year program for political reform
These reforms encouraged demands for
further radical reform.
Main Events- Soviet invasion
Brezhnev was worried Czechoslovakia would leave the Warsaw 
Pact – he was worried the reforms were going too far.
20-1st August Warsaw Pact troops invaded under Soviet orders.
Czechs tried to resist the invasion.
Dubcek was arrested and forced to accept the end of the 
movement towards democracy.
Consequences
Demonstrations against the Soviet
invasion continued till April 1969.
January 1969 Jan Palach set himself
on fire in protest at the Soviet
invasion.
Soviets issued the Brezhnev Doctrine.
Some countries began to move away from the Warsaw Pact –
Romania.
• The West condemned the invasion but sent no military force.

Term 5 Homework

Week 2 – Revise for Week 3 Assessment

Links to support your understanding of the topic:
https://www.bbc.co.uk/bitesize/guides/zyt42p3/revision/1
(Pages 1 -6 summarise all 3 crises of this period with various images and 
video clips as well as the key content)
https://www.youtube.com/watch?v=fy5Zy0nwsB0
(Amazing documentary on the Cuban Missile Crisis)

https://www.bbc.co.uk/bitesize/guides/zyt42p3/revision/1
https://www.youtube.com/watch?v=fy5Zy0nwsB0


Subject: Year 11 History
Topic:  The end of the Cold War, 1970-91

Big 

Questions

What was 
Détente and why 
did it occur?

Why did détente 
end in 1979?

What was the 
impact of Ronald 
Reagan on the 
Cold War?

How did Soviet 
thinking change 
under Mikhail 
Gorbachev? 

Why did Soviet 
control of 
Eastern Europe 
end by 1991?
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What was Détente?

Causes
• The threat of war during the Cuban Missile Crisis and the 

hotline that was set up meant that there was no a desire 
to improve the relationship between the USA & the Soviet 
Union

• The Test Ban Treaty of 1963 also meant there was a 
willingness to look at nuclear weapons

• The USA’s involvement in the Vietnam War meant that 
they could not afford to fight two wars

Key Events 1972 - 1975
• Nixon visits Moscow – Nixon agrees to take part in 

European Agreements and Brezhnev helped to ensure that 
peace was signed between USA and Vietnam in 1973.

• SALT I – Strategic Arms Limitation Talks seen as a key piece 
in nuclear arms control.

• Middle East: Yom Kippur War, 1973 – The USA and the 
Soviets worked together to ensure the war ended with a 
ceasefire in 1973

• Nixon’s visit to Moscow 1974 – It was agreed they would 
continue to work together to remove international tension 
and military conflict. Ultimate goal was disarmament.

• The Helsinki Agreements – SECURITY = recognition of 
Europe’s borders and the existence of West Germany. 
COOPERATION = A call for closer economic, scientific and 
cultural links meaning closer political agreements. HUMAN 
RIGHTS = Each had to agree to respect basic freedoms 
such as thought, speech & religion.

• SALT II – The agreement was never ratified (made law) as 
there was increased concern over Soviet troops in Cuba. 
The Soviets invaded Afghanistan, worsening relations 
further.

Timeline

1972 – SALT I signed
1974 – Nixon visits Moscow
1975 – Helsinki Agreements
1979 – Soviet invasion of Afghanistan
1980 – USA boycotts Moscow Olympics
1983 – Regan announces the Strategic Defence Initiative (SDI)
1984 – Soviet Union boycotts Los Angeles Olympics
1985 – Regan and Gorbachev meet for the first time at the 
Geneva Summit
1987 – Intermediate Nuclear Forces Treaty (INF)
1989 – Pulling down of the Berlin Wall
1990 – Collapse of the Soviet Union
1991 – Gorbachev resigns

Keywords

Détente – An attempt to reduce the tension between the USA 
and the Soviet Union
Glasnost – The name given to Gorbachev’s policy of openness 
encouraging free expression and an end to censorship
Guerrilla War – Fighting in small groups against conventional 
forces, using methods of sabotage and sudden ambush
Helsinki Agreements – A series of agreements covering a range 
of global issues made by 35 countries in 1975
INF Treaty – An agreement to get rid of ground launched 
ballistic and cruise missiles by June 1991
MAD – Mutually Agreed Destruction The belief that nuclear 
weapons made each side feel more secure and less likely to 
attack. 
Perestroika – The name given to Gorbachev’s policy of 
economic restructuring.



Gorbachev’s New Thinking

The Cold War was draining the Soviet’s wealth so it could not continue to 
develop economically. Combined with a falling standard of living for those living 
in the Soviet Union, there was unrest in the country. He wanted to create a 
‘NEW’ modern style of Soviet socialism and bought in three main strategies:

• Initiating sweeping reforms in the Communist Party. Glasnost (openness, an 
end to censorship allowing free speech) and perestroika (restructuring all of 
the state owned businesses)

• Ending the Arms race with the USA and signing various arms reduction 
agreements

• Abandoning the Brezhnev Doctrine (The ability to invade countries that 
wanted to leave the Warsaw Pact) and stopping Soviet interference in 
European Satellite States like Poland and Czechoslovakia.
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Soviet Invasion of Afghanistan, 1979
Back ground
In 1978, a communist party in Afghanistan overthrew the 
government. Many members of the Muslim religious establishment 
were imprisoned, tortured or murdered. Lots of Muslims joined the 
mujahideen who wanted to overthrow the new communist 
government.
Causes
• Afghanistan didn’t want to be dependent on the USSR and wanted 

a peace with the USA
• Brezhnev was concerned about Islamic fundamentalism and saw it 

as a threat to the Soviet Union
• The Soviets did not want to see the collapse of a neighbouring 

socialist state
• The Soviets did not want to see the growth of US influence on it’s 

borders
Main Events- Soviet invasion
• 50,000 Soviet troops were sent to Afghanistan to restore order and 

protect the communist government from the mujahideen.
• The leader of the Afghan government (Amin) was shot and 

replaced with Kamal who had been in exile in Moscow.
• Many Afghan soldiers deserted the government to join the 

Mujahideen
• The Kamal government needed 85,000 Soviet soldiers to keep it in 

power. 
Consequences
• The Carter Doctrine – A policy that stated the USA would use 

military force if necessary to defend its national interests in the 
Gulf. It also promised US military aid to all the countries bordering 
Afghanistan.The USA cancelled all shipments of grain to the Soviet 
Union, US companies were forbidden to sell any technology 
equipment to them

• End of Détente. Relations were at their lowest point since the 
Cuban Missile Crisis. 

Moscow Olympics, 1980
America pressured the 
Olympic Games Committee 
in the US to boycott the 
Moscow games in 1980. 
They agreed and 61 other 
countries followed the US’s 
example. Some of these 
countries staged an 
alternative event called the 
‘Liberty Bell Classic’. In 
Russia the Soviet Union 
won 195 medals including 
80 golds. The American 
press ridiculed the games 
and renamed the Russian 
mascot a gulag, a reference 
to Soviet prison camp 
inmates.



Soviet response to SDI

• In order to compete, the Soviets 
would have to spend a lot of money 
they didn’t have.

• Soviet economy already had 
problems, more spending could 
destroy it completely

• America had won the race to the 
moon in 1969 and in the 1980’s 
developed the next generation of 
spacecraft – the space shuttle.

• The Soviets were behind America in 
computer technology. In the 1980s 
computer development boomed in 
the US but the Soviets had been 
concerned they could undermine the 
Communist Party.
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Regan and the ‘Second Cold War’
Back ground
Following the end of Détente. Regan America’s new president made it clear he intended to confront the Soviet Union 
when ever possible. He wanted to increase US defence spending and limit the increasing sphere of influence of the 
Soviets in Africa and Central America. Regan felt he could win a limited nuclear war against the Soviets using a strategy 
known as NUTS (Nuclear Utilisation Target Selection). This involved directing his weapons at the opponents warheads, 
not cities. Tension began to rise due to the acceptance of the MAD (Mutually Assured Destruction) theory, which was 
the belief that the more weapons each side had, the less likely they would be to attack. 
The Strategic Defence Initiative (SDI or Sometimes called Star Wars)
• SDI was a plan for ground and space based , laser-armed anti-ballistic missile system. If deployed, this would shield 

against missiles launched at the US, destroying them in the process. 
• Andropov, the Soviet leader accused the USA of preparing the first strike against them and inventing new ways to 

unleash a nuclear war.
• SDI would give the USA an advantage in any conflict and congress agreed more funds for the development of this 

programme.

The Collapse of the Soviet Union
Back ground
Gorbachev issued the Sinatra Doctrine in 1988. This meant that all countries in the Warsaw Pact could decide what path to take, 
with the Soviet Union accepting the rejection of Communist governments.
The break up of the Soviet Empire 1988 - 91
• Poland began their reforms first in 1989. A non Communist government was elected
• In Hungary they formed a range of political parties in 1989 and free elections proposed for 1990
• Gorbachev began to withdraw troops from Hungary
• Hungary opened it’s border with Austria creating the first hole in the Iron Curtain.
• East Germans could now move freely into West Germany.
Fall of the Berlin Wall
• Demonstrations in East Germany in 1989 and calls to change the system of government as they had been slow to adapt to 

the changes allowed by Gorbachev
• 4 November mass demonstrations demanded democracy and free elections
• Germans moved through Hungary to get to West Germany which forced the East Germans announced greater freedoms of 

travel
• 9 November the government announced the opening of border crossing into West Germany
• The people began to dismantle the Berlin Wall
• West and East Germany were formally reunited on 3 October 1990
Consequences
• Tension in the world eased by the day
• The power of the Soviet Union was dwindling quickly
• The new Germany joined NATO IN 1991
• The Warsaw Pact was dissolved
• Gorbachev was widely respected for his willingness to reform and awarded the Nobel peace prize in 1990

End of the Warsaw Pact and the Cold 
War
As Soviet control of Eastern Europe 
fell away, it became clear that the 
Warsaw Pact could not survive. 
First Poland, then Hungary and finally 
East Germany all rejected 
communism and the pact no longer 
served any purpose.
George Bush (USA) and Gorbachev 
announced at the Malta Summit that 
the Cold War was over. It was the fall 
of the Soviet Union in December 
1991 that finally ended the rivalry 
between communism in the East and 
capitalism in the West.



Map reading skills Year: 11
Geography Term: 5

BIG QUESTIONS

1. Do you know the 
location of the 7 
continents, 3 
countries within 
each continent 
and the 5 oceans 
without looking at 
an atlas?

2. Explain the link 
between lines of 
longitude and 
time zones

3. Give at least 3 
sets of data that 
could be 
appropriately 
shown as a flow 
line map.

4. Use PEA to 
describe the 
distribution of 3 
different global 
biomes.

Latitude and longitude are used for global coordinates
1) The position of anywhere on Earth can be given 

using coordinates if you use latitude and longitude
2) Lines of latitude run horizontally around the Earth. 

They measure how far north or south from the 
Equator something is.

3) Lines of longitude run vertically around the Earth. 
They measure how far east or west from the Prime 
Meridian (a line of longitude running through 
Greenwich in London) something is.

4) Latitude and longitude are measured in degrees

Describing distributions on maps – describe the pattern
1) In your exam you could get questions like, ‘use the map to 

describe the distribution of volcanoes’ and explain the 
distribution of deforestation’.

2) Describe the general patterns and any anomalies (things 
that don’t fit the general pattern) using PEA – pattern, 
evidence, example and anomaly.

3) Make at least as many points as there are marks and use 
names of places and figures if they’re given.

4) If you’re asked to describe say what you see. If you’re 
asked to give a reason or explain, you need to give reasons 
why

Global distribution of tropical rainforests

Describing locations on maps – include details
1) In your exam you could get a question like, ‘describe the 

location of cities in….’
2) When you’re asked about the location of something say 

where it is in the world, what it’s near to (other 
countries/oceans) and use compass points.

3) If you’re asked to describe say what you see. If you’re 
asked to give a reason or explain, you need to give 
reasons why 24



Homework Links 

1. Look, cover, write, 
check and remember 
the keywords (and 
their definitions) 
listed below

2. Listen to GCSE pods 
about this topic

3. Use CGP revision 
guides and exam 
question booklet to 
practice exam 
technique and 
knowledge 
application

Key Vocabulary
1. Pattern
2. Evidence
3. Data
4. Anomaly 
5. Distribution
6. Choropleth
7. Proportional
8. Latitude
9. Longitude
10. Equator
11. Prime Meridian 

Choropleth maps show how something varies between different 
areas using shades of a colour OR a pattern
1) Choropleth maps show how something varies between different 

areas using colours or patterns
2) The maps in exams often use cross-hatched lines and dot 

patterns
3) If you’re asked to talk about all the parts of the map with a 

certain value or characteristic, look at the map carefully and put a 
big tick on all the parts with the pattern that matches what 
you’re looking for. This makes them all stand out

4) When you’re asked to complete part of a map, first use the key to 
work out what type of pattern you need. Then carefully draw on 
the pattern, e.g. using a ruler

Proportional symbol maps use symbols of different sizes
1) Proportional symbol maps use symbols of different sizes 

to represent different quantities
2) A key shows the quantity each different sized symbol 

represents. The bigger the symbols, the larger the 
amount

3) The symbols might be circles, squares, semi-circles or 
bars but a larger symbol always means a larger amount

Flow lines show movement
1) Flow line maps have arrows on, showing how things 

move (or are moved) from one place another.
2) They can also be proportional symbol maps – the width 

of the arrows show the quantity of things

Ordnance Survey map symbols:
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Subject: Sports Science Year / Group: 9-11
Topic: Unit 1 – Fitness for Sport and Exercise Term: 1-4

BIG QUESTIONS

1) Can I define all 
11 Components 
of Fitness (6 
Health-related, 
5 Skill-related)?

2) Can I calculate a 
person’s 
Maximum Heart 
Rate using 220 
– Age?

3) Can I identify 
and explain 
Training 
Methods for 
each of the 
Components of 
Fitness?

4) Do I understand 
the importance 
of fitness 
testing and why 
reliability and 
validity are so 
crucial?

5) Can I identify 
and explain all 
the fitness 
tests, noting 
pros and cons?

Principles of Training  

F = Frequency - how many times you train

I = Intensity - how hard you train

T = Time - how long you train for

T = Type - what type of training you do

Additional Principles of Training

Progressive overload = increasing the amount you lift, run, etc. 

over time

Reversibility = if training stops, or the intensity is not sufficient to 

cause adaptation, training effects are reversed 

Variation = your training program has variety of exercises, thus 

allowing your training to not become boring

Rest and recovery = putting breaks into your training to ensure 

you body can recover. Without this adaptation cannot occur

Individual differences and needs = your program should be based 

around YOU and your goals and needs

Specificity = training should be specific to the individual’s sport, 

activity or physical/skill-related fitness goals to be developed

Adaptation = how the body reacts to training loads by increasing 

its ability to cope with those loads. Adaptation occurs during the 

recovery period after the training session is completed

Components of Fitness

Skill Related
Power = It’s a combination of strength x speed

Reaction Time = the time taken to present a movement to a stimulus

Coordination = the ability to use 2 or more body parts at the same 

time

Agility = the ability to change direction quickly 

Balance = retaining your centre of mass over your base of 

support without falling

Physical Related
Aerobic Endurance = the ability of the cardio-respiratory system to 

supply oxygen to working muscles during sustained physical activity

Muscular Endurance = the ability to use voluntary muscles, over long 

periods of time without getting tired

Speed = the amount of time taken to cover a set distance 

Strength = the ability to exert a large amount of force in a single 

maximum effort

Body Composition = the proportion of body weight that is fat, muscle 

and bone

Flexibility = the range of motion at a joint

Exercise Intensities 

Max Heart Rate (MHR) the maximum amount of times your heart can beat in a minute = = 220 – Age

RPE = Rate of Perceived Exertion / Borg Scale. Number based grid from 6 – 20, each number refers to an exercise intensity which will give a 

rough estimate of your heart rate. You multiply that number by 10.

E.g. Lewis is working at level 15 (multiplied by 10) which will give him a rough heart rate of 150 BPM.

Training Thresholds

Aerobic Training Threshold = 60 – 85% of MHR 

(work out MHR. 0.6 x MHR = 60% - 0.85 x MHR = 85%)
26



Homework Links 

www.theeverlearner.com

Key Vocabulary
 Components of Fitness
 Exercise Intensities
 Borg Scale
 RPE
 Aerobic Training Threshold
 Principles of Training
 Training Methods
 VO2 Max
 Fitness Testing

Fitness Tests

1) Flexibility: Sit and Reach Test = the user sits with his feet touching the 

box and pushes the marker as far back as possible without bending the 

knees 

2) Strength: Hand grip Dynamometer = start with your hand up and 

bring down to side while pulling in handle

3) Aerobic Endurance:

- Multi Stage Fitness Test = 20 meter shuttle runs, trying to beat the 

beep

- Forestry Step test = performers step onto and off the bench/step 

continuously for 5 minutes (steady pace). Recovery heart rate is then 

measured

4) Speed: 35 Meter Sprint Test = performers to cover a straight 35 m 

from a standing start

5) Agility: Illinois Agility Test = performers start at the first cone. On the 

whistle pupils should follow the course and finish at the end cone

6) Power: Vertical Jump Test = performers to reach up to highest point 

without going onto tiptoes. They then jump vertically and touch highest 

point on the wall/board

7) Muscular Endurance: 1 Minute Press Up or Sit Up Test = complete as 

many press ups or sit ups as you can in one minute 

8) Body Composition:

- Body Mass Index (BMI) = Weight (kg) divided by Height x Height = put 

results into a data table

- Bioelectrical Impendence Analysis (BIA) = works out body fat via 

bioelectrical impendence analyser

- Skin Fold Test = measure the level of fat at certain points of the body. 

Points on the body will differ for male and female

Training Methods

1) Flexibility 

a. Static = Either stretching on your own (active) or stretching with another person assisting or 

using an object to assist you stretch (passive)

b. Ballistic = performing a stretch with swinging or bouncing movements to push a body part 

even further.

c. PNF = where the muscle is contracted isometrically for a period of at least 10 seconds. It is 

then relaxed and stretched again, usually going further the second time

2) Muscular Strength and Endurance: (Free Weight Training)

a. Muscular Strength = High load (90% 1RM) x Low reps (6)

b. Elastic Strength = Med Load (75% 1RM) x Med reps (12)

c. Muscular Endurance = Low load (50-60% 1RM) x High reps (20)

3) Power

a. Plyometrics = Jumpy, bounding movements which cause the muscle to lengthen (eccentric 

action) before a maximal muscle shortening (concentric action)

4) Aerobic Endurance 

a. Continuous = running, cycling, etc. at a continuous pace, for at least 30 minutes in your ATT

b. Fartlek = is a combination of different intensities. i.e. 1 lap at 50% max, 1 lap walking, 1 lap at 

80%/. It means speed play and is good for team sports like football 

c. Interval = training which involves periods of work followed by periods of rest

5) Speed

a. Hollow Sprints = is training which involves a series 

of sprints separated by a ‘hollow’ period of jogging 

or walking

b. Acceleration Sprints = is where the pace is 

gradually increased from a standing or rolling start. 

Progressively the athlete will build up to a 

maximum sprint or intensity

c. Interval = is where an individual will sprint for a set 

distance, followed by a period of rest

6) Circuit Training  

a. Each exercise is called a station. Each station 

should work a different area of the body to avoid 

fatigue

b. It is a very good way of developing strength, 

muscular endurance and power

c. The intensity of a circuit can be increased by 

changing the time of work at each station, 

increasing the intensity or decreasing the rest
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Subject: Sports Science Year / Group: 9-10
Topic: Unit 2 – Practical Performance in Sport Term: 1-6

BIG QUESTIONS

1) Can I explain 
the differences 
between rules 
and 
regulations? 

2) Can I verbally 
explain an 
official applying 
a rule into a 
selected sport?

3) Can I offer 
improvements 
to my selected 
sport? 

4) Can I justify the 
components of 
fitness needed 
for my selected 
sport?  

5) Can I officiate 
and physically 
participate  my 
selected sport 
correctly? 

6) Can I evaluate 
my 
performance in 
my selected 
sport? 

Rules, Regulations and Officiating in Sport 

Rules: are something that happens during gameplay. E.g. 
handball, travelling, etc. 

Regulations: are principles, which are applied consistently in 
sport. To uphold these regulations, each sport requires a 
“regulator” or “Governing Body”. E.g. timing of a game

Scoring Systems: How the sport is scored, which allows a team to 
win. E.g. 2 or 3 point shot in basketball 

Roles and Responsibilities of an Official: Who are the officials 
which implement the laws and regulations of the game and what 
guidelines must they adhere to, e.g. use of technology and 
communication, etc.

Tactics: The strategies used to overcome an opponent. E.g. full or 
half court press in basketball

Skills and Technical Demands: The skills and techniques required 
to perform. E.g. Breaking down how to perform a set shot in 
basketball 

Components of Fitness

Skill Related
Power = It’s a combination of strength x speed

Reaction Time = the time taken to present a movement to a stimulus

Coordination = the ability to use 2 or more body parts at the same 

time

Agility = the ability to change direction quickly 

Balance = retaining your centre of mass over your base of support 

without falling

Physical Related
Aerobic Endurance = the ability of the cardio-respiratory system to 

supply oxygen to working muscles during sustained physical activity

Muscular Endurance = the ability to use voluntary muscles, over long 

periods of time without getting tired

Speed = the amount of time taken to cover a set distance 

Strength = the ability to exert a large amount of force in a single 

maximum effort

Body Composition = the proportion of body weight that is fat, muscle 

and bone

Flexibility = the range of motion at a joint

Pass, Merit or Distinction Examples 

PASS: describe, define, outline identify, interpret, plan, list.

E.g. The components of fitness a 100m sprinter would need are; power, reaction time and speed.

MERIT: explain, compare, discuss, account for, demonstrate, distinguish. 

E.g. A 100meter sprinter would need a good reaction time for the start of the race, so he can be quickest out of the blocks. Power would 

help him push out of the blocks and speed would allow him to finish the race in the quickest possible time. 

DISTINCTION: Analyse, critically analyse, conclude, assess, criticise, evaluate, justify

E.g. I believe that reaction time is one of the most important components of fitness for a sprinter to have. This is because the start of the 

race is pivotal, and this is where reaction time is at its most important. If the sprinter gets away slowly, due to his reaction time he will be 

towards the back of the race and will have to rely on other components of fitness more (speed and power) to get him back into it. But if he 

were to have a great reaction to the gun, he would be near the front and not have to rely as much on the other components of fitness. 28



Example of a Rule Being Explained: 

Handball: 

YES: You move your hand towards the ball, and it makes contact or the 

ball hits your hand in an unnatural position. At this point a free kick or 

penalty is awarded. 

NO: The ball hits your hand

Rules, Regulations and Officials 

Rules

Football Badminton Basketball

Handball Double hit Double dribble 

Corner kick Hitting the net Travelling 

Goal kick Serving diagonally Contact

Throw on Serving below the waist Ball hitting foot 

Keeper on his line for 

penalties

Foot must be behind 

service line when serving 

5 foul rule 

Regulations 

Football Badminton Basketball

Pitch dimensions Court dimensions Court dimensions 

Subs Net size Game length 

Game length Points in a set Shot clock

How many players are on 

the pitch at one time

Post height How many players are on the 

court at one time

Players attire  Size of racket  

Roles and Responsibilities of the Officials 

Football Badminton Basketball

Referee Referee Referee

Linesman Umpire Score keeper 

4th Official Line judge Time keeper

Service judge Shot clock

Responsibilities: Control of players, Health and safety, Appearance,
Fitness, Effective communication to players, Fair play

Types of Skill

Continuous: These are skills which have no obvious beginning or end. 

E.g. running.

Discrete: These have a clear beginning and end. E.g. serving in 

badminton.

Serial: involves two or more discrete skills linked together in a 

predefined sequence. E.g. creating a floor routine in gymnastics 

Open: are those the athlete is constantly adapting to, according to what 

is happening around them. E.g. dribbling around opposition players in 

football.

Closed: are pre-learned patterns of movement which the athlete can 

follow with very little reference to the surrounding environment. E.g. 

Playing a shot in snooker. 

Evaluating my Performance

What Went Well: What were the parts of you game which you believe 

that you performed / demonstrated well? Why did this help you 

performance? What were you / your team able to do, because of this?

Ares for Improvement: What parts of your game do you believe you can 

improve on? Don’t just consider the physical aspects. Why would this 

area / skill help improve your performance and your teams? How are 

you going to improve? 
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Subject: Sports Science Year / Group: 10-11
Topic: Unit 3 – Applying the Principles of Personal Training Term: 1-6

BIG QUESTIONS

1) Can you design a 
6 week training 
programme?

2) Can you explain 
the short-term 
effects on the 
musculoskeletal 
and 
cardiorespiratory 
systems during 
the fitness 
training 
programme?

3) Can you safely 
implement a 
successful six-
week personal 
fitness training 
programme, 
maintaining a 
training diary to 
evaluate 
performance 
and progress?

4) Can you fully 
explain the 
results, 
strengths and 
improvements 
for your training 
programme, 
justifying 
recommendatio
ns for future 
training and 
performance? 30



Subject: Sports Science Year / Group: 10-11
Topic: Unit 3 – Applying the Principles of Personal Training Term: 1-6

Types of Training

Flexibility ;Static, Ballistic, PNF
Aerobic Endurance; 
Circuit, Continuous, Interval, Fartlek
Speed; 
Interval, acceleration sprints, hollow sprints
Muscular Strength/Endurance; Circuits/Weights
Power; Plyometrics

Motivation

What is your motivation to exercise?

• Training for sport
• Improve a component of fitness
• Mental health
• Release stress
• Be physically fit

Principles of Training

Frequency, Intensity, Time, Type

Specificity – how is your programme specific 
to your goals/sport?
Progressive Overload – how are you gradually 
increasing the intensity of your training 
programme
Adaptation – what adaptations do you expect 
to occur?
Rest and Recovery – how will you ensure you 
don’t get an injury?
Reversibility – how will you ensure you make 
fitness gains?
Variation – how will you make sure you don’t 
get bored? 
Individual needs and differences – how do you 
know your programme is suitable for you? 

Intensity

Programme Reflection

Did you meet the goals you set at the start of the programme?
What did the review of each training session tell you and how did you use this information?
What short-term physiological effects did you experience during your training sessions? 
What changes did you need to make to your programme and why did you make those changes? 
Which areas of fitness have you improved?
Which areas of fitness do you still need to improve?
What evidence do you have to support your identified strengths and areas for improvement?
How has the fitness training programme impacted on your fitness for your sport/activity?

Session Review
What went well?

What did you enjoy? How did you 
perform? 

Even Better If ?
How will you improve in your next 

session?

Warm-Up 
Gradually increase HR (jogging, running, sprinting)
Reduce risk of injury (Static/dynamic stretching)

Cool Down
Gradually decrease HR & Prevent DOMS (jogging and 

static stretching)
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Subject: Drama Year: KS4 Unit 2/3 Topic: Approaching a script Term: 5

Big Questions
What is a script?

What does a script 
consist of?

How do you approach a 
script?

What are the 
differences between the 
two styles – Naturalism 
and Abstract Theatre?

What is the role of a 
director?

Why are performance 
skills used?

Why are drama 
techniques used?

What are theatrical styles 
influenced by?

What is a script?
A script is a piece of writing in the 

form of drama. A script consists of 

dialogue (what the characters say 

to each other), stage directions and 

instructions to the actors and 

director.

Theatrical styles are influenced by 
their time, place and artistic 
intentions. The theatrical style of a 
performance can also be influenced 
by a practitioner/company's style.

What is the role of a director?
The director has two basic 
responsibilities: (1) to bring about a 
unified vision within the finished 
production, and (2) to lead/instruct 
others through the rehearsal process 
towards a performance. It is important 
that the director has a clear vision for 
the production,

Style: Naturalism
Naturalism uses realistic acting
and in-depth characterisation

● Subtext
● Relationships
● Personality
● Situation
● Motivation

Movement is planned carefully,
making sure every action has a 
meaning behind it
• Set/costume/props/sound

are naturalistic

• Drama Techniques are 
NOT used!

Style: Abstract Theatre
Theatre that is non-naturalistic.

Techniques are included in 
performances such as:

● Still image, Thought tracking, 
Choral Speaking, Organic Sound, 
Synchronisation, Canon, Slow 
Motion, Physical Theatre

● Characters can be exaggerated
● Storyline structure does not have 

to be linear (Cross cutting)
● Characters can play many 

different roles (Multi-role)
Remember: Drama techniques are 
used to enhance an abstract 
performance, making it more 
engaging for the audience.

How do you approach a 
script?

● Read through the 
extract

● Discuss the characters, 
the situation, what is 
happening

● Decide on the style of 
acting you will be 
using

● Decide which staging 
type you will use

● Practically explore 

ideas

● Plan movement 
carefully

Performance Skills
Performance skills are used by 
an actor to portray a character 
on stage.
Facial Expression, Body 
Language, Planned Movement,
Eye contact, Space, Levels, 
Gestures.
Vocal skills: Pitch, Pace, Pause, 
Projection, Tone, Emphasis, 
Accent, Volume, Intonation.

32



Subject: Dance Year / Group: 11
Topic: Section A/B: Dance Technique – Skills for Performance Term: 5

BIG 
QUESTIONS
Define all skills listed.

Can you identify and offer 
specific movement 
examples of the 5 basic 
body actions? 

How do expressive skills 
contribute to the overall 
performance of a piece of 
dance? 

How do physical skills 
contribute to the overall 
performance of a piece of 
dance? 

What is the difference 
between mental skills for 
process and mental skills 
for performance? 

How might a dancer 
improve their expressive 
skills? 

How can a physical skill 
be improved over time? 

Can you define each of 
the 5 basic body actions? 

Expressive Skills: aspects that contribute to performance artistry and that engage the 

audience. 

Projection – The energy the dancer uses to connect with and draw the audience in 

Focus – The use of the eyes to enhance performance or interpretative qualities 

Spatial awareness – Consciousness of the surrounding space and its effective use 

Facial expressions – use of the face to show mood, character or feeling

Phrasing – The way in which the energy is distributed in the execution of a movement phrase

Musicality – the ability to make the unique qualities of the accompaniment evident in performance 

Sensitivity to other Dancers – Awareness of and connection to other dancers 

Physical Skills: aspects enabling effective performance 

Posture – The way the body is held  

Alignment – Correct placement of body parts in relation to each other 

Balance - A steady or held position achieved by an even distribution of weight

Coordination – The efficient combination of body parts 

Control – The ability to start and stop movement, change direction and hold a shape efficiently 

Flexibility - The range of movement in the joints (involving muscles, tendons and ligaments) 

Mobility – The range of movement in a joint; the ability to move fluently from action to action 

Stamina – Ability to maintain physical and mental energy over periods of time  

Extension – Lengthening of one or more muscles or limbs 
Isolation: an independent movement of part of the body  
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What is the overall impact of 
technical skills in a 
performance? 

What is the acronym to 
remember physical skills?

Describe an exercise you could 
do to improve strength. 

Describe an exrecise you could 
do to improve your mental 
skills and how could this be 
developed over time? 

Why do we need movement 
memory? 

Homework Links

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL

vocabulary listed. 

You must be able to 
distinguish what 

category each skill falls 
under 

EG: strength is a physical 
skill NOT a mental skill  

Mental Skills: skills needed during a performance

Movement memory – the automatic recall of learned movement material without conscious 

thought 

Commitment – dedication to a performance

Concentration – the power to focus all of one’s attention 

Confidence – the feeling or belief that one can have in one’s performance or work 

Mental Skills: skills in preparation for a performance 

Systematic repetition – repeating something in an ordered way 

Mental rehearsal – thinking through or visualising the dance 

Rehearsal discipline – attributes and skills required for refining a performance – effective use of 

a rehearsal and time 

Planning of rehearsal – organisation of when to go over material 

Response to feedback – implementing changes and making improvements based on 

feedback/opinion given to you 

Capacity to improve – willing to make changes and better, relearn, implement or adapt to make 

something better

Technical Skills: the accuracy of content 

 Action Content; 5BBA, use of different body parts 

 Spatial Content; size, direction, level, pathway

 Dynamic Content; flow, speed, force

 Relationship Content; lead and follow, mirroring, action and reaction, accumulation, 

complement and contrast, counterpoint, contact, formations

 Timing Content

 Rhythmic Content

The Five Basic Body Actions: 5BBA 
Jump, Turn, Travel, Stillness and Gesture
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Subject: Dance Year / Group: 11
Topic: Section A/B: Choreography – Creating a motif  

Term: 5

BIG 
QUESTIONS
How can a motif be 
developed through action 
content? 

How can a motif be 
developed through spatial 
content? 

How can a motif be 
developed through 
dynamic content? 

How can a motif be 
developed through 
relationship content? 

Can you identify and 
define each content 
category? 

What is action content? 

What is dynamic content?

What is relationship 
content? 

What is spatial content?

What is rhythmic 
content? 

Action Content: the movement

A range of action content must be used in your practical work.

You must show variation of the 5 Basic Body Actions; travel, turn, gesture, 

stillness and jump 

You may choose to develop a motif through action content using the 
checklist below.

 Adding an action to a phrase 
 Taking an action away 
 Repeating an action 
 Performing an action on a different body part 
 Re-order motif 

Example: 
Motif = jump, turn, seat roll, reach arms to ceiling, fall 
Motif developed = jump, jump, seat roll, reach arms to ceiling, fall 
handstand (jump repeated, turn taken away, new action added) 

Dynamic Content: how an action 

is performed

A range of dynamic ontent must 

be used in your practical work.

Fast/slow – speed 

Sudden/sustained – execution 

Acceleration/deceleration – tempo 

Strong/light – force 

Direct/indirect – route 

Flowing/abrupt - flow

A range of dynamics must be included 
in your practical work. When 
describing a movement always refer to 
a dynamic. 
Example: 
 jump slowly
 abruptly turn to face the front 

and then reach your arms out to 
the sides in a strong motion 

Rhythmic Content: repeated 

patterns of sounds or 

movements 

A range of rhythmic content must 

be used in your practical work.

Technical Skills: These include accuracy of action, timing, 
dynamic, rhythmic and spatial content and the reproduction of 
movement in a stylistically accurate way.
There are 6 technical skills. Each category is followed by the 
word ‘content’. 
1. Action content 4. Relationship content 
2. Dynamic content 5. Timing content 
3. Spatial content 6. Rhythmic content 

A motif – a section or phrase of a dance (performed by a 
soloist)

A motif should always refer to action, space and dynamics
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Give examples of formations.

Describe a motif that includes 
contrast and complementary.

Why might a choreographer 
use mirroring in their dance 
work? 

When performing contact, 
how can dancers perform safe 
practice? 

Why might a choreographer 
use levels in their dance work? 
What could levels represent? 

Homework Links 

https://www.aqa.org.uk
/resources/dance/gcse/

dance/teach/subject-
specific-vocabulary

Key Vocabulary

You must be able to 
identify and define ALL
vocabulary listed. You 
MUST be ale to give 

movement examples of 
each skill listed. 

Relationship Content: with who the action is 

performed

A range of relationship content must be used in your 

practical work.

Mirroring – reflecting the actions of another dancer as if there is a mirror line

Example: dancer 1 extends right arm whilst leaning to the right but dancer 2 

extends left arm to the left 

Action and reaction – a dancer responds to the action of another dancer’s 

action 

Example: dancer 1 elbows to left, dancer 2 falls to floor after dancer 1 has 

performed their action 

Accumulation – the movements are added to existing movements in a 

successive manner 

Example: A, AB, ABC = jump, jump + turn, jump + turn + slide 

Complementary – perform actions or shapes that are similar but not exactly 

the same as another dancer’s actions

Example: dancer 1 performs seat roll whilst dancer two performs an elevated 

turn 

Contrast – movements or shapes that have nothing in common

Example: fast dynamics of sharp elevated actions vs slow fluid arm gestures

Counterpoint – when dancers perform different phrases simultaneously

Example: floor phrase in one place vs elevation 

Contact – a moment of physical contact which could be in the form of a  

counterbalance, touch or lift 

Example: fan lift, hand on shoulder, and sacrifice lift 

Formations – where the dancers stand in the space
Example: zig zag, circular, vertical line, diagonal line, horizontal line, cluster, 
sporadic

Spatial Content: where an action is 

performed

A range of spatial content must be 

used in your practical work.

Pathways; circular, linear, diagonal, zig – zag 

Levels; floor work, mid-level, standing, elevation

Direction; left, right, front, back, diagonal front, 

diagonal back 

Size of movement; small, medium and large 

Spatial design; upstage, centre stage, downstage, 
stage right, stage left 

You may choose to develop a motif through spatial 
content using the checklist above.

Example:
Change of levels

Version 1: Reach right arm to ceiling, left arm up to 
ceiling whilst jumping in the air.
Version 2: The dancer could kneel and perform the 
same arm actions.   

Timing Content: The use of time or 

counts when matching movements to 

sound and/or other dancers

A range of timing content must be 

used in your practical work.
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Subject: Dance Year / Group: 11
Topic: Section C: A Linha Curva Term: 5

BIG 
QUESTIONS

How does the lighting 
contribute to the audience’s 

understanding of the 
choreographic intent of A 

Linha Curva? 

How does the costume 
contribute to the audience’s 

understanding of the 
choreographic intent of A 

Linha Curva? 

How does the set design 
contribute to the audience’s 

understanding of the 
choreographic intent of A 

Linha Curva? 

How does the music  
contribute to the audience’s 

understanding of the 
choreographic intent of A 

Linha Curva? 

How does the choreographic 
approach support our 

understanding of A Linha
Curva? 

Why has the choreographer 
made the decisions 

regarding each component? 
What is the impact of that 

decision?

Choreographer: Itzik Galili
Performed by: Rambert Dance Company
Performance: Originally performed by Balé da Cidade de São 
Paulo (Brasil), 2005. Rambert premiere Tuesday 12 May 2009 at 
Sadler’s Wells, London.
Dancers: 28 – 15 male, 13 female 
Dance Styles: 
 Rhythmic pulses
 Samba - Samba is a fun, upbeat, lively dance that 

progresses counter-clockwise around the floor. It is 
characterized by its syncopated timing, bounce, rolling hip 
action and pelvic tilt and a great deal of rhythm is 
expressed throughout the torso.

 Capoeira - Capoeira is an Afro-Brazilian art that combines 
elements of dance, acrobats and music. 

 Contemporary dance - Contemporary dance is a style of 
expressive dance that combines elements of several 
dance genres including modern, jazz, lyrical and 
classical ballet. Contemporary dancers strive to connect 
the mind and the body through fluid dance movements.

Structure: Narrative with large ensemble sections 

Choreographic Intent:
• Having fun
• Men competing and show off in front of the women
• Carnival/ samba parades 

The intention behind the choreography is simply to have fun - but there are also a few contradictions, as touched 
upon in the title. Large ensemble sections of vibrant Brazilian inspired movement are performed in regimental 
straight lines, creating a sense of samba parade. There are also a number of narrative sections that through the 
choreography present observations of how Brazilian men communicate with women, for example men in tribes 
hunting the girls as well as showing off and competing with each other.

Choreographic Approach:
• Task setting – creating a phrase restricted by 

squares
• Collaboration with dancers 
• improvisation

When originally creating A Linha Curva, Itzik Galili
worked collaboratively with the dancers and nearly 
all of the motifs were composed from 
improvisation. One of the tasks set by Galili was 
quite simple, he asked the dancers to choreograph 
a very short solo (2 – 3 counts of eight) of some of 
their favourite moves which stayed within the 
boundaries of their allocated square within a 
chequer-board grid (see lighting) that takes up the 
floor space of the stage. Galili believes that you 
can see essences of the dancers’ personalities in 
these sequences. Each of these sequences was 
named after the dancer who made it and the 
dancers then learnt each other’s sequences to 
form the basis of this large ensemble work.
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Homework Links 

VLE – video links

https://www.rambert.or
g.uk/explore/news-and-
blog/news/linha-curva-

ask-dancer/

Key Vocabulary

Costume 

Lighting 

Set design / Physical Setting  

Accompaniment 

Choreographic intent 

Choreographic approach 

Stimulus 

Artistic intention

Enhance

contributes

Lighting: 
 Grid 49 coloured squares – red, yellow, 

green, blue, orange 
 Linear patterns: lines and squares
 Restricts dancers’ space
 Highlights dancers
 Contrast in showing of section: white 

wash
 Timing and cues for the lighting is pre-

programmed and so in a way dictates the 
speed and pace of the dancing and music

Staging and Set: 
 Props – In one section skateboards are 

used to propel 5 dancers across the stage 
 Performance Environment – End Stage 
 Black box set 
 Raised platform upstage – 4 live 

musicians
 End stage 
 No set design 
 Skateboards – connection to carnival 

floats 
 Equality of musicians and dancers on 

stage represents the equality of the two 
art forms at a carnival 

 Large space allows for group unison 
sections and large formations 

Aural Setting: 
 Performed by Percossa
 Percussion
 Drums
 Body Percussion 
 Vocal Chants -
 Samba Rhythms 
 Mood created - fast, 

lively, fun and rhythmic 
speed

 Contrast is shown 
through slow section 

 Berimbau: Brazilian 
instrument played in 
the slow section. 

Costume: 
 Designed by Itzik Galili
 Brightly coloured lycra shorts. Each dancer has a different 

colour 
 Black sleeveless vest style top in mesh fabric – one side 

open. Bright coloured stripe/zip on the top in the same 
colour as the shorts. 

 The men wear the top with the opening at the front 
however women with it at the back 

 Men wear metallic discs around their neck at the start 
which reflect the light 

 Bare feet 
 This uniform look adds to the feeling of equality in the 

ensemble sections
 Colours are carnival inspired 
 Minimal clothing; lack of clothing represents hot climate 

and allows dancers to move freely 
 complements lighting, set, music 

Stimuli:

- Brazilian Culture
- Celebration of Brazilian Life
- The title ‘The Curved Line’ 
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Subject: Dance Year/Group: 11
Topic: Section C: Infra Term: 5

BIG QUESTIONS
How does the lighting contribute to 
the audience’s understanding of the 

choreographic intent of Infra? 

How does the costume contribute to 
the audience’s understanding of the 

choreographic intent of Infra? 

How does the set design contribute 
to the audience’s understanding of 
the choreographic intent of Infra? 

How does the music  contribute to 
the audience’s understanding of the 

choreographic intent of Infra? 

How does the choreographic 
approach support our understanding 

of Infra? 

Why has the choreographer made 
the decisions regarding each 

component? What is the impact of 
that decision? 

Choreographic Intent:
 Human relationships
 Seeing below the surface of things

Infra is about seeing below the surface of 
things. Quite literally in this case, below 
Julian Opie’s design. You can see people, 
walking in the street. Infra is about people 
and the choreography has found a 
pedestrian language which is recognizably 
human. When you look at a body on stage, 
you have some understanding of what that 
body is doing. The piece is about 
inferences. It infers particular types of 
relationships and therefore the emotional 
content implies itself. One of McGregor’s 
choreographic aims is to help the 
audience’s eye in watching a complex 
structure. But in Infra, McGregor has 
purposefully left open the full visual field to 
let the audience make their own selections.

Choreographer: Wayne McGregor
Performed by: The Royal Ballet
Performance: Originally performed on 13 November 2008 at The Royal Opera house, London
Dancers: 12 – 6 male, 6 female / brief appearance of a crowd 
Duration: 28 minutes
Dance Styles: Contemporary Ballet
McGregor’s dance style is distinctive for its speed and energy and for the dynamic, angular, sinuous and 
hyperextended movements that push dancers to physical extremes. 
Structure: solos, duets and ensembles with many arresting moments, for instance 6 couples dance duets in six 
squares of light and a crowd surges across the stage, unaware of one woman’s private grief.

Choreographic Approach:
 Showing a phrase and dancers adapt or copy 
 Task setting
 Teaching movement to selected dancers 

McGregor uses three methods to generate movement vocabulary for 
the piece: 1. SHOW a phrase to the whole or part of the cast – dancers 
watch and either recreate the phrase exactly or create a version. 2. 
MAKE a phrase on a target dancer or dancers – others watch and copy 
or develop. 3. TASK – set a choreographic task for dancers to complete 
or pose a choreographic problem for dancers to solve. Typically the 
task or problem involves imagery as a stimulus for creating 
movement. The movement vocabulary is then structured into longer 
“sentences” and “paragraphs”. Finally he works musically with the 
structure and pieces it all together like a jigsaw.

Stimulus:
 ‘Infra’ means below in Latin 
 Life beneath the surface of a city 
 The Waste Land poem: TS Eliot
 The London Bombings 

39



Homework Links 

VLE – video links

https://www.roh.org.uk/
productions/infra-by-

wayne-mcgregor

Key Vocabulary

Costume 

Lighting 

Set design / Physical Setting  

Accompaniment 

Choreographic intent 

Choreographic approach 

Stimulus 

Artistic intention

Contribution 

Enhances 

Highlights 

Staging and Set: 

 Black box set 
 Large LED screen hung upstage. White 

figures walk across screen 
 Performance environment: 

proscenium arch 
 No props
 No set 
 Emptiness of stage creates large stage 

space 
 Complements lighting, music and 

costume 

Lighting: 
 Different lighting for each section 

1: white wash with blurred edged, mid intensity, downstage. 
Upstage in darkness. 2: white wash opens out upstage
3: green wash in ellipse shape upstage: blurred edges 4: 6 
rectangles of white light in a line on the floor 5: orange/amber 
wash downstage with blurred edges. 6: paler amber/yellow 
wash across full stage 7: low intensity blue sidelights then 
white sidelights only for crowd 8: white follow spot, stage in 
darkness

 Lighting design by Lucy Carter
 The lighting, which relates closely to the structure, lights the 

width of the stage and often focuses downstage.
 Occasionally dancers are lit by shafts of light and at one 

point 6 rectangles of light frame 6 duets
 Colours are used to highlight different sections

Number of Dancers: 

12: 6 male, 6 female + crowd in Section 7

Costume: 

 10 out of 12 dancers wear tight black lycra shorts and a variety of different tops; vests, long sleeved, t shirt, 
thin straps

 All tops are grey, black and white however 1 flesh coloured 
 Pointe shoes (females) and ballet shoes (males)
 2 dancers different: Female – black mini skirt and white crop top / Male – long black trousers and bare 

chest
 Costume shows stimulus - Colour palette is urban, supporting the city idea stated in the stimuli. 

Aural Setting: 

 Soundscape fused with violin and piano
 Morse code, radio static, muffled speech, train whistles
 Violin/piano: brisk melodies often with rapid notes that run along 
 Section 5 male solo is different: thundering, booming sounds with rumbling effects 
 Contrast in Section 7 (trio). Soft and sorrowful piano melody 
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Subject: Dance Year / Group: 11
Topic: Section C: Emancipation of Expressionism Term: 5

BIG 
QUESTIONS

How does the lighting 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Emancipation of 
Expressionism? 

How does the costume 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Emancipation of 
Expressionism? 

How does the set design 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Emancipation of 
Expressionism? 

How does the music  
contribute to the audience’s 

understanding of the 
choreographic intent of 

Emancipation of 
Expressionism? 

How does the choreographic 
approach support our 

understanding of 
Emancipation of 
Expressionism? 

Why has the choreographer 
made the decisions 

regarding each component? 
What is the impact of that 

decision? 

Choreographic Intent:
• An emotional journey 
• Order and chaos 
• Kenrick seeks to express himself by using hip hop as a 

tool to create art that affects an audience in a theatrical 
setting. He wants the audience to feel that they are 
witnessing and sharing an emotional journey through the 
piece and appreciating hip hop dance as an art form. 
Each section is a scene, a moment in life, and the whole 
work is a journey. The theme of order and chaos 
highlights the restrictions of an individual style of hip hop 
dance. Kenrick seeks to create variations within these 
parameters in order to create a sense of chaos in 
contrast with the potential limitations of set styles. Often 
individual dancers split from the ensemble and at other 
times the ensemble are all in unison. Kenrick uses these 
contrasts to show different relationships between order 
and chaos. 

Choreographer: Kenrick H20 Sandy
Performed by: Boy Blue Entertainment 
Performance: May 2013
Dancers: : 17 dancers (8 female / 9 male)
Kenrick is one of the dancers in the performance and 
several of the dancers feature in key solos and have 
leading roles. 
Structure: 4 sections 

Choreographic Approach:
• Exploring hip hop movement in a contemporary way
• Musicality and the relationship between movement and 

music 
• Exploring and abstracting hip hop movement and 

‘signature’ company movements in a contemporary 
way.
Working closely with the accompaniment and paying 
particular attention to musicality. 

• Whilst the choreographer and the dancers created 
material for the work, Kenrick very specifically selects 
certain movement vocabulary and ‘signature’ motifs 
(Ninja Walk, Ninja Glide, Ninja Static and Chariots of 
Fire), choreographic devices, formations and use of 
space. 

Stimulus:
• Til Enda [the music for Section 4] 
• Freedom of expression through hip hop movement 
The importance of being free to express ourselves 
both as individuals and through the use of hip hop 
movement vocabulary are central to Kenrick’s initial 
ideas for the work. 

Dance Style: 
Hip hop including popping, locking, krumping, animation, 
waving, waacking, breaking 

Hip hop dance is closely associated with hip hop music and 
has a very specific vocabulary of dance moves, which fall 
under a range of styles known as breaking, locking and 
popping. It appeals to many people because it is both fun 
and physically demanding. Hip hop dance evolved along 
with hip hop music, in the 1970s within groups of African 
American street gangs from the streets of South Bronx and 
Brooklyn, NY. 41



Homework Links 

VLE – video links

http://boyblueent.com/
?page_id=16352

Key Vocabulary

Costume 

Lighting 

Set design / Physical Setting  

Accompaniment 

Choreographic intent 

Choreographic approach 

Stimulus 

Artistic intention

Staging and 
Set: 

A black 
backcloth lifts 
to reveal a 
white 
cyclorama 
behind

Smoke/fog is 
used

Proscenium 
arch

No set

Lighting:
• Genesis: Pale blue circles of light on the floor, snapping to intense blue wash. 
• Growth & Struggle: White side- light offstage right. Low intensity blue wash upstage left. 
• Flow & Connection Between People: Pale blue wash fading to low intensity white sidelighting. 
• Empowerment: Blue wash 
• Co-Designed by Kenrick Sandy with the Sadler’s Wells Theatre lighting team.

A prominent feature is the lighting from above the stage casting an intense blue colour on the dancers. Some 
are spotlights from above the stage used to highlight individual dancers and groups of dancers (each in their 
own light) and some create a wash of blue across the stage. The edges of the stage are not lit creating a very 
central focus. The lighting is designed to create moods and different moments as well as work with both the 
formations and the accompaniment. It is also used to highlight particular transitions. A pair of white lights from 
off-stage right feature in the second section and are significant in the focus of the dancers and relationship 
between the soloist, the group entering the stage space and the ideas of adversity and confronting the trials 
and tribulations of life. 

• Sometimes the lighting fades and at other times snaps to black out for dramatic effect and to create distinction 
between sections and transitions. The intensity of the lighting varies considerably in the different sections. 

Costume: 

• Pale blue T shirt 
• Stonewashed denim jeans 
• Grey hi top trainers with white 

sole 
• The costume was designed to 

represent the company –
casual, enhance the shape of 
the dancers and create a 
‘clean’ look. Kenrick wanted 
the dancers’ hair tied back 
where necessary to ensure 
facial expressions were clearly 
visible. Some dancers wear 
everyday jewellery to enhance 
both the individuality and 
everyday qualities of the piece. 

Aural Setting: 

Genesis: 
music in two parts.
1: laser sounds & electronic rhythms with ‘heartbeat’ pulse
2: strong repetitive beat with scratch- ing sounds [Ninja 
Walk.] 
Growth & Struggle: 
a peaceful song with the lyric ‘I feel you’re the one’. 
Pulsating electronic drum rhythm. 
Flow & Connection :
2 melodies: 1: rapid running violin notes underneath
2: high pitched violin playing long piercing notes over the 
top. 
Empowerment: 
Soft piano begins - then harsh, ‘gun like’, aggressive 
electronic rhythm. Two violin melodies: 
1: punchy, staccato accents 2: smoother & fluid 
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Structure: 
The dance is in 4 sections and although not titles, Kenrick describes them as being based around the following 
ideas:

1. Genesis (start - 2min 12sec) - the start of life and a feeling starts to grow and create from the womb of expressionism. There is a sense 
of an electrical current affecting the dancers. He explores ideas of struggling to be free, find individual expression, conformity and order. 
Kenrick says ‘section one I would say is.... the birth or maybe the genesis. It is the start. It is that moment where the impulse of a feeling 
or a movement starts to grow and create. So at the very beginning when you see the guys in the spot lights they are all moving like an 
electrical current is hitting them and that to me is like them back in the womb, the womb of... Expressionism’. 

2. Growth and struggle (2min 12sec - 3min 21sec) - starting with an individual dancer's expression contrasted by others entering from 
stage right. What may appear aggressive suggests the struggle for the recognition of individual passion and expression. It ends in a rugby 
scrum inspired formation with an ensemble supporting the individual dancer. Kenrick says ‘section two, for me is about growth and 
about struggle. It’s about... in that piece where you see the people walking past and one guy is expressive into the light. To me that was 
about everyday life, we tend to want to express ourselves and people just walk by and we’re just living our life, but sometimes there is a 
bit of a struggle and people want to hold you back or stop you from what it is, so there is a level of aggression that comes out within your 
passion. And that piece was about, you know, how passion can grow and become very, very, very strong to a point where it does look 
aggressive. But what it is, is that you are just really, really passionate about what you do’. 

3. The connection and flow between people (3min 21sec - 6min 30sec) - developing from a duet to a full ensemble. There are aspects of 
memory, manipulation, flow, merge and play between individuals in a relationship. An energy flows through the dancers, sometimes
controlled by an individual and sometimes in group unison. Kenrick says ‘section three is about flow, it’s about relationships it’s about 
connection. The duet at the beginning is about this energy and it flows from one person to another. That’s what happens sometimes in a 
relationship where you express yourselves, you know, you may have an argument where you express yourself, you may have a memory 
or a moment where you express yourself. It’s also about how the relationship can easily manipulate each other... as well as ... gel, merge, 
play that’s that first section’. 

4. Empowerment (6min 30sec - 10min 39 sec) - The energy is captured and released with a new found raw, super human power. The 
release of individual energy (now more chaotic) continues to contrast with the powerful order of group unison. Within the idea of 
empowerment, this section also showcases the individual skills and expressionism of the core dancers. The contrasting lyrical qualities 
and frenetic percussive elements of the accompaniment are echoed in the contrasting actions and dynamics. There is an incessant 
quality as the section builds to a crescendo where the dancers are fully empowered. The section finishes with the dancers huddling 
together in unity before a final black- out and bow. The last section, which is Til Enda, is about empowerment, it’s about .... superpowers, 
super human powers it’s about letting yourself go to the fullest. That is where the true feeling of the emancipation of expressionism is for 
me. I am always about empowerment, pushing people, motivating people. I don’t believe that all dancers should just do choreography, 
and just “five , six seven, eight”. You also need to have an individualisation within our work and in that piece you see that the core 
dancers are all showcasing their skills... and to me it is important that they do that because it’s growth, it grows them as a dancer. So that 
last section is about empowerment which then creates the whole piece to have a journey, from the beginning up until the point, the 
crescendo, that moment where you feel fully empowered.
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Subject: Dance Year / Group: 11
Topic: Section C: Within Her Eyes Term: 5

BIG 
QUESTIONS

How does the lighting 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Within Her Eyes? 

How does the costume 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Within Her Eyes? 

How does the set design 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Within Her Eyes? 

How does the music  
contribute to the audience’s 

understanding of the 
choreographic intent of 

Within Her Eyes? 

How does the choreographic 
approach support our 

understanding of Within Her 
Eyes? 

Why has the choreographer 
made the decisions 

regarding each component? 
What is the impact of that 

decision? 

Choreographer: James Cousins
Performed by: James Cousins Dance Company Performance: 
February 2016 (launch of Within Her Eyes)
7th September 2012 (date of first performance of There We Have 
Been). 
Dancers: 2 dancers – 1 male, 1 female 
Duration: 17 minutes
Dance Styles: Contemporary / contact work. 

Choreographic Approach:
The film uses the choreography from Cousins’ 
critically acclaimed stage production There We 
Have Been and sets it outdoors in a bleak 
landscape. For the original choreography James 
worked from two starting points; narrative and 
emotional themes and the physical idea of 
keeping the female dancer off the floor.
The movement was created in collaboration 
with the dancers through improvisation, which 
was all filmed and then learnt back from the 
video. James then pieced these segments 
together into a structure that reflected the 
narrative arc of the story. 

Stimulus:
• A Love Story with a Twist 
• The dancers can never be together. 
• Love and loss
• Longing and memory Dependency and 

loyalty
Inspired by both personal experiences and well 
known narratives, Cousins wanted to portray a 
unique narrative combining themes of love and 
loss, dependency and loyalty, longing and 
memory. Rather than a conventional love story 
where, despite the bumpy road, the characters 
end up together; Cousins wanted to flip it 
around to portray a story where, no matter 
what happened, ultimately they could never be 
together. 

Choreographic Intent:
• An abstract tragic love story. 
• The pull back towards the girl’s late lover contrasted with the 

desire to move on. 
• The intention behind Within Her Eyes was to create a dance film 

that maintained the emotional intensity and visceral energy of 
the live stage performance of There We Have Been and to 
portray an abstract tragic  love story that is open for 
interpretation.

• The female dancer is constantly reaching, wrapping, balancing 
and falling on and around the male dancer. The choreography 
contrasts the folding in to him with the pulling away to highlight 
the pull she feels to her late lover whilst trying to allow herself 
to move on with the man who cares so much for her.
The male dancer never initiates or manipulates, he merely 
responds to her every move, devoted to her. He needs her as 
much as she needs him.

• The mood is very tender, emotional and somber. Intensity is also 
achieved by having the dancers perform in complete contact, 
totally dependent on each other, with the female dancer never 
once touching the floor throughout the entire duet. This creates 
a very unique vocabulary and style both physically and 
emotionally. 44



Homework Links 

VLE – video links

https://www.youtube.co
m/watch?v=5ZjCN86I-rc

Key Vocabulary

Costume 

Lighting 

Set design / Physical Setting  

Accompaniment 

Choreographic intent 

Choreographic approach 

Stimulus 

Artistic intention

Contribution 

Enhances 

Highlights 

Staging and Set: 

A variety of outdoor spaces: deserted street, graveyard, 
open field, cloudy sky, cliff top, forest , quarry. 

The film is set in remote locations to give the feeling of 
isolation and highlight the characters separation from 
society. The locations progress from very open 
landscapes to more intimate settings to show a passage 
of time and to reflect their relationship getting more 
intimate and restricted as it progresses. 
Site sensitive; dance for camera. Filmed by Scratch.

The film is shot and graded to reflect the dark 
atmosphere of the inspiration. After the prologue the 
camera starts very far away from the dancers giving the 
feeling that they are completely isolated and in their own 
world; the viewer is a secret observer. Gradually as the 
dancers’ relationship grows closer, the camera moves in 
closer but still keeps distance until the first time the 
dancers look at each other when it moves right in to close 
up on their faces.

The majority of the film is shot with the camera on a 
track, giving a very smooth quality. For the penultimate 
section it switches to a hand held camera giving a much 
more raw and unstable feeling reflecting the female 
character’s heightened emotional state. 

Lighting:
• Natural lighting. 
• Begins with a night time sky and then moves through 

daylight to dusk, finally ending at night. 

Costume: 
Man: dark, earthy colours. Trousers, long sleeved top, 
shoes. 
Girl: Cream thigh length skirt with central pleat, cream 
undershorts, long sleeved cream blouse in deli- cate 
chiffon like fabric, buttoned up to the neck. No shoes. 
Hair in pony- tail. 
Girl also wears a beige/brown cardigan in the Prologue. 

Costumes are stylised everyday clothes

Aural Setting: 
1. Prologue: ominous soundscape 
2. Beginning: peaceful piano melo- dy over wind 

sounds. Wind in- creases in volume & shaking strings 
join in. 

3. Moving Closer: slow, warm and graceful section for 
strings over wind sounds. 

4. Flow One: contradictions: calm piano, but nervous 
trembling strings stab the air. Builds to climax. 

5. Kneeling: wind & echoing piano with pauses and 
silences. 

6. Flow Two: a development of the music from Flow 
One. 

7. Floor: long, electronic notes with a few faint piano 
notes 

The accompaniment is a composition created specifically 
for the work, which evolved alongside the choreography, 
created by composer Seymour Milton in collaboration 
with James. The music combines electronic elements 
with strings and piano creating a haunting and emotive 
accompaniment that blends seamlessly with the 
choreography, flowing as one 

Structure: A prologue followed by 6 continuous 
sections, defined by changing locations, physicality 
and music that reflect the developing relationship. 
The overall effect is one seamless journey. 
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Subject: Dance Year / Group: 11
Topic: Section C: Shadows Term: 5

BIG 
QUESTIONS

How does the lighting 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Shadows? 

How does the costume 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Shadows? 

How does the set design 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Shadows? 

How does the music  
contribute to the audience’s 

understanding of the 
choreographic intent of 

Shadows? 

How does the choreographic 
approach support our 

understanding of Shadows? 

Why has the choreographer 
made the decisions 

regarding each component? 
What is the impact of that 

decision? 

Choreographer: Christopher Bruce
Christopher Bruce trained at the Ballet Rambert School, joining Ballet Rambert in 1963. He is the last major 
choreographer to have been nurtured by Marie Rambert.
Performed by: From Leeds, Phoenix Dance Theatre is one of the UK’s leading conemporary dance companies. 
Founded in 1981 Phoenix Dance Theatre began by performing work created within the company.
Performance: Premiered 26th November 2014
Dancers: 2 male / 2 female = 4 in total 
Duration: 12 minutes.
Dance Styles: Stemming from his own training, Christopher Bruce’s signature movement style is grounded in modern 
dance techniques with a combination of classical and contemporary dance language termed “neo-classical”.
Structure: Semi-narrative. Solo, duet, trio, quartet.

Choreographic Intent:
Christopher Bruce’s works are often ‘politically aware’, in reference to past or current political events happening 
across the world, exploring their effect on human life. In this piece, Bruce invites the audience into the world of a 
small family, possibly set in Eastern Europe (though this is left up to individual interpretation) coming to terms with 
deprivation, poverty, and the realities of what lies outside their intimate family home. Bruce describes this piece as “a 
darker work, with a sort-of narrative”, allowing the audience to apply their own context to the material danced on 
stage.

Stimulus:
 Arvo Part’s Fratres for violin and piano was the 

starting point for the work. 
 For Bruce, the music “evokes images of a 

European history and tradition steeped in over 
a thousand years of suffering and human 
experience.” 

 In Shadows, Bruce translates this vision into an 
exploration of a family dynamic, examining the 
relationships between each member (son, 
daughter, mother and father) as they deal with 
an unseen but ever-present outside force. 

Choreographic Approach:
Bruce does not prepare movement before entering the 
studio, preferring to wait and work with the dancers so that 
he can be influenced by them. For Bruce, as well as being 
appropriate to the piece, the movement must also sit well on 
the dancers. He started Shadows with the idea of a family 
unit sitting around the hearth or around a dinner table and 
knew that the furniture would become an intrinsic part of the 
choreography as opposed to being a static set. The “anxiety 
of the music” greatly influenced the movement content, with 
the form of the piece allowing each member of the family to 
have a voice and tell their story. 46



Homework Links 

VLE – video links

https://www.phoenixd
ancetheatre.co.uk/pro

duction/shadows/

Key Vocabulary

Costume 

Lighting 

Set design / Physical Setting  

Accompaniment 

Choreographic intent 

Choreographic approach 

Stimulus 

Artistic intention

Contribution 

Enhances 

Highlights 

Lighting: 
Designed by John B Read, who uses the lighting to create an intimate space on stage 
depicting the feeling of ‘a room’, as well as to indicate what is waiting for the family 
outside that they are so reluctant to step into.

- White sidelighting from stage right and left 
- One white sidelight shining from downstage right corner, throwing a shaft of light on a 
diagonal pathway towards upstage left 

Aural Setting: 
The accompaniment is Arvo Part’s Fratres (composed in 1977), the version for violin and piano pre-recorded for use in 
performance. The music has no break in tempo, following Part’s signature style of composition – using broken chords 
and diatonic scales. The music is in a minor key and is integral to the dark, solemn atmosphere of the piece. There is a 
clear correlation between the movement vocabulary and accompaniment in terms of speed and dynamics, often used 
to introduce each character and their emotional response to their environment.

• Theme and variation. 
• Harsh, rapid violin at high pitch with notes running this way and that - especially for the children 
• Softer, more fluid piano and violin melody for the parents 
• Low booming piano notes mark the end of each section 
• The ending is much quieter and slower, the whole dance finishing on the low piano notes. 

Costume: 
Designed by Christopher Bruce. The costumes are clearly gendered, depicting the era of 
the 1930s -1940s: simple shirts, skirts, trousers and dresses as well as large overcoats 
worn at the very end of the piece. Colours are muted and worn down - again 
symbolising deprivation and poverty. There are no costume changes in the piece. 
Towards the end of the piece the dancers/family prepare to leave the house by putting 
on shoes and coats. It is clear that these jackets are oversized for the son/daughter, 
again referencing to the fact that the family are living in poverty. 
• Mother: floral 1940’s tea dress, pink flowers, short puffed sleeves, calf length flared 

skirt, fitted waist, hair in bun 
• Father: collarless cotton white shirt with faint stripes, rolled up sleeves, grey 

trousers, brown waistcoat 
• Son: collarless white shirt, untucked, buttons undone at top, rolled up sleeves, grey 

trousers. 
• Daughter: delicate pastel cotton blouse, puffed short sleeves, pleated front, grey 

below the knee A line skirt, hair in ponytail 

Staging and Set: 
 End stage
 Staging/set Designed by 

Christopher Bruce. 
 Minimal set within a 

black-box  
 The piece includes a 

table, a bench, two stools, 
a coat stand and suitcases 
– all worn-looking, and 
somewhat drab: 
confirming the notion of 
hardship within the 
family. The space created 
allows the audience to 
enter the heart of the 
home, the kitchen. This is 
where the narrative of 
the choreography and the 
relationships between the 
family members unfolds.

 Set and lighting work 
together - empty black 
box allows lighting 
squares to stand out. 

47

https://www.phoenixdancetheatre.co.uk/production/shadows/


Subject: Dance Year / Group: 11
Topic: Section C: Term: 5

BIG 
QUESTIONS

How does the lighting 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Artificial Things? 

How does the costume 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Artificial Things? 

How does the set design 
contribute to the audience’s 

understanding of the 
choreographic intent of 

Artificial Things? 

How does the music  
contribute to the audience’s 

understanding of the 
choreographic intent of 

Artificial Things? 

How does the choreographic 
approach support our 

understanding of Artificial 
Things? 

Why has the choreographer 
made the decisions 

regarding each component? 
What is the impact of that 

decision? 

Choreographic Intent:
Scene three is the final scene of Artificial Things. The 
undertone of the scene is about the characters 
coming to terms with life’s limitations - we all live 
within certain confinements, and we are subject to 
the gaze of ‘the other’. The characters acting out this 
sorrowful but peaceful scene are still constricted 
within a snow globe that signifies these ideas. Within 
the scene however, the characters find a resolution by 
coming together, and as the scene comes to a close, 
they surrender to the fact that we all have to live with 
individual regrets. 

Choreographer: Lucy Bennett
Performed by: Stopgap Dance Company
Performance: 5 February 2014, UK premiere 
Dancers: 4 – 2 male, 2 female 
Duration: 20 minutes
Dance Styles: Inclusive Contemporary Dance 

Choreographic Approach:
• Laura is the source of the movement, adapted by 

David and Amy. 
• Collaboration with the dancers. 
• Task setting. 

Stimulus:
• An isolated figure perched on a collapsed 

wheelchair, in a snow covered landscape - viewed 
from afar as if through a snowglobe. 

• Paintings by Goran Djurovic. 
• The dancers’ personal experiences. 

Structure:
Artificial Things consists of three scenes. 

The first scene depicts the underlying tension between the 
characters, and the second scene is exciting but violent, 
where the characters seek liberation from the suffering 
austerity. This leads to a tragedy, and scene three is its 
aftermath, where the characters are more pensive. 
Scene three opens with two duets. The first is ground-based 
contact work involving a dismantled wheelchair. The second 
duet was influenced by the dancers improvising around the 
idea of inviting touch, and leading and following, 
The group then unites and use ground-based contact work 
to stay connected whilst manipulating the dismantled 
wheelchair.
The trio of Amy, David Willdridge and Laura begins to find 
harmony whilst dancing with one another and Laura’s 
wheelchair. Following Laura’s lead they explore the 
movement of the chair, and each dancer takes responsibility 
for the wheelchair. The trio eventually gathers around David 
Toole, who has been watching from the vitrine (glass 
display cabinet), and they re-enact portraits of past family 
photos influenced by the paintings of Djurovic. They find 
stillness as if frozen in the snow globe. 
David Toole leaves the group as the music ‘The Sunshine of 
Your Smile’ begins and finds a lonely spotlight. He dances a 
simple solo focusing on facial expression and physical 
storytelling to the song that his father used to sing when he 
was young This solo is a tribute to his father. 
David returns to the group and is frozen in time with the 
other characters as the scene comes to a close.  48



Homework Links 

VLE – video links

https://www.stopgapda
nce.com/artificial-things-

-the-film

Key Vocabulary

Costume 

Lighting 

Set design / Physical Setting  

Accompaniment 

Choreographic intent 

Choreographic approach 

Stimulus 

Artistic intention

Contribution 

Enhances 

Highlights 

Staging and Set: 
• Grey floor with wide wooden border. 
• Cream coloured backdrop with streaks of paint in blue, 

green, brown. 
• Vitrine [display cabinet] upstage left on its side, full of 

snow. 
• 3 stools in front of the vitrine with a headless 

mannequin seated in a brown suit. 
Designed by Anna Jones. The set is influenced by several 
paintings from the ‘Unknown Secrets’ collection by Goran 
Djurovic. It consists of a crudely painted heavy backdrop 
in which paint looks as if it is running down the canvas. In 
scenes one and two this is painted with brightly coloured 
strips, which are removed for scene three to create 
calmer visuals. This scene change signifies the change of 
mood. The vitrine is on its side with a snowdrift inside 
the cabinet. Paper snow is scattered on the ground in a 
diagonal from the vitrine to Laura who is downstage 
right. In front of the vitrine there are two stools and a 
headless suit on mannequin legs perched on a third stool. 
The dance floor is a light grey and around the edge is a 
wooden frame reflecting the colour, shape and restriction 
of the vitrine. This emphasises the fact that the audience 
is looking into the snow globe of artificial things. 

Lighting: 
• 2 white spotlights downstage right & centre 

stage[Dave & Laura]. 
• Amber upstage sidelights [David & Amy]. 
• Blue wash [trio]. 
• Deep blue central spotlight [Dave’s solo] & amber 

sidelighting on the group. 
• Designed by Chahine Yavrovan. 
• For much of the piece the lighting focuses in on one or 

two spots. 

Costume: 
Amy: Green, thigh length, sleeveless dress with 
streaks of blue and grey. Side vents. Peter pan collar. 
Laura: White sleeveless top with bright blue streaks. 
Grey trousers with pleats. Blue belt. Black heeled 
shoes. 
David: White collared short sleeved shirt with 
streaks of blue and green. Blue/grey trousers. 
Dave: Pale green collared, short sleeved shirt with 
pocket and darker green streaks. Grey trousers. 

Designed by Anna Jones, the costumes are a wash 
of blue and green, merging with the backdrop. It 
looks as if paint is running from the garments, 
which is a reference to being stuck in one of the 
paintings by Djurovic. Outer garments worn in 
previous scenes, such as jackets and jumpers, are 
removed in this scene to depict that time has 
moved on. 

Aural Setting: 
The Sunshine of Your Smile - old fashioned love 
song sung by a tenor with orchestra: Dave’s Solo. 
For scene three Andy Higgs wanted to create a 
futuristic atmosphere acknowledging that time had 
passed and that the old ways had broken down. He 
used the whole of the piano both inside and out to 
create a cold, ambient sound. He also used the 
sound of the paper snow and incorporated other 
sound effects such as a distant rumble, wind and 
footsteps through snow. Elements of the song ‘The 
Sunshine of Your Smile’ were mixed into the 
atmosphere often sounding distorted or as if 
drifting in on the wind. The final section uses the 
full version of the song. 

49



Subject: Business Studies Year 10 & 11
Topic: GCSE Term: Whole Year

BIG 
QUESTIONS

• How do I answer 
the 9 mark GCSE 
question?

Definition - Is there a term in the question that can be defined? (if no, do not force a definition, go 
straight into Application.)

Example – Analyse the effectiveness of a partnership as a form of business ownership? 
‘A partnership is when two or more people come together to start a business……’

THINK 
DACE!

Definition

Application

Counter-argument

Evaluation

- Apply your understanding/knowledge
Application - Link the answer to the case study (A02)

- What are the advantages? 
- Make sure to explain all knowledge applied

Evaluation (A03b) - Summarise the advantages against the disadvantages! State your opinion, make 
sure you explain why you have come to this decision? Relate back to the business and the effects it 
would have. 

Example – In conclusion, I think a partnership is an effective form of ownership because…

Example – One advantage of a 
business taking the form of a 
partnership would be…………….This 
is an advantage because…… 

- Are there disadvantages?
Counter-argument - Link answer to counteract the advantages. (A02)
(A03a) - No disadvantages? What would

happen to the business without it?

Example – However, a 
disadvantage of this business 
ownership would be…………….This 
is a disadvantage because…… 
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Subject: Business Studies Year 10 & 11
Topic: GCSE Term: Whole Year

Big Question – How do I achieve A02 (application) marks?

A number of questions in the exam will ask you a direct question about a particular business from the case study. You need to make sure 
that you always APPLY your knowledge to that particular business in your answer. This will allow you to achieve an additional AO2 mark 

(APP) every time.

Here’s an example….

Question - Analyse one way in which Redrow Homes could use Group Activities when selecting new apprentices? (3 marks)

Answer 1 - Redrow Homes could use group activities as it would allow them to see how well potential apprentices work together on 
a task.       This will highlight if they have good communication skills.       (Only 2 marks have been awarded here as the answer was 

not applied specifically to the business).

Answer 2 - Redrow Homes can assign a task where all the applicants work together        to solve a problem relating to a scenario 
on a building site.       This allows the interviewers to observe candidates' interpersonal skills (3 marks have been 

awarded as the answer is applied to Redrow Homes and a scenario using a building site).

Don’t forget the TESCO TEST!

Remember that the application mark (A02) is more than just writing the name of the business. If you can put 
TESCO in your answer and it still makes sense, you have not specifically applied it to the business from the case 
study. 

*Answer 2 would not make sense if you replaced Redrow Homes with Tesco. This is because the answer 
specifically talks about a building site. Application mark secured! 51



Subject: ICT Year / Group: Year 11
Topic: Draw conclusions and review data presentation methods Term: 5 - Coursework

BIG 
QUESTIONS

• Learners will 
select and 
investigate two 
different types of 
user interface. 
They will assess 
how: 

• effectively the 
user interface 
meets the 
audience's 
requirements, 
including their 
accessibility 
needs, skills level 
and 
demographics 

• effectively 
different design 
principles have 
been used to 
allow both 
appropriate and 
effective user 
interactions with 
hardware devices

BIG QUESTIONS

1. What is the 
difference between 
an error and an 
anomaly? 

2. What types of 
trends can be found 
in a table, graph or 
chart?

3. Using data from a 
spreadsheet, what 
types of conclusions 
can be made?

4. Using data from a 
spreadsheet, 
recommendations 
can be made for the 
future?
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Homework Links 

Links are on Teams

Homework 1: Complete the 
data analyse sheet provided by 

your teacher. 

Homework 2: Watch the video 
below. Make a list of all the 

techniques used to create the 
dashboard. You will be using 

these for your own.

https://www.youtube.com/wa
tch?v=K74_FNnlIF8

Homework 3: Develop a plan 
on paper for your dashboard. 
How will the main page look? 

What types of data summaries 
will you include?

Key Vocabulary

Errors

Anomalies

Trends

Patterns

Recommendations

Impact

Data summaries

Conclusions
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Subject: Health and Social Care                                              Year / Group: Year 11

Topic: Component 3 Health and Wellbeing - Revision     Term: 5

Big Questions:

1. Do I know what I need 
to do to pass the exam? 

Key Terms LA:A

Acute – illness comes on 
quickly, is short term and can 
be cured

Chronic – illness comes on 
gradually, is long term and 
generally can be treated but 
not cured

Monitor – is to check on 
progress over a period of time

Wealth – is having lots of 
money and goods

Social class – is a broad group 
in society having the same 
social or economic status, 
most commonly, upper, 
middle and lower class

Material possessions – are 
things owned by an individual 

Self-esteem – is how good or 
bad an individual feels about 
themselves and how much 
they value their abilities 

Bereavement – is the process 
of coming to terms with the 
death of someone close

A: Demonstrate knowledge and understanding of factors that affect health and wellbeing

Different factors and how they affect health and wellbeing:

• Physical and lifestyle factors that can have positive or negative effects on health and wellbeing - genetic 
inheritance, included inherited conditions and a pre-disposition to certain conditions , ill health (acute 
and chronic) , diet (balance, quality and amount) , amount of exercise , substance use, including alcohol, 
nicotine, illegal drugs and misuse of prescribed drugs , personal hygiene.

• Social, emotional and cultural factors that can have positive or negative effects on health and wellbeing-
social interactions, e.g. supportive/unsupportive relationships, social integration/isolation , 

stress, e.g. work-related , willingness to seek help or access services, e.g. influenced by culture, gender, 
education

• Economic factors that can have positive or negative effects on health and wellbeing - financial 
resources.

• Environmental factors that can have positive or negative effects on health and wellbeing- environmental 
conditions, e.g. levels of pollution, noise , housing, e.g. conditions, location.

• The impact of life events relating to relationship changes and changes in life circumstances

How you will be assessed

The first part of your externally set assessment consists of two activities connected to a case study you will 
be provided with. Activity 1 will be about the positive and negative effects of different factors on an 
individual’s health and wellbeing. Activity 2 will be about effects on health and wellbeing of a life event 
from the case study.

B: Interpreting health indicators

Health indicators include:

• Resting pulse and recovery after exercise-comparison of resting pulse rate with the rate after exercise 
and how long it takes to recover, Blood pressure-impact of high and low blood pressure, Peak flow – the 
measurement of how quickly you can blow air out of your lungs, Body mass index – a measure of the 
amount of fat on your body in relation to your height to tell you if your weight is healthy.

A Business and Enterprise Academy                                                                                                                                                                                                                                                              
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Key Terms LB-C

Physiological – relates to how a person 
and their bodily parts function 
normally

Cardiovascular system – is the system 
that moves blood, nutrients and gases 
around our bodies. It is made up of the 
heart, blood and blood vessels, also 
known as the circulatory system

Arteries – are blood vessels that carry 
blood away from the heart

Potential significance – could develop 
into something important

Homework links:

https://www.gov.uk/government/c
ollections/national-child-
measurement-programme

https://www.scie.org.uk/preventi
on/choice/person-centred-care

How you will be assessed:
The second part of your externally set assessment consists of one task, you will be provided with some 
lifestyle data and physiological data as well as some guidelines to help you interpret the data. You will 
be asked to explain what the data suggests about the current physical health and risks to the future 
physical health of the individual featured in the case study.

C: Person-centred health and wellbeing improvement plans 

Health and wellbeing improvement plans 
You will explore the features of health and wellbeing improvement plans and consider the importance 
of a person-centred approach that takes into account an individual’s needs, wishes and circumstances. 

Information to be included in plan: 
o recommended actions to improve health and wellbeing 
o short-term (less than six months) and long-term targets 
o appropriate sources of support (formal and/or informal)

Obstacles to implementing plans
You will explore the obstacles that individuals can face when implementing these plans and how they 
may be mitigated.
Potential obstacles include: 
o emotional/psychological – lack of motivation, low self-esteem, acceptance of current state 
o time constraints – work and family commitments o availability of resources – financial, physical, e.g. 
equipment o unachievable targets – unachievable for the individual or unrealistic timescale 
o lack of support, e.g. from family and friends 
o other factors specific to individual – ability/disability, addiction o barriers to accessing identified 
services
How you will be assessed:
The final part of your externally set assessment involves designing a health and wellbeing improvement 
plan, which consists of three activities. 
o Design a health and wellbeing plan for the individual in the case study
o Give a rationale for your plan
o Describe the obstacles the person may face and suggest how they could be minimised
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Subject: Child’s Play Learning and Development                       Year / Group: Year 11

Topic: Unit 1:  Patterns of Child Development Revision                Term:  5

BIG QUESTIONS

To Understand 
growth and 

development in 
children and 

 What is the 
difference 
between growth 
and development?

 How can 
different factors 
affect growth 
and development?

 How do the 
different areas 
of development 
interrelate? 

A.1 Growth and development Revision 

Growth  Key aspects of children’s growth are changes to physical size, the skeleton, muscles and the 
brain.

a. Children’s height, weight and head circumference are measured to monitor growth, ensuring it is consistent 
with expected patterns, and to highlight potential issues at an early stage. ● Children’s growth is plotted on 
centile charts. 

b. Growth is determined by heredity, hormones, nutrition, sleep, illness and emotional influences. Development 
Child development is defined as the increasing acquisition of skills and knowledge gained by a child. 

c. Development should be viewed holistically as children acquire skills at varying rates in different areas of 
development.

d. Developmental norms are sometimes called milestones. They have been determined by looking at the data 
of thousands of children and considering the average or ‘typical’ milestones. Using these norms or 
milestones helps to understand the patterns of development. 

Development can be broken down into the following five areas: 

a. Gross motor and fine motor physical development is to do with movement – gross or large movement of 
limbs, developing locomotion, balance and coordination, and fine manipulative movement of fingers 
developing hand–eye coordination.  

b. Cognitive development is the way children develop thought processes, perception, memory, imagination and 
problem-solving, and are able to increase their knowledge and understanding of their environment.

c. Communication and language development is the way children communicate and develop speech, including 
reading and writing. 

d. Emotional and behavioural development is how children develop feelings and express their emotions through 
behaviour and includes the development of self-concept and self-esteem. 

e. Social development includes how children develop friendships with peers and cooperate with others and 
become aware of role models. 

A Business and Enterprise Academy                                                                                                                                                                                                                                                              
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Subject: Child’s play learning and Development                     Year / Group: Year 11

Topic: Unit 1:  Patterns of Child Development Revision              Term:  5

BIG QUESTIONS

To Understand 
growth and 

development in 
children and 

 What is the 
difference 
between growth 
and development?

 How can 
different factors 
affect growth 
and development?

 How do the 
different areas 
of development 
interrelate? 

A.2 The links between areas of development and how each area may complement each other 

a. Development should be viewed holistically as there are many ways in which areas of development relate to 
each other. Learners will be expected to explore this concept and the significance of these relationships. 

b. Language development helps children to understand new concepts and also to play with other children. 
Children with a language delay may become frustrated and this might affect their behaviour and also their 
ability to play with others. 

c. Physical development helps children move to explore their surroundings, learn from new experiences and 
develop confidence in their abilities. 

d. Cognitive and language development combine to help children express their thoughts and to develop reading 
and writing and problem-solving skills. 

e. Emotional development helps children to develop secure attachments, enabling positive social relationships 
and friendships to evolve. 

f. Social development helps children to develop language through playing with others and interacting with 
adults. 
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Subject: Child’s Play Learning and Development                       Year / Group: Year 11

Topic: Unit 1:  Patterns of Child Development Revision                Term:  5

BIG QUESTIONS

To Understand 
growth and 

development in 
children and 

 What is the 
difference 
between growth 
and development?

 How can 
different factors 
affect growth 
and development?

 How do the 
different areas 
of development 
interrelate? 

C.1: Understand how adults in early years settings can support
children’s development

Gross motor and fine motor physical development:

a. Meeting children’s physical needs by providing a well-ventilated and relaxing sleep area for children to 
sleep at regular intervals

b. Meeting diet and nutritional needs in accordance with policy and parental wishes

c. Providing opportunities to be outdoors

d. Providing age-appropriate resources and activities that encourage gross and fine motor skills both indoors 
and outdoors

e. Providing resources and activities that encourage children to touch, feel and explore objects with their 
senses

f. Providing opportunities for children to meet their physical needs.

Cognitive development:

a. Providing objects and games that encourage children to develop their memory and imaginative skills and 
helping them to think about others

b. Providing age-and stage-appropriate activities and resources that encourage problem-solving skills

c. Providing opportunities for children to visit different places and experience new things

d. Encouraging children to ask questions, helping children to link new experiences to past ones (memory and 
recall).

Communication and language development:

a. Taking time to talk and smiling and maintaining eye contact to encourage listening skills

b. Encouraging speaking and listening skills by using nursery rhymes, picture books, telling stories, reciting 
rhymes, ‘show and tell’, and by asking questions such as ‘what’ ‘where’ ‘who’ to encourage speaking

c. Providing role play activities for pretend play

d. Encouraging writing skills by copying their own name and familiar names and words

e. Encouraging creative expression through stories, poetry, dance, drama and making music.

A Business and Enterprise Academy                                                                                                                                                                                                                                                              
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Key Terms LA-A/B/C

Growth- the division of cells

Head circumference- the measurement 
of the head from the eyebrows to round 
the back of the head

Centile Chart-a chart on which 
measurements are marked and compared 
with those of other children of the same 
age

Hormones-chemicals that can trigger 
cell, division creating subsequent growth

Nutrients- substances found in food that 
are essential for health and growth

Milestones- skills or pieces  of knowledge 
that a child has acquired

Mouthing-putting items in the mouth as a 
way of playing and as a way of exploring 
them

Nutritious-providing food and drinks that 
support a healthy diet

Rickets- a disease that causes bones to 
soften and break

Sensory- sensory materials are resources 
that feel interesting and which children 
can explore, such as sand and dough

Pretend play- children pretend they are 
other people, or that toys are real

Mark making-a stage of learning to write 
in which children are encouraged to make 
marks using a wide range of resources.

Proximity- the nearness or close physical 
distance between the adult and child

Transitions- long or short-term changes 
that effect a child’s life.

Types of question from the External Exam

Some questions must be answered with a cross in a box . If you change your mind about an answer, 
put a line through the box  and then mark your new answer with a cross . 

Q1 Hopping on one foot is an example of:

A Fine motor development 

B Cognitive development

C Gross motor development 

D Social development

Q2 Using milestones helps adults to: 

A Understand patterns of development 

B Maintain appropriate proximity 

C Encourage creative expression 

D Understand children’s thought processes

Q3 Which activity promotes a child’s gross motor development? 

A Reading a book 

B Completing a puzzle 

C Drawing with crayons 

D Kicking a ball

Q4 Identify two communication and language milestones expected of a child aged 12 months.

A Walks holding on to furniture 

B Understands simple instructions 

C Begins to coo 

D Asks questions 

E Knows own name

There will be 
time for 

practice and 
revision 

before sitting 
the exam
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Subject: Food Preparation and Nutrition - GCSE                                                                             Term: 4

Topic:   NEA 2. Year:    11                

BIG 
QUESTIONS

Where can I find 

appropriate 

information and 

data?

How do I choose my 

trial dishes?

Can I modify 

existing recipes to 

raise the level of 

difficulty?

Overarching BIG QUESTION

Which assessment task will I choose and what do I need to research for the NEA2 task?
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Collecting background information.
Research both primary and secondary sources.
Examples of primary research you may include:
Surveys- using the internet. For example, for the food preparation assessment task, you could find out the different types of 
rice available in super market.
Dietary diary- this is a record of the foods consumed. It could give information on the type of food and the appropriate 
quantity. It can be recorded for a day or a few days.
Interview- you may find someone who is an expert on the topic in your task who can give you more information.
Examples of secondary research you may also include:
Trusted Websites- use and discuss the information you find. Don’t copy and paste large amounts of text. Be selective and 
make a note of the web site you took the information from.
Books- be selective and find key points on the topic you are investigating. You can quote some small sections as long as you 
discuss them.
Newspaper and magazines articles- find up to date articles with relevant information and make sure you discuss the 
information linked to your title/task.
Leaflets, labels and packaging. Some of these may be relevant to your title and may give information that will be useful for 
your task(s).
Multimedia – animations, You Tube clips. 
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Your cardiovascular system consists of your heart and blood 
vessels.
Coronary heart disease (CHD) is when the coronary arteries 
which supply the heart with blood full of oxygen are narrowed, 
because the are filled with fatty deposits.

• Eating lots of saturated 
fats.

• Being physically 
inactive-as exercise 
keeps the heart healthy

• Smoking- damaged the 
lining of the arteries and 
reduces the oxygen in 
the blood.

• High bold pressure.

Causes

• Blood cannot pass through 
your blood vessels 
efficiently, which can 
cause a squeezing pain in 
your chest, this is called 
Angina and other areas of 
your body.

• Bloods clots can form 
which suddenly block 
blood flow to the heart 
muscle, then the heart 
doesn’t get enough 
oxygen, which can cause 
a heart attack.

Health problems

Blood pressure is how much pressure 
the bloods puts against the walls of 
your arteries 



Food poisoning

Food poisoning can be caused by:

 bacteria, e.g. through cross-contamination from pests, unclean hands 

and dirty equipment, or bacteria already present in the food, such as 

salmonella;

 physical contaminants, e.g. hair, plasters, egg shells, packaging;

 chemicals, e.g. cleaning chemicals. 

Bacterial contamination is the most common cause.

Micro-organisms occur naturally in the environment, on cereals, 

vegetables, fruit, animals, people, water, soil and in the air.  Most bacteria 

are harmless but a small number can cause illness.  Harmful bacteria are 

called pathogenic bacteria.

The process of food becoming unfit to eat through oxidation, contamination 

or growth of micro-organisms is known as food spoilage.

Temperatures to remember.
To reduce the risk of food poisoning, good 
temperature control is vital:

5-63°C – the danger zone 

where bacteria grow most 

readily.

37°C – body temperature, best 

temperature for bacterial 

growth.

5°C (or below) – the ideal 

temperature your fridge 

should be.

75°C – if cooking food, the core 

temperature, middle or 

thickest part should reach at 

least this temperature.

75°C – if reheating food, it should 

reach at least this 

temperature.  In Scotland food 

should reach at least 82°C. 

Remember to reheat food only 

once!

Allergen and food intolerance awareness

There are 14 ingredients (allergens) that are the 

main reason for adverse reactions to food.  

Cross-contamination of food containing these 

allergens must be prevented to reduce the risk of 

harm. They must also be labelled on pre-

packaged food and menus so that consumers can 

make safe choices. The 14 allergens are:

Homework 
Links

Food a Fact 
of Life

BBC 
Bitesize

BNF

(British 
Nutrition 

Foundation)

Key 
Vocabulary

Cross

Contaminati
on

Bacteria

Danger zone

Allergens

Food 
Poisoning

Milk

Molluscs

Mustard

Nuts 

Peanuts

Sesame 

Soybeans

Sulphur dioxide

Celery (and celeriac)

Cereals containing 

gluten

Crustaceans

Eggs

Fish

Lupin 

Key terms

Allergens: Substances that can cause an adverse reaction to food. Cross-contamination 

must be prevented to reduce the risk of harm.

Bacteria: Small living organisms that can reproduce to form colonies. Some bacteria can 

be harmful (pathogenic) and others are necessary for food production, e.g. to make 

cheese and yogurt.

Cross-contamination: The transfer of bacteria from one source to another. Usually raw 

food to ready to eat food but can also be the transfer of bacteria from unclean hands, 

equipment, cloths or pests. Can also relate to allergens.

Food poisoning: Illness resulting from eating food which contains food poisoning micro-

organisms or toxins produced by micro-organisms.

High risk ingredients: Food which is ready to eat, e.g. cooked meat and fish, cooked 

eggs, dairy products, sandwiches and ready meals.

High risk food

Bacteria easily multiply on foods known as ‘high-risk 

food’. These are often high in protein or fat, such as 

cooked meat and fish, dairy foods and eggs. Cooked 

pasta and rice are also regarded as high risk foods if 

they are not cooled quickly after cooking and stored 

below 5°C.
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S1 

General 

Practical 

skills

Accurate 

measuremen

t of liquids 

and or solids

Grease/oil, line, 

flour evenly with 

attention to 

finished product

Select and adjust 

cooking process 

and length to suit 

ingredient

Tests for readiness: 

Temp probe; knife; 

skewer; poke test; bite; 

visual colour check; 

sound

How to taste 

and season 

during 

cooking

Change the taste 

and aroma using 

infusions, herbs, 

paste, jus, 

reduction

Change texture 

and flavour using 

browning, glazing, 

add crust, crisp 

and crumbs

Presentation and food 

styling: garnishes; 

decorative techniques; 

portioning; presenting 

and finishing

S2 Knife 

skills

Fruit and veg:

Bridge hold

Claw grip

Peel

Slice

Dice

Cut into even 

sized pieces: 

Batons,  julienne

Chicken:

Fillet a chicken breast

Portion whole chicken 

Slice evenly and accurately

Meat:

Remove fat

Remove rind

Slice evenly and 

accurately

Fish:  

fillet whole 

fish; 

Raw meat

Cooked meat

Meat alternative 

(tofu, halloumi)

S3 Fruit 

and veg

Mash; shred; scissor snip; scoop; crush; grate; peel; segment; de-skin; 

blanch; shape; pipe; blend; juice

Prepare garnishes Demonstrate control of enzymic browning, spoilage and 

preventing food poisoning (wash and dry where appropriate)

S4 Use of 

cooker

Using the grill: Use a range of foods such as vegetables, meat, fish or alternative 

(halloumi), seeds, nuts; chargrill or toast

Using the oven: baking; roasting; casseroles and/tagines; braising

S5 use of 

equipment

Use of blender; food processor; mixer; pasta machine; microwave oven

S6 cooking 
methods

Water based methods using hob: Steaming; boiling and simmering; blanching; poaching Dry heat and fat based methods: Dry frying; shallow frying and stir-frying 

S7 prepare, 

combine and 

shape

Roll; wrap; skewer; mix; coat; layer meat, fish and alternatives.

Shape and bind wet mixtures (falafels, burgers, fishcakes, meatballs

Demonstrate skill of preventing cross contamination and handling high risk foods 

safely

S8 Sauce 

making

Starch based: Starch gelatinisation (roux, all-in-one, 

blended, veloute, béchamel). How starch/liquid ratios 

affect viscosity

Reduction: show how evaporation concentrates 

flavour and changes viscosity:  (tomato pasta sauce, 

curry sauce, gravy, meat and meat alternatives 

sauces (Bolognese)

Emulsion: salad dressing;  mayonnaise; hollandaise. 

Demonstrate understanding of how to stabilise an 

emulsion

S9 Tenderise and 

marinate

How acids denature protein Marinades add flavour and moisture when preparing vegetables, meat fish and alternatives

S11 

Raising 

agents

Eggs:  Gas-in-liquid foam – whisking 

egg whites, whisked sponge

Chemical:  Use of self raising flour, 

baking powder, bicarbonate of 

soda

Steam: Choux pastry, batter Biological: use of yeast

S10 Dough Making a dough (bread, pastry, pasta): shortening, gluten formation, 

fermentation (proving)

Roll out pastry, use a pasta machine, line a flan ring, create layers (puff pastry), proving, 

resting, glazing, finishing (pipe choux; bread rolls; flatbreads; pasta; pinwheels; pizza; 

calzone

S12 Setting 

mixtures

Gelation: use of starch to set a mixture on chilling for layered desserts 

(custard)

Set a mixture on heating such as denatured and/or coagulated protein in eggs
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You must be able to demonstrate knowledge and understanding of the functions, structures and main sources of protein, carbohydrates and fat.  Know 
the biological value of protein, understand an individuals need for carbohydrate, understand the consequences of excess and deficiencies of protein, 
carbohydrate and fat.
Demonstrate the knowledge and understanding of the sources and functions of vitamins and minerals.  Understand the consequences and deficiencies 
of vitamins and minerals.  Understand the retention of water soluble vitamins during cooking.
Demonstrate the knowledge of the Eatwell Guide and health eating guidelines.  Understand diet requirements throughout life and diet related illnesses.

Key Points
1. Protein is required by the body for growth, maintenance and repair.
2. Proteins are built up of units of amino acids.
3. Fats can be classified as either saturated and unsaturated.
4. Saturated fats are considered to be more harmful to health because they 

raise levels of cholesterol.
5. Carbohydrate provides the body with energy.
6. Most of our energy should come from complex starchy foods.
7. Vitamins are micronutrients, required in small amounts to do essential 

jobs in the body.
8. Water soluble vitamins are easily destroyed during preparation and 

cooking.
9. Water makes up two thirds of the body so it is vital to drink regularly to 

stay hydrated.
10. Nutritional needs change throughout life, but everyone needs to consider 

the current healthy eating guidelines when planning meals. 
11. Energy balance is the balance of energy consumed through eating and 

drinking compared to energy burned through physical activity.

Key words
1. Amino Acids
2. High Biological Value (HBV)
3. Low Biological Value (LBV)
4. Protein Complementation
5. Kwashiorkor
6. Fatty Acids
7. Glycerol
8. Saturated Fats
9. Unsaturated Fats
10. Fat Soluble vitamins
11. Water Soluble Vitamins
12. Cholesterol
13. Hydrogenation
14. Trans fats
15. Dietary Fibre
16. Photosynthesis
17. Monosaccharides
18. Disaccharides
19. Polysaccharides
20. Non starch Polysaccharide (NSP)
21. Constipation
22. Diverticular Disease

Keywords
1. Eatwell Guide
2. Reference Intake (RI)
3. Body Mass Index
4. Iron Deficiency anaemia
5. Osteoporosis
6. Foetus
7. Basal Metabolic Rate (BMR)
8. Physical Activity Level (PAL)
9. Estimated Average 

Requirement (EARs)

Keywords
1. Fortified
2. Rickets
3. Osteomalacia
4. Antioxidant
5. Thiamin
6. Riboflavin
7. Spina bifida
8. Ascorbic acid
9. Peak Bone Mass
10. Haemoglobin
11. Anaemia
12. Thyroid
13. Dehydration
14. Lactating

Quick Test
1. What are the functions of fat in the diet?
2. Give an example of protein complementation.
3. What does NSP stand for?
4. What are the fat soluble vitamins
5. What is peak bone mass?
6. Why is a good supply of folic acid needed in early pregnancy?
7. What is Osteoporosis?

Homework 
Links

Food a Fact 
of Life

BBC 
Bitesize

BNF

(British 
Nutrition 

Foundation)

Key 
Vocabulary

Cross

Contaminati
on

Bacteria

Danger zone

Allergens

Food 
Poisoning
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